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ABSTRACT 

ThiJ=? monograph is intended to provide English 
teachers, department heads, and administrators in two-year colleges 
with program descriptions and guidolineis indicating the variety of 
watorialr. and methods currently in use. The contents of this 
monograph include "English at Porost Park Community College," 
"English at Hinds Junior College," "Reading and Writing at Staten 
Island Community College," "Graduate Departments and Community 
College English Teachers," and "Guidelines for Junior College English 
Teacher Training Programs." (RB) 
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RuHAUn I'KIIUUICH 
i;IJ/AHl TH Mc PUliUSON 

linglisb iit Forest Park Community College"^ 



rniKi's NO \\ \^ l-'nivst P.wU (ioinimiiiiiy (^jIIcljc* in Sr.. I.miis cm sec itself as 
t\ pic.il. Junii>r lulk-ivs M\ nut honinLTcncims; rlicv v.ir\ a> wulcly as the four- 
\ c.ir t-dlk'ucs on w inch in.uu »>!' tlic cirly ones were modeled. SiMue jiiiiinr 
(.•»i||(.-t^s iiiWv on!\ thi- tir^r rwt \LMrs ot* .1 rr.ul1rioii.1I liher.il arts proii'raini stjnic 
omU vt'c.irioii.i! courses; some .ire linishino- .scliooN tor yung huiies, only 
slio*!ul\' nnuleriu/eii. Some provide d(»rmirories; some are so doggedly non- 
residenti.il fliar r!\e\ refuse to provide hsl^ ol* :iv.ula!)le .leeoinmodatioiis in the 
M\A Siiww opL-r.ite :n the da\ rime troin ei*^hr to toiir; some .t^e open only trotn 
fi.iir r.« midniii'tr. so:ne laiiin .it sewn .md i^o str.iighr thrtnigh nil ten or later; 
rhcrv's .\ runiMr :\\M iMiv ^r two (ipL-r.itL- str.iiuht .uniind the e|iu*k. A tew of 
ihem arc pri\.ir^!\ supfiortevi. eitlur !a ehurchLs or })n\-.»te enviou meiits; .1 tew 
•jer .dl their \\\i^r<^\ tVnn. ImlmI r.i\Ls; .1 \\\\ get it all !'n>m the stiue, most depetui 
iin r^Ae'ini- fruin .1 emi d'la.it;* 'ii oi* >,niireev Some eh.irge more :h.iii .1 rhoiis:md 
dl•l•lr^ A tirm ::i r:jir:..:K J.nd ^«':r.e .ire .d)sntutel\ Irei*. .it leisf ro toe.il restdetits. 

\ \Lr\ ti.\\ diu- M-Mii! rile nnu-rrenth eLnnir\ ; (|inre .\ Uw .ire so neu th.e 
N!udi.-!U- .iirAv nil! hitMrL- \\k hr:rk!.i\ i-rv. \ I'.ishion.ihk Ci>miiK-ni. sewral \\.\r^ 
luii. u .is tint t liCNv iUM;"!* t.«'lleue opciad its door-; L'\'er\ WL-ek. Jiui though 
riMt V-' ••.'.i;i;oi^ s"mhh jpiii'K Uhl.is . ;r s proh.ii)U s.n'c tt) s.u rlvir t!»e tu.iiorily 
.nv !e^N tli.iM fvu-r.t\ '.eir^ okl. >iu la- t.ritMiw e.KLtnl t'nir.nK'e reiinireinents. 
...;i:e prM\;di- [^l uimhiu^ ti-^rs .uui tr.Kking ^\^^'in^. soiiu- .ire eom[)lercI\ open 
in\!»^'vl\ or i:nlii'd\ v ith .1 hiijli sch-iol di[itoma op 

\ .I'Lnt . er.i * ikf .ri\ e"'lr^e I'^f which reg:st r.it it Jii i^ op^n. Some :ire al- 
:]),,,! 1': -.v'-rc. ^"::.e ire .dniM.- iM M.uk. .uui snme .ir^ .limo^t inti.gnri.Ll. It isn'r 

v-s: •■ ilr ^» ' i\ !-;.i^ iII*»:::kM' ii'e tv^ " \ c.ir schoDls. in .i-s».ci.ite degree.. .!\^ .uded 

• / ■; , ; . .; . / K; 'ni f r: irt I L .ij * ■ DrlnrtiH. ' I'j.-li '\ 
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rtt tlic clui of tut) years or thu cuinpkihn uf m4 svMncsicr hours, is pruhubly the 
lutisr cuiiuuu!! iiuiic'iuion ihut siiulcms h;tvc 'VompIcU'd*' the oollciro vvoik, bur 
tiirwC"\car prugnuns arc not unheard of, aiul onc-vcar prugianis rcsuhing in 
sonic kind of certificate are plentiful. Voii can't rccogni/c theni bv their names, 
cither. Man\- arc sinipl\^ called *'Ci>lleges/' one ai least is walled ''university.'* and 
the rest are variously known as **tcchnical schools/' 'Institutes/* "juniut' colleges/' 
*'conununity colleges/* or sometimes **conununit\' junior colleges/' 

Although it's not always a reliable guide, the word "ct)mnuinity" ii> the name 
usually means a commuter institution olFering three kinds of progran traiisfcr, 
vocational, and enrichment, curriM)'"ly known as "continuing education/' 

The College 

Forest Park (j)nnuunity College, one of three two-year colleges in the county- 
wide Junior College District of St. Louis, calls itself a comprehensive pul)hc jun- 
ior college. Thiit is, its current catalog lists eight options under ^'college and 
univcrsitv parallel," including .\fro-.\merican studies, art, bu.siness administration, 
engineering science, general education, liberal arts, nnisic, pre-medicine, pre- 
dcntistr)-, and prc-pharniacy. Under "career" arc listed twenty-six possil)ilities: 
accounting, advertising design and commercial art, child care assi.stant, clerk 
typist, clinical laborators* technology, cooperative education, data processing, 
dental assisting, dental hygiene, drafting and design technology, electrical engineer- 
ing technology, electrical-electronic techuolcgy, electronic engineering technol- 
ogy, engiticering drafting, fire protection technology, funeral service education, 
hotel restaurant and instituti(inal technolog\'. human services, law enforcement, 
mechanical engineering techni^logy. medic.il office assistant, medical secretary, 
nursing, radiologic technology, respiratory therapy, and secretarial. These twenty- 
six are complete with citizens* advisory hoards, required curricula, and tlic official 
title, "career program/* Nevertheless, the distinction betuecn a [urogram labeled 
"career** and a ciuirse of study that leads to a job is fu//N' for two reasons. 
One is that official new career programs arc being developed faster tlian the 
catalog can keep up. and the other is that some courses rcgula»*i» offered, auto- 
motive repair or recreational leadership, for instance, have nrjt \-er reached the 
status of "career** [)r(»grams. iMirtherniore. niain students are nor rctiisrercd ifi a 
program, but are raking individually selected courses which uill lead tt» a specific 
job. And many of the listed programs are tuo-sear in ther)r\' onlv; students 
either take a few c< urses and get jobs, some nf them icturning a \ ear or so later 
to collect their certificates nr. if they do tioish the* program, take longer th.m 
tuo vears to df* it. in fact. iuan\* students take a course or twa over a period 
of five nr six vears before rhcy are officially admitted tr) a ''program," b\ wl.i^^i 
time thcv' have man\ of the program **re(}uirements** out of the uav. 

Forest Park's enrolhncnt varies from five to seven thuusaiul students, depemi- 
ifig on cctjnoinic and ueather ct)ndiri(wis during registration ;)!tiiouuh K TF/s 
(full time ei]uivalcnts — the trital number of credit hours di* • knl l)v twelve) 
are usually njuch less. l*or spring \^?'^4 the head count is .^".6K>. hut uc had an 
ice sttjrm. Discovering bow many people arc in a program or, indeed, in the 
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llHillish .It I'ore^ii l\nk Cmimmmty College ^ 



collci;*,* is A iiniijuc to u Ci>nutiuu>r tnuninuiuty college; it' srudcnvs urc 

taking luclvt* wivUit ht)ur.s ;n\d u:tirking turty lunirs, uVc thvy tull-uiuc stiulvius, 
Uill^tlmc titvincn» lulUilnic {nircnis, ur pait-tiuw everything? 

or the si\ ur seven ihuusanu stiulents who reiiister Un \\x least s\>iueilting 
even >eai\ only ahoul tvn per cent ''ynuluiUe." The 1^7.? coinitienccineiu pro- 
j4'r:in\ iistcd Assiiciate ii\ Arts dcprees. >S8 Associate in Applied Science, 
liiven these figures ami the didiculties of determining w ho is a parr-tintc student, 
u ho a fulUiiine student, who is "tirst \ear" and who **second year/' and who 
has '\lrupped out*'— that same student will probably be back next fall or year 
after nc.\t--it's harii to say jusr what significance the term two-year college 
has. W hatever tlieir status however, whcth.er they think of themselves as career 
students or transfer students, full or part-time, night or day, ahnost all of these 
Ntudents take l-.nglish ctunposition. usually am(*ng the first courses they register 
fiir. 

Tlic idiM n\ post-seeondary education U)V all is a fairly new idea in 

Sr, l.ouis. Private high tuition colleges and universities «>jch as Washington Uni- 
verMtv, St. l.ouis Univcrsitw and \Vebster College, have existed for a long time, 
l)Ut tiicre was nothing poor people could afford* The Junior College District 
held its Hrst ^'lasses in high schcjol buildings, evenings only, in 1963, the same 
N ear tliar tlic l*nivcrsit\' of Missouri (tpened a branch in St. Louis. Forest Park*s 
niitiom SI< a credit houn making the cost of a full semester nearW' $300, still 
cats DUX an immorallv large number of potential students, but it's not even the 
same lai^uuage as the SUKK) to Si 500 a semester students pay at the old, estab- 
lished iiniversiries. 

When the voters in the Sr. I.ouis area, early in the sixties, voted the bonds 
rlut made tlie three colleges possible, rhcy ucre generous. l*he bond issue pro- 
vidiim fnr buildings and LH]uipment was one of the largest that had ever been 
[lasscd in rlie vnunrrs . As n eonsequeia^. the physical plants (mi all three campuses 
are carcfuIK' designed, hands^iniely i>uilt, and magniricently equipped with the 
latest in edocaritjn.il hardware. Sdine of which never worked, some of which 
still hasn't been ripjK'd oH\ and some of which is operable and occasionally used. 
The twu nther district colleges are both suburban, one approxinnitely ten miles 
tn the n(»rrh .uui rh.e other ten miles to the south (jf the city. Their campuses 
arc f.iirl\ rypic:i! of modern junior college architecture— isolated buildings scat- 
tered acruss rolling laun>. I'orest Park, designed as the inner city college, is a 
nule nr sf> u ithin the w estern limits of the city, seven miles from the downtown 
area, and built (ni the site of an old anuisement park which was pr(»videntially 
destrc)\c(l Ia tire, \lthougli it is not actually a single building, the two four-story 
winus (»t the mam classrooms are connected with each other and with the stu- 
dent cctiter \n dVerpasses and to the theater by an underground passage, Only 
the usmnasium is separate. Although the grounds contain a fountain anil an im- 
pressive number of struggling, newly planted trees. m(»st of the remainder 
of ti^e ccdlcae's thirtv'-^evcn acres are parking l(»t.s. Many students drive cars, 
but !M»re^t Park, unlike the other two colleges, is accessil)le by fairly regular 
bu^ ^^.•rvIce. 

\\ ricther the outside of the building look* like .i prison, a warehouse, or a 
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niasuMpicfc v\ architectural ciiy jiiiUinMu;\ is a wmwv oi' ^mw v^tinrruwrsw 
h wMs inUMulcd to bt» aw iirh;in hailvlm|i\ uiul Uumv ciui he lirtic arjiuuHMU' ahum 
tlw ciHcitMW use uf insivlc Mpaw. Klcnticat classruuins suxwU \ln\\n uiu* wall 
tlic nearly quarrcr-uiilc lumr huildil\<,^ hrokv^n \mv aiul vhciv hy small suidy 
ircas. Oil the oppusiiw sidv is a line <if taculry tifliees interspersed with eiullr 
or rcn stndy earreN. Ahhouyh the carpeted halt that separates the classnuims 
tnuu the otHees is not more ihati ten feet wKle, and crowded hvtween classes 
u irli moviiui' hodies, no t'.iial accidents have l^een reported, 

I'.K'li classrouiu is equipped mt only with hiackhoards hiu with periuaikMUls* 
nv^tallcvi nwrhi-ad projector^ and angle desinncd walls t(» serve as overhead 

iViiis. \lan\ of them are w ired t'nr I l \\ many of ihem have UK^vie screens, 
and half the large lecture halls are eipiipped. in a fren/y of spending when 
mniu'v was ahiindanr, wirh elaborate fuish-hutton responder svstems wherein* 
NMuiclu^. h\ piishinu' one nf five huttons located nw their arnu'csts, eould answer 
i! 's !ear'u'r w iihuui talkinti. aiui rhe Icctinvr. \\ irh<»ut missing a modifier, could 
he :[U!ra-d:atcI\ aware that rcn out of seventy-five students didn't understand 
a w\>rd of wli.it was being said. 'I'he system was als(i intended as. a means for 
^•\^t.i:u iCNpon.e to multiple-choice quiz/cs, as a fancy substitute for discussion 
or fh(»ughr. rnturrunatcl\ tnr fnrruiiaiely ) t!k* system never worked. In addi- 
ti.'M ^l» buttons. ei>nsole\ and other such marvels, in the district's cariv 

^^lges rliere u :is pleiuy ot mt»ne\ for statV. and the district recruited experienced 
uivi "expensive" teaeliers from all o\er the counrrw Muu of the teacliers have 
survivevl riie vi;sappearanc e of funds, but the equipment, ten \ ears later, can 
seldom be replaced or repaired. Insurance became too expensive more than two 
V V irs ago. 

iMii.mci.il support comes about etiualK* from three sources: h)cal taxation, state 
jpj^rMpriation, .uul stndeiu tuition. In the early days levies were passed as 
generou»!\' as bon^l issues but, like evcr\ where cKe in the e(»untr\-, the taxpasen^' 
'■WW rebelled, .md no new lev\- has succeeded reeeiuK', What monev there is is 
.l.\:devl .uii«'ng tile cirlleges iii prf)pf)rfion to enrollmeiu. .uui ,is inwds jjfet tiuhter, 
r'le ten^h»!i incrciH*.*. l*ver\ nen vieaiiship is looked on with suspicion b\' the 
r"u\r!r\; .u'l^umcnts r.igc over whether facult\ salaries should l)e bri»ULi"ht back 
up tM the "mIi natiiKKi! pircefuile. or whether tMr»re st.ur\\a\s should be carpeted 
i-ixieul. I «'ts «u" f.uiht\ ef'.ergA is sp^ni peering o\er the district budget to see if 
v-:i!L'n;u* i» !u»lvhng l!lerc^ i!k\.i\s a suspicion flmpe?) that mones is avail- 
ib-e t-i p.;\ the staff ini>re. The lowest paid classified einplo\ee in the district 
get^ \uA a little '»\ er ,>4ooo a \ c.u'. Low eiu'ollmenr *!iigh cost"' programs viis- 
-ij'pt ir. .md peri^vhc >omebiid\ suggests rh;it if weM lUst ruse tuition a /////*• 
!^;r f::M;*c. ':v!d> \». hat w e could vio. r\er\ \ e.ir. in f.ict. the District (>Mupens;i- 
i. - i ( ''miriiitc;' u^L- more tune aiul more encrg\ rh.m .m\ other sinude unit 
-n c.unpus. 

it s cle.i.-. i'.MWLver. thai .m\ incre.isc in ^TUvlent cnsts wfuild prolubit manv 
• "iir -uuluu- from C'>nnnn rn >chool; enrnhmeiu h.is l)een a problem since 
.;i weu: fiou* 5 i ri» il^ \\\n or rliree \ ears ago. The fact is that our 



HtiukMUs cinimr m\im\\ \u \u\ wis \\m:\u \ccorvlin*4 thv Mmu\\ survey vou- 
aucu-a l»> the AmwruMtt tiuuncil mi rauc.ttini\ in pr: twarly a quavler rmr 
stuacut boas vMinc ti'uiu f.iuuhvs uhnsv ;innti.a w.is Ivss than S4tHHh aiul 

nuMV rhan halt* ivpurtca thai ihdr paivius nKulc U's-^ than SsiHUi. Unty twenty 
percent l^aa 'Muiaaiv iticniues'* i^^l<.tH)^> a year or v)VcrK Thov tiuuro can be 
hetter inulerstnua h\ kiu)u iiiii thai the same survey shows thai naiiunally unly 
22 nt stUiieniN in pnst seennviary sehtjols eoine t'rnni this puvertv level. Na- 
liiHialK. tuore than halt have t'.u\ul\ ineoiues of more ihati Si:»(Hn). 

It is haraiv siirpnsinir to tin^l then that while 54 of the country's muler- 
uraauates list their t'aniil) as their principal means of support while they are 
111 colleu'e. ouK M n\ nm stuaents ao. Part of the reasmi may l)e that 64\ of 
our stuaents are i\\ eiu\ ^ ear^ or okler aiui are m(»re than twenty-six. 
rurnea arouiul* it is eiear that the aye n\ our snuients can be esplainea l.y a 
U'lanee at their t.umU 'ncoiiks. \'er\ few iif them can atVora to move airectly 
n*t>m ii'^i'h schoel to e-illL-ye unk•^^ rliL) have schnlarships. yrants, work-stuay, 
aiul these are rapullv ais.ippearinii' snurce'^ of support. 

So \\t)rk IS important to .mr stuaents. before thev eoiUe, while they're here, 
aiul after. In response t(» the statement, "I have been employea f(»r at lea.st a 
\e.ir while lifit : italics \( IM in sehool." ^0 of our stuaents answcrea yes. 
Snue the siirve\' tloes imt eVeii envisji^ii that a stuaent may be working tull- 
time while he or she u»jes rn sehool. ;ii> such question is askea aiul therefore no 
st.itisiics .uv .u iilaltle.' Nevertheless, our impression that well oVer W of the 
stuvieiits 111 our elasses are VN{jrki!iii- part or full-time, atul the other ID looking 
f.ir w.>rk. is basevl on w har our\tuaents tell us in tlv.* papers they write ana 
the explaii.itii^ns the\ give t'or missing a cla^s i)r two. Whatever the statistics 
lerualK are. an\ sharp ri^L- m iiiieiiiplo\ meiit (aiui last \ear it was more than 
r 10 St. I.ouis) brings a sharp arop in enrollment. 

I'veii thouu'h i)ur srihients are low tui the economic scale, they are not aca- 
aemie.ilK l')W'. i hat s.une XCI" siirve\ reports thein eVeii with or slightly above 
the ii.itionai iionns tor lugh scluml gr.uies aiul hotKirs. 

\Mae from arelntecnov. stuaeiit ag\ . uui job paraphernalia, our school looks 
aitfereoi troiu rlie others becauv we're tlie "black school" in St. l.ouis. Artnma 
licre th.o means r!\.ir about hah" t»f the stuaents .ire black ami the other halt 
while. Ih^ Is neither a boast nor an apoh)g\ . sinipK St. k(»uis*s atntuae in P;74. 
The moTL- pubhei/cvt strugules .iser racism t»f a few UMrs .igo have aisappearevl, 
hot the sTniLiule lo inrL-nrate the si.iif ct»ntinues. 

\irer three \ ears of ne.ir \ iokiiec. lM»resi Park ti!ia!l\ achieveJ a bkick 
pfLsivleot. W e Vlso hive .i cmiple of black ileaos niul two female aeans. not lUiich 
lor m .itiirmarive acrmn pri»Lir.nn osteiisibK in ellect tor two \ears. 1 ae I'.nglish 
I)ep.inineni ivis rw ent\- tw o full-imie members; of these. ti\e arc black aiul nine 
irc leinale. 'We b<usT ihj that gu\^ us toiirreeii "minority*' members, 

bor aerualK tw.) of rhe women .^re !>l.u'k.) I he Defvirrmeiir aoes in fact activelv 
recruit black caiululate^ whenever tlw.re is an openin^^. 
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Mu\ (Mihtornia. Imvi haw \Mni\\\ \\\ U\\\[\ H'huuK» curht rduj^vv?^ tioiu c<j|lcgvH 
uf uiuviTMtu's. anvl ^.iyhr haw- i uiiiht (jmI\ n\ cuinnmiui\ culU^K's. came 
Jhnti a r\cuspaiH'r. Ihv itunihtr ui \vms huv Ihtu cumnuinitv 0)llctjv 
I'lUihsh MMi'hcis nn^iVN l"r»»ni hmo in ciuhtccit, lluw arc over h)rt\\ ahuui half 
are 111 their rhiriuv aiul \\k rv^i. naturalls cr. Huvh, .uv rweiHs -some. We have 
wurlvvil t'ull-tiiiii. a^ laswers, lUK'hnnsts, st^creraries* neu *^pa|>er rejvirters Ie<[al 
N'cnoiiraphers. s! ue saleMiivn^ iaiukr\ u^irkers, hitnhcrjaeks, farmers Peaee tlorps 
ViiliiiHvcrs. aiul elnthiD^ sjIcsiium. aiuhMiic ,»r us !ias hwcit a mm. We IujKI deifrees 
from Koiithtpi\iK\ Navicr. St. Pn^npius N a^vr. aiul OheHin; from the I'niversi- 
tics nf W iseonsiii, llhnuis. Suuthcrn Califurnia. huhana, Kansas, W'ashimjruiu 
(.'ihfnrnia at Herlx».'les . Sourhvni Illinois, aiui \hNsuuri, alsn from Notre i)ame» 
Ihrvaril. Sraiit'orJ. KecJ. W ilhain jeu ell. \\\u\ St. I.ouis rniversivs , Two srati* 
iiuinhcrs arc i^raiiuatc^ of a spvciil program tor rraiiiiiig eommuintv eolletje 
I'nu'lish teaehers. 

\\ c-'vv als(j ilunc sniiiv piihlishmg- cigiir tcsrhiiolcN the !iia''kei and three 
ntuler eontrart. \lmosr cvvr\hoJ\ m the dcp.irtmcnt \s rites. W'^ know of three 
or four nnpuhlislu'vl nwvds. oik- puhlishcd pla\ . aiul lots of poetrv , not to men- 
tion occasional articles y.\ protcssion.il journals. \\ c also atfeiui eonfcre?iees in 
fairl\ laruv niiinhcrs, sistccn people at ( (.( ^C in (aiu'um.iti. rhiriccn in IJoston, 
dcvcn in \cu ()rlc.ins, .uui \u' ttntl^ tlu- cull<,n\« prc^Jcnt uifli us ivso \ cars. 
Soincboviv alw.us represents u> ar \{. | I*, now .md tlicn siMiichodv uocs to \11.A, 
and more than hilf the dc[vu*tinciu artends t!ic \lid\\e'^t Kegi(nial (ionfcrencc 
f«n I nglhh in the \v.n' ( oll-gc. 

Six of Us h.ivc lUAcr hccu luarricil, there liavt.- heen nmc divorces, .uui eleven 
nf \is have m.ui.igcvl to province suuic tliirry duldren. I'liilu .uv in.n'ricd and 
currentK living with tlieir spi.use^. hut Hi.u uiiiihf lu- a little mislc.idmu. since 
two nt Un .)re married !>» each otlkr. Hu- j)istrict*s nepfitisiu rules liavini^ heen 
recent Iv reuucrpi'ercd. 

W I- hwld onlv three things m couiuifiii. ■ 1 i \ohoiiv Ikis .i lioctciral^-. .ihhoutih 
h'lir li.ivc C'Hii(ilered I Mi* COl Ksl WORK aiul une is likcK to tinisli in 
di.ikcT .ind linLiui^ties. i \ tonuer departiucm lu-.ui once rem. irked rhjt the rii»hr 
vving nt fl»e dip.ntiuent cmiswiiil nt those w Im voted tor presidini in h^^S, |)ur 
ill pr.: prolj.ihlv e\ir\ lHjd\ h.js .1 rinlu tn tlu- huiupi-r siicki-r. "Dou'r hl.uuc lue/' 
M I wrvlnuK m tlu- di-p.irtineni i^ ii:oi\- interested in te.tchinn coiuposition than 
hter.iture. althmigli ui.uu ire :ntL!\steii in hutlu I his i^ h.irii!\ surjuising miu'c 
"Uc nt rtie lirst tpicNt-miu iskev! lu cvcr\ iiUcrvlew "Ih^v i|t> vt,u t\^el ahnit 

I^MChinLT Cnllipnsif If »n- 

I ih (./trrjcui/f}}/ 

I cnimintiiu-iu retlccieil nn nor course ■•ficrsiu^ Wv teach hetu-CL-n 
e';iht\ i;id (u:u-!\ sretintK each m-uh ster; nf these, all hut e»<jjit or ten .it'e 
ur-nn.g cniirs^s. Viui. m fu*r. vm-m flu- l-tcruup- ciuirs».> .uv 'u-iuianU .uiucd 
tnv..u\l sri.dcr.r u rif.Mg jm? flu ir.iditi.MiiJ i-ritu-.il p.iper. htir then* nun unsrrue- 
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uuvd rc;KiiMtiH M x^h.u they h;ivi' iv.ul. \\\ iiAim.ils tlwv Kcop iniornt.ilU or in 
shnr stnrivs puct!^^ or nIuWs iIkv ci\Mk' ilwiMsclvis. i)i rt^c mure oiic- 
humiivvl-fim wnriiui M't'tiun?i ullcrcd dm'nv.j the rv|rilar lUMdcinit* \tMn eight 
:irc in juunu'iUMU. \ \\v Vki\\\m\u\<x aiv Anww wonK vliviJvd hctwi^-n ( .unijtuMViuii 

I'nhla* in.uu' iwn-w.u' ouiUi»c\ \u» ii^v nn tr.u'kin«»' ^ysuiu. All ci»iirsvs iMiry 
cnllcgc transfer crcviii. I'nti! rvcuulv ntlVrvil three iraeks in -uniposiiiijn: \ 
ilew'ittpnienial ur riMnedt.il euiirse uhii'h ue al>.nuiuned l^eeause iv seenw^l Ui 
lalu;! ratlicr than devetnp. a sn-eall».vl ciMniiuinieatiuns ccntrse inr nun"tran:^lVr 
suulents anJ staiular.i l"n>»lish e.^tipuMtinn. < luninuinicatiut^ was tor shuUmus 
thw sehiMil eallal "urnunai;' i.e. stiulents who were \\\ "career" pr(»grants» 
\'\\\\ euurse wa^ siippuH-xl ii» W separatw* but I'tiual-- jiiM' as deinaiulinii hut niure 
euneerneil \\\\\\ th^* }M'aciieahtK's nt' wntiiur. I he ivk\u ii^ the wur^ls ut* une viean, 
was tluir "a plunihu' iKevl (.'haiu\*iV* \\ v abanihined this t>ne for several 

rcaMitis. l-irsi, hkv uimm svparar^.' but plans, it turner! nut tn Ik' separate an^l 
uiK'i|uai. Seemul. ^nntr.uA Id a pe^'vasive unprvssiiMU transfer ennipusuion was 
nnt an iinprai tic.il vM«ru i ■ iacm isc in w hieh sfiiJ^'Uts brnude^i uver Midvile Vav 
tilish or iH.iHa and .i.ihi'd abmii the beauties uf niirhtinyales. Thirvh and perhaps 
nins! unpMrtant. nnt)ud\ knew ti»r sure what tlie iluve enurses were supp<»sed tu 
vin. some t^.uh spellinu ti> Hc ret.iries and aiitnnii»tive nieeltanics? Did others 
help daf.i pr.u\--w»rs .ind p->lieenien pr«»duee uinre en, erent reports' Did any do 
Mw rhinu ni . \\..\\ N.ilue in a;i\ bwd\ • Did enniuuinieanniis, .is the name iinptied» 
dval Aii'h tJ.-\ and lihn .iiul spceeh ni.ikinu- If it was p.u't of a tracks were 
"tennitial Mudi'Us* beeaiise n«ibud\ espieted theiu to be full)' healthy in 

i!ie;r liandhuLi »>t I inuuauv" 

\bandiMuiJi: tliar 'tnekiun s\^u iu w .in inie of the lii'st indiearinus that the 
dt-(i.irtOKiit e-uild dn .unthiiHi t!K-\ enuldn*! Ntt>p frmn donig. \\ w.ts simple: 
iv.K- Nenuster w |um dri>ppv.d Milc r-nix .uuiluiiLi- but "enuipnsiiiuu'*- -a transfer 
v*-•ur^e. \''\N iver\hud\ lak^s "l iiuhsh." .uul stu^i^■!Us who be|»in in dental 
ii-elu.m.|.»n\ .iiul l.uer >iceuh- ilu\ \\ant .i dei'tee in s(u'ial \\i^v\< are no Inuifer 
pi-n.ih/id .1 I'-uH- \ear scln.t.rs rctusal ti» .utepi "w^w iMiisfcr'" laiglish. 

Puttiui! L'\Lr\l).KU wMn w.iiiJs I MLlh-.!:' lU Hu* s.nie kind ot el.iss pi'obald) 
spiidid up 1 rli.iniii ih\.id\ uiider\va\. (0Mdiiall\ u e druppi-d handbonks and 
l iKt.u ^Mlb .iMMnuL>l .iMthnk .liu-N, \\ sOippid .i^sinniuii eoiu\ lU lou.d tive-hundred 

' \ numII j'^Ki I'f M'lHMu: •■Mnuiliini, U >s iliui flw i^Tt ^nn .\w I'onnsvK'd 

,,..iM ilu- ( .t rn r il ( Mi-iuuli!M\ \ i'AU^, aiviMHM VNhuh |.ru\i.lts .\ slmiu-nUt nj- . M'M' 

..| ...il.iic. Uy\\r\\ M.i.i^ . .'<ilr. ^ " ^maoii . -Ju^st iaum-.I-. -K-nu t-t iiwlii-Ui* tlu-.v 

.:\ H;/|m':Ui i*.| ..u , ^ -s r;; pi.-vMiiP Ki-. • h m i .l-mJ it luus t o i his -.iK-fi il proirr.mi 

,.v 1,1., , I . \M t.^i..!". .1 -....». "t" K .. i!m;i iIk trinh p, l\i iniU- n)i S( ' \ I trsl. .llhi 

, j;, til-..- I'i l.Mn..i:r th'ia ..j Mui! .. iiu*.! Ji... StH.iriw. in i!u- piniiruii Morh 

i",",.. .,h-.m1 '-"ll in -...Ml! .v:.'u c iP.J liMiMf.'.!;* uil'inu I ll f''^" »'HUMiUi- rnlf!;.t 

.U- ^i'.'ii:. ^h. f-i I "it.? I'ul. i!u- unmii' u.ulurs. u ho \}\- 

.i rlu I ■!..:!» '• h- ;m"i: I r.!. I " m mv i .fu.i, min .1 -rrclit L»nirs^- .ui\ 
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^viH'il iuul cvalu;uiiu» writiik? in xmws i^f lupii* scmviuvs iuul 

tHmtonuiiv Vn the Assuciai^nl iWsivMiouk. Iuul uliv.uly iltc>j)}wl iftt^ 
rcsciuvh paper; luii utu» in W)\ oi mv snuk\\\}^ lAvr svrntv ainulicr urn*. UiwdiU 
ally cvuKi'il uur own nntu>ns nt what a lirsr svtuvsiur w*uursc shnuUI inchulc 
ani! vvlur ir hIiuuM ivi|nia\ 

Sou the niaiii strvHs is un ihc natmx ni* lanuna|jv— -svhin ii is, lu>w ii all*i;cls 
luir vivw ot iiursclvvs an^l rhe svtifKK husv ssc'iisv it U) nianipulatv people aiu! 
hiisv \s.^ are nunipulated U\ \i. We vi nrr tvaeh hn|vuiMies.-tar tVt>m it--bui wvi 
du try, chriuuTh ijames i\}H»!lnieiUs» and uur tjwn hetligetence, suineliines, vu 
give stmie \i.s an hunest pieiure nt' what in hinnan cnnumiuiealiun, huih 

sptiken and written. W e talk ahtiui w h.u'*\nrrectness" in lanjvuaiiv really means. 
We have in, hevause ear!\ nn !i\ every sectiun, every senusteK sunie student 
savs, "Uur when are wi* yinnii' learn what ww dn When are we Ljoinij 

t(» do Mune /w/{(//a7; in here?" We tr\ to rennive r!ie in^f>ressinn i!)at wriiinij is a 
uMirer nt" "»rt'tiinj»' it rinhr." that l-.nylish is wu mure than red^peneilk'd errors 
and cfiaMMii ehi'^ive eonnnas. Past es})erienee has uivvn niosr of our studeius, hl;v 
njosr AnieruMns, the norii»n thai they're "bad in Knivjislu" The\ *re atVaid \u write 
because Miniehudy has cunviiR'ed them flies ean'r* One ol' mu* ntain jul^s is eras« 
ing that' inipressiiin. 

l*ver\lM)dy in the dep.irtment ajrrees un the main purpose of this Hrsr course, 
but nor evei\\h(»ay appro,iehes w in the same w.iy. Some teachers use t^ne ot" the 
departUK-nr apprnvevi lestbnnksi sonie pre* tu ivach withniu a test, usintr 
m.'»-erials trom the fU'ess. rheir i»\\n ct)llectii . tit* the students themselves. What*- 
ever the apprtuch. ht»wever. ever\ teachei. lull or pafi-iittie, subscribes to the 
departmental aims, u hich are h.inded tn .ill studeius eart\ '\\\ the .semester, The 
.dn.s tell rhem that hs the em! dl the --mesier. the\ shouhi: 

1. lie nuMe ennfiiienr tjt' iheir ,»lMlir\ in enmiiniiiieau* in wririiu; 

2. He .\ more flnenr u l iter 

^ l!.ue uiiifen rvLriil.ui\ in .i j«uirii.i| .iI,.mi! .in\ihinj» .ir .ill at iheir ehoosin^r 

4. rspcrieiiee. u.ulersr.uuL .nul iimTM.in/e tiie fnllnuinir .iluun the n;iiure tjf Ian- 

-.1. tlKU it i^ spuken 
h. llv.ir it IS s\ iiihtjiir 

I' riv.u- luith the s\iiiIjuN .iiul \\u s\sIiims ol sMiihols ;n\* ;nl)irrarv 
vl. hai if IS eh.mjiitiL: 
V r xpii ieiu i*. uiuii isf.uui. .nul initrn.ili/v rh.n mu- Ji;»leet is itilu'remlv sup<.Tinr 
tu :in\ (uIkt 

6. I spiTietUL". iifuleist.iiuh .iiul iMtitii.ili/i- snmL- suei.il. pnhiie.il. .itul e^oimmiv 
nnplie.UKMis nf" Lmi»ii.ii,'L-. iiuhuiin;' sue! issuis .is s-.Aism .uul r.uism 
1 \pLtieiu\'. iimli'ist.in.i, .uul niuriMh/^ tin- ril.iiiunship iKtue^n \\ luiiinn heinu 

aiUl Ills l.llljrU.lU^.' 

s. Hi- \\riiini,r ilirwiK .nul \iutw'iMjs|\ 

\k' .il)le (I) ■.iippnji UfiuKili/ MintiN with Np^eilie >i.iiinKius or es.impli's 
m. n.ue ir-iiiu'ii sdiiK- lAjuiKiue in esposimrv writing 

\ldsi nt liiul r!u tlui\) .inn. unttnu ivjiiil.irK in .i journ.il .ibnni .nutimn* 
it -ill <>t rlu.ir n\\ n ehiHismu. is .i mimuI \\.i\ (•! wnikino inw.uil the first \\\u, 
r«»nli.ienee nul f1iKni \. MeJlm.l^ mI" .issijiiiinu iIk- .(nirnal .nul nu-lhoiis of Jeal- 
niLi It N.irv. Ill eninv, bi smiu* ehss^s. siiuKnts .ire .is>nrevi th.il their 
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\mvmU arc ctMtipivtdy private: wAhhW dso* inchuling the readier* will rciul 
iheuK In others the ituiVivals .uv eolleeted |n*rUulii*;illy, tisuully tlirec ur tour times 
a Neniester, \u\\\ the te;tchvf respt hu'h U\ the cinries, tnuch as she or he Wimki 
respcuul to a letter from u friend, H nnvtiuies students rcud their •Murios to orh(?r 
members uf the oIuhs. StMnetiiues thi*\ .irc uskcil tu pick some idea that particu- 
brly appeals to iheni, or sunie senteniv the) think particularly succe::sfuk and 
expand it ituo a more formal paper. Sorneiintes the\* select envrics they want 
other peopK? to reait and these entries are lA'ped, duplicated, and distributed 
to the entire class. I'.ven though names aren't attached, anonymits" fades rapidly 
b»;» ause the writers tind it hard to kec[> quiet when somebody in the class mis- 
understands what thes- have written. *''lhat^ not what I mcanty' leads quickly 
to writing what they do mean, 

Hut however tmtch the journal assignments differ, two tilings remain constant, 
Students are alw ays asked U) nuikc their jtmrnals nu)re than simple diaries: *'loday 
I got up at seven o*ch)ck and had [wneakes for l)reakfist. The bus didn't come 
and 1 was late to l)ioh)g\' class. Nothing nuich happened at work . . and so 
on and so on. Nor iloes*any teacher "correct" the writing. No misspelled word 
is circled, unless it genuinels' can't be deciphered. Ni) conunas arc inserted and 
no "awk's" appear in the margin. Instead, questions are asked: **Could you give 
an example here? V\\\ not sure" w hat you're saying'* or 'Have you read Malcolm 
X's account of how he taught himself to write in prison?'* More often, luwcver, 
the responses take the form of "Sounds like an interesting evening," "(lood Ciun- 
parison," or "W'hv don't yi>u finish the story?" Written conversations take place: 
teacher question/ student answer, teacher answer* 

When students are given this nmch freedom tlieir reactions vary. Sonic find 
the experience liberating and w rite like mad. Others tind freedom frightening; 
they plead to be told what the teacher -,ViUits them to write, and their <im 
efforts are careful and vacuous. When the members of the class share their writ- 
Imi however, either by reading or publishuig, niost of the self-consciou.sness 
disappears. I'he following jouriial entries ma\' not be typical, since they have 
been twice selected* first "^bs the students \s i)o agreed to share them and sccotid 
b\ us for inclusion in this article. Nevertheless, rhey do show \i har students who 
consider themselves "bad in I'.nglish" can produce when some of their inhibi- 
tions are rentoved. 

What is a Policouian 

A policcn^iiii nuist be a nutii of \visdi)m, vision, and ainhirion; a before and after 
iWnwv speaker, a niglu o\sl, a da\- hawk, and a!i all niglii driver, a[)pcaring fresh 
as a lily tlie next nioming. He must learn ro sleep on the floor and cat two meals a 
dav so as to eeonoini/e o!i his traveling expenses, fie must be able to consume gallons 
ot'tolU'c. iuul havt' an uiiliniitrd taparlly for altoholic bi'veiages, yet never disclose 
unsteadiness. 

He nuist be al>le to \salk at least eii^lit hours throtigh rain and snuw witliont Kising 
the ra/or edge crease of his trtnisers or the mirror like shine of his shoes. In sul)-:4cro 
weather, he must be able to put on chiuns or change tires with a siniJe, singitig^ "Oh, 
what a beautiful inoriiitig." In summer he must work in hot dusty offices without 
losing his sparkle. 

A policeman nuist love children, dogs, cats, Howers, idle chatter, aiul parades. He 



mm l>c a hulivs' nr.m, u nuuk'l husbaiul, a \M\wv\y a ilcvotcil son .iivluw , a 

}{4Hul }>rovukM\ a iaiiiUul ^'tuirchiuaiu w thritty si)ciulci\ a gviwrous host, aiul u pool 
shat'k. 

lie HUM uImi have the i'urio'.it\ <»t a i-.u, tho rvnavitN ui a hulldoj^ the dctonuitiu* 
lion of a wcllHliiijiv^'- itu* viipluiuaL\ ni a philaiuicrinti; httslnuul, the (>atit'tu-c ut a 
sclt-sawTiticiiur witv.*, thu* I'luhu.siasin ol a tccnaijcr, the t(ood hunun* ot a nmstcr of 
ceremonies, the siinpheitv ol a jaekass, the tirvle>s enerjjy of a hill collcclor, ami 
the h(HK*'*l> of a hitle teai^iie umpire. 

,\ gO!K*ral knowledjje oV eriniinolog\ wouUI also be helpful. 

Morning 

aful Trutli hes at niy feet. 
1 strike a match 
and watch the cold defeat. 
it tliekers and dies ... 
So I he 

on a hcd of grey concrete. 

I lieur the wailing babe 

in the corner building acro^s. 

1 think of you. 

I contemplate. 

The nights we've known 

were covered w ith moss 

The days with iron sulfate. 

• • # 

(Children are so in.tei'esting. Sometimes it seenis that I never really noticed children 
until I had children o! my ow n. Now , w henever I take the rime to rcall\' he observant 
ot tii\* children, it seems that 1 am looking at myself reincarnated. 

Atid I suppose that I wonder the s;ime things that my parents [>rohabIy wondered, 
and that is: will the\ he health).- will they be smart in school? will life for them he 
pleasant or tragic? 

T heti there is the little obvinus looks on their intujcent little faces. The look of 
hcw ildermenr at new experiences, the l(H)k of deception when the\' try to fool \()U; 
ami the look of devotion when they need \ ()Hr help, ir seems that it is onlv now that 
1 can uhucrstand some of tlie cra/y things, and reactions, that my paretif^ disphu'cd. 
I rcmenr-^er once when I was .ihoot six or so, 1 broke open tin* pitfg\ bank and took 
tlic monty. i also played hooky fr(Mn school. \\ hen I returneti home that eveniiig, 
my father was furious, and he \\ hipped me prettv s(»muilv. Later on that evening 
w!icn I gave him a ha?uipainted tu- he had said he wanted, he cried. At the time, i 
tiidn't know that ! shnuld have explained that 1 needed that six tiollars, ami I had 
to niiss seluiol to go all the wa\ downtown to the store. But what I remember tiiost 
is the siilcsman wht» sc^ld me that ten drdlar necktie for six dollars. He j)rohabI\' was a 
man with children. 

"I"he other da\' 1 s|\\nked iny little girl for dirtying up the kitchen, where slic 
ob\'iousl\ hid been trying to ii)ok. And wlien she ga\e me that funn\- looking half- 
cooked and burnt four layer cake froo) her '"l.iiss Hake Oven,*' 1 cried. 



I remember when 1 was just leiU'ning how to write: putting letters together to 
make wor«b. 1 was in tiu* seeorui grmie. Our teacher had told us to cop\ some sen- 
tences out of a ht»ok. 1 noticcil tfiat somk* of the senteni"es had a little nuind dot at 
the ethl. i dithi't \:\v^\k rhat it was supjxisi to be like that. So, 1 figured if I made mine 
that small, she wouldn'r be .ible t ) see it. S(j I made mine about this big #. When she 
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aillcc'tcd rhc p.»pcrs ■.uul sv.u wd t.» look ;U tluMii, she saw nunc and all the lug 
"poriiuls" 1 li.ul m.uli'. She lu-kl ni\ paper up sn the whole el;iss could sec »t. 1 hen 
she eririei/ed ir. In va\ mind. 1 e.iii'v.-i- her sMnding in rhe middle of the rooin saving 
•'I t.ild \uii lu put periods ai tile e id ot the M.-iitviKi.s. nor ;i great biij hlaeU 1 hose 
were her esaer \u.rds. She diiln't ^live me a eh.mee to explain; she dtdn'r ask "i^" ^^^^^ 
either. .Mv teelinijs uere liiirr liee.iiise she h.id pieked ni\ pupor to make tun of, All 
the ether' kid.s lau«jlud at nu. 1 rememlu-r trvinii to hold baeked the tears but I 
eouldn't help but to crv. I vui m\ tuin sister huighed at mc. whieh seemed to nmkc 
it uorse. I <5iiess the uord for ir is embarrassed, but all I knew thei^ was that 1 had 
been iiiu t and 1 hated m> te.ielier for doint: if. 

Journals are not uraded. .iiul we talk .ihout why we don't grade them. Does 
i.iK-irr-.ule inau;i/ine -irtifles. or love letters, nr notes to the milknuin? What does— 
or should— a yi'.Hle on u riting represent?- It's cas\ enough to grade an arithmetic 
,\\u/: it times 12 comes out S?(). rhc answer is clearly "wrong"; the retailer 
who has ordered do/cn vo \ o's will be displeased when his order is 70 short. 
U\ A uund deal harder to' decide when the wholesaler's letter of apology i.s 
"wrong." 's tiK- !;trLr that begins. -We deepl\- regret that an order in our .ship- 
ping departmeiu . . ." worth a li or a C or an .X? Is it better or worse than the 
one that starts ••We've just been told that \ our order for 75 dozen yo yo's was 
short"- W lut about rhe one that sa\ > "Some damn ff)ol in our shipping dc- 
parrinjiu . . But depending on li.iw irate the customer is, and how well 
rhc writer knows him. perhaps "the damn fool version deserves x\\ A. We'd hate 
to sa\ an\ of tliese are 1)- bcgiiimngs. but we like discussing them in terms of 
.ippropri.iteness and audience. 

\\ ritinu r.vi be judged in quantitative terms, of course. Misspelled words and 
comma splices and oddities of pronoun reference can all be counted and assigned 
numerical value. That these are the superficialities of writing, however, is easy 
ctv.iiuh to demonstrate. One favoritL assignment in our department is to ask 
studaus to write their names on a slip of p.'iper, hide them at some distance from 
the classroom, ami then write directions clear enough that another student can 
find the name, ••(iradmg" this assignment is a simple matter; the students do it 
themselves. If the name" is found, the paper succeeds; if it isn't, the paper fails, 
no matter hou iieatK or •"correctly" it has been written. 

A name iv.t found, of course, is nn> alwavs the w riter's fault. The reader can 
<.(. wroim too. \\ hen that problem comes up. students go together to check 
the ihrecVions a yood opporrunitv to demonstrate that writing, like any kind 
of communication" is a two-u,i\ pr.ieess. just as talking requires a listener, writ- 
ini: reqmres a reader, the oiiK time it's done in a vacuum is m composition cl.isses. 
Xs"" students explain to other students w hat tlie\ ••reall\ meant" some of the dif- 
ferences between writing and talking become apparent. The listener can ask 
.pa-srioiis denied to the read.T. The talker can usc gestures and scowls to make 
liis nieamnu clear. W niiiig musi i-..nipensate for those missing signals. It's also 
atiparent that the w riter must s\ nipathi/e w ith the reader's predicament. '! he 
snident who writes "Make an oblique turn ..f about .V^' north northwest" will 
not eonvev much to another student w ho doesn't understand -oblicpie" or whose 
^^•nsc of dirLCiion is imiddled. 'Clo past the third office door and follow the 
corruh.r that .uiuUs slmhtU to the left' will be much dearer to most people. 
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F.vcn it the words ";ippropri;itcncss'' mul "juviiciicc" ,uv never nicntioncd, the 
point is niiulc. 

Aims 4 thmugli all dcalini* with rhc nature of lani»"ua^T, usualU eonfuse stu- 
dents at the beginniny nf .the seiuester. These are the ones we vleal with in- 
liireetlv all the rime, ami certainly we doi^t sueeeed in helping cvcrv student 
to '*interna!i/.e" these eoneepts. (\\*e don't like the wording mueh either, hut 
it's ijuiek and easy and the best we have at the moment.) We do make sure. 
Iu)Wever, that everyone has experienced the ideas in action. Scmie of us nsk 
students to watch small children using the language, an eas\' assignment since 
many of our students have children of their own. Nol)odv wants to dcnv that 
tive-s ear-olds arc using language, even tliough they can't read yet and their 
writing ability doesn't extend beyond printing their own names. 

\\ c cmphasi/e the symbolic nature of language, that no word has anv ^^real" 
meaning. b\ playing with nonsense weirds. Students create ;md use "words" that 
have meaning only for them, and as they work with tlicsc nonsense words thcv 
discover several thmgs about language and especiallv alxuit English. Thev notice 
that tile new words ihev have created are almost always m)Uns or verbs or 
adjectives, even though that terminology isn't used. If thcv attempt to form 
new prepositions or articles or conjunctions they find themselves in trouble, 
riicy notice not only that Ktiglish has a system, but that the svstcm has alreadv 
been very thorcnighly buili into tl'cni. They can create a word like ''vanloop" 
and use it w ith any meaning the\ choose, but if they create "nvloopv'' nobodv 
in the class will be able to say it. They discover, too, thav "The vanloop goffled 
that triggle" is not the same as "The triggle goffled chat vanloop," and that 
everybody in the class instantly knows it isn't the same. Thcv sec that under- 
standing Knglish granuuar is not a matter of itientifving "goffled" as an active 
■verb in the past tense bur rather a m;itter of being able to create those two 
sentences and knowing the difference between them. ()l)vions as that discoverv 
may seem, it\ an enormous comfort to most of our students, and anv of them 
who know a secotid language g(^ on to tiiscovcr :ome of the structural differ- 
ences l)etween I'.nglish and Spanish or KorciWi. 

Furtiiermore. realizing that language does change helps to destiov the notion 
thar there is any absolute '*c<»rrectness." W'e don't belabor rhe fr)nnal historv 
of the language, but many of us plav a record that offers four or five versions 
of rhe Lord's Prayer, from the Ninth (ientury to the present; man\' of us send 
students to exph^re the man\ oi us compare the slang or the street language 

of the twenties and forties and seventies. Students go on a hunt for ne,\ words, 
not words new t«) them but words their grandparents tion't kncjw, or for old 
wonls, terms their grandparents might have used that sound strantje todav. All 
these discoveries can be recorded in "p;ipers,'' speculated on in journal entries, 
()r merely shared in class. I hev are, how ever, tliseovenes thar an\ student can 
make, and the\' have more than once led to our students iiuiitjnantK' demand- 
ing in \ meetings w h\ their own children are not being tc)ld the truth about 
lan^iuaife. 

U'hen tlie subject of dialect comes up we rr\' to be honest with our students 
Often we beiini with rhe most obvious differences, regional variations in pro- 
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miiwi.uic.il. ;uui ;ui;il\/c mir relations to sjicakcrs irom CJcorgia or Boston or 
oven ()\tonl. as cxcluplificd in I'.ritish tilnis. 'Vhcn wc go on to a conipanson 
ot sxnr.ictic.il ditVuvnccs: .i<nih!c nci-itivcs. missing "cvl's," v;iri;un wavs of m- 
dicitiiig nu.re th.m one. Is t!ic problem failure to uiulcrstand, unwillingness to 
uiulcrsnm.l. or just snohbcrx ? We tall< about situation, and prestige, and, again, 
•iluuir the rel.ition>hlp betueeii talkinu and writing. Is it any harder for one 
speaker to decode the symbols ()/L7( 1/1 i/T as the word -ought" than for an- 
other speaker? Wc talk" alx.ut tlie inexact tit between letter symbols and sound 
svmbols bur we also notice that for almost all of us. whatever our dialect, the 
sxsteni works. Wc do some role plaving uith language, and try to guess from 
the lan.vua<re du.ues ivocabular\. sN utax. and assumed pronunciation) who the 
speaker"" is "trving to represent. \Ve look at advertisements and political speeches 
and cartoons. We tr\ to understand. 

In addition to ralk'iny about how -incorrect" people are when they talk about 
-incorrectness." ue trv to show how -incorrectness" is inevitably linked to 
elass/ race/sex distinctions. Kven though "E verybod>- bring their inone\- tomor- 
ro\x - is clear and natural most speakers, and more blessed by .ictual occurrence 
thin -rvcrxbods briim his monev tomorrow," it is not blessed by the usage 
p.mel of tlie .Vmcricair.lcntasje DictionarN- (Bishop Pike & Co.) Our students 
hopefiilK see bv the c ui of the semester that the "correct" version is sexually 
vicious .uid feed., the s..'Xism that males and females alike are victims of. When 
students come from 10 1 class thex' are hopefully aware that "incorrecf' forms 
like -ain't <r<.t no" are • wrontr" onh because the form discriminates (or used to 
discriimn.ue) bet\\een vour l.etter class of people and the rest of us ordinary 
tvpes. W e do not trv to duck the social realities, however. '1 hat is. we do sav 
that .veil rliMimh sumebod\ is a bigot when they -correct" a person's speech 
nr their uriting. that bi<r,.t might be in a position to pass or tail the .student, 
r.. approve ..r disanpro\c a rec..minendation. to give or refuse a job. Whether 
the sruduit decides r.. tight or switch, however, is entirely up to him . . . - 

lier . . . • rliem . . .■ i • • i 

\ims and '^--'vrite viiioroiish and dircctlv. and support generalizations with 
specific ex,mipKs-are me"t with varying degrees of success, and we renli/.e our- 
sclve> that tlie\ are anioim the iitosr ijeneral. unspeciric. and flaccid ot our aims. 
fxpeneiKe c/Muinces lis.' |i(,v\ ever. Hvat students who care about what they 
are wrltin-i. .nui who have stopped worrying about superficialities, will write 
inure JirectK ami vigorously than students who are trying to placate teachers 

li\ the .ivoidance of error, i- r i 

' ! hat a snident's writiim nuv be.- clear, direct, and vigorous in the Knglish 
diss md niiiddx. vauue.'and tentative on a history exam has caused us some 
problems w irh teachers in other divisions. The old cry. -Why don't you teach 
ihun t.. \:ruc'- penodic.ilK surfaces, One answer, not a very kind one, is -\\ hy 
don'r \<'ii learn to read':'- X better, and fairer, answer to sociology and history 
md biolouv teachers who are sincerely tr\ ing to overlook dialect variations is 
f. puint oTit that what seems like "bad w riting- may be merely a human attempt 
f.. c'.nceal the fact that the student has nothing to say on that question. 1 lie 
wririiiu is iiuuKh and vague because the understanding is muddy and vague. 
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Sonic Knglish teachers have met in the evenings with nieinhers ot* other divisions 
and examined samples of student writintj done for other courses. Often it is as 
garbled and vague as the history teachers think it is, hut sometimes the diHiculty 
can he easily straightened out. Otic paper, which seemed at first reading to be 
totally incoherent, turned out to he clear and well written when the list i)f\wentv 
questions which constituted the assignment were inserted between the sentences 
of the answer. Reminding the student to repeat the questions, or embody them 
in the answer*, made the diti'erence between sense and nonsense, l)ut it hadn't 
occurred to the social science teacher to give his classes that explanation. 

197.^ of course, was an excellent year for talking about language in practice, 
a \-car when it became perfectly clear that simply asserting a generalization 
made it not only reality but a criminal or unpatriotic act to ask for specific sup- 
port. From the politician's promise to remove the burden of taxes from the man 
in the street without discussing the ctVect reduced taxes would have on welfare 
payments, street repair, or hungry children, to the White House's continuing 
promise n> eradicate crime without any discussion of whether erasing tapes, 
evading income tax, or authorizing burglary were considered **crimes,'' the 
year provided a surfeit of examples. The choices were endless, and wc found 
our students could find their own examples almost as quicklv and casilv as the 
politicians could produce them. Identifving unsupported gcnerali/ations in xvhat 
other people say or w rite isn*t, naturally, the same as avoiding them in vour own 
w riting; it is a step toward it, however, and if it is backed up b\' others in the 
class demanding examples or definitions for statements such ns *'\\ orking mothers 
neglect their children** or '^Abortion is murder," providing the examples or dcfi- 
niti(»ns may become a habit. 

The final aim, practice in exp(»sitory w riting, m.rmallv takes care of itself. It 
is included in the aims to remind teachers thnt the first semester of composition 
must be more than an outpouring of pent-u}^ frustrations. 

This past semester the Composition I teachers started a prograni to help each 
other by dividing up into teams of four. Each of the four had at least one sec- 
tion. The teams were to meet rcguhirlv, try to schedule some class visits for 
each other, and maybe even experiment w ith some team reaching. Hie program 
w as something less than a spectacular success—sort of a KahoutcL People became 
self-conscious about having their classes visited by somebodv else— the old idea 
that a teacher's class is his ca.stle. People are busy, and it w'as hard to schedule 
weeklv get-togethers, but another thing possibly ontributing to tlie fi/zle was 
the unusual nutum that tcuchers might have something to sav to each other 
once a week or so alxnit what they were (or weren't) succeeding with in class. 
\\ eVe going to go ahead this semester again, and perhaps as w e get more pnic- 
tice in sharing teaching ideas» we'll begin to take the sharmg as one of our pro- 
fessional responsibilities. 

One final conuuent about first semester composition: we do have a handful 
of •*Hlack Fmphasis"* courses. They were originally set up to accommodate 
those students who felt the\ had special needs which couldn't be met in the 
mcjre typically integrated classes. As years pass, the demand for these sections 
decreases, and perhaps w hen all our ccjurses (as well as some of the local societv) 
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rid themselves of the ellects oi racism, we will no longer feel that courses of this 
tvpe arc nccessar\-. 

i'H'sbniu)i Comp II 

Until ai)()ut two vears ago, the second semester of English composition was 
fairlv traditional, with more emphasis given to rhetorical tnodcs, some practice 



in critical writmir. some attention to reading literature-well, m truth, what hap- 
pened in the second scn<estcr uas largelx" a matter of teache.r preterence. Partly 
L ,n attempt to m.kc something out of nothing much, or out of everythmg, 
•uKl partK in response to the criticis.u that we weren't rea Iv giving students 
what thcN' wanted, xve developed u hat Nve refer to as a modular program. Ac- 
tuilK what Nve h.ive done is to divide second semester composition into three 
periods of tivc weeks each and olTcr students a wide choice as to what they 
Lll studs in those short courses. We have this spring soine fifty-five separate 
short courses; ,n the fall we had forty-two. To get credit for Composition II a 
student must successfullv complete three <.f the modules. 1 here are no limits 
.,n the cho:ces that students can make, but most choose to take one module each 
five week period, that is. oue during the fust five weeks, one during the second, 
UK .HK d Jr n. the third. The first five weeks we teach mostly skill-type courses: 
^ tlin^and paper preparation, writing a term paper, dialect shift nursing 
n tc ntence manipulati.,n, and the like. As the semester moves along the 
d les^^ r^^ more c ften orientecl toward special student interests: women 
r anluaue of film, contemporary black issues, black wotmn, rhetoric of 
pohti:-s, p^Tlice and society, and so on. They 've improved faculty morale, too: 

And W'haddd Vou Do? 

-Voii realh- teach F.nclish, .Man? What kind Knglish you teach?" 
iVk a < u a ummer Fourteen vears of teaching English and still hadn t found 
a elc^Lc against that question, the question that always came after "W haddya do 

;Val"o answer. '"Oh. Fre.hman Composition." The guy behind the bar would 
tool mc wi?h h ^a.ue look he used on loan sharks and cops looking for free luncK 
4 ilgh'h Co '.Lition. Huh. I always hated Knglish. It was nn- worst subiect m 

"Sre that I had tried "I teach F.nglish Literatxire." That was w.>rse; ^ g^^^; 
I cirl with serious brown eves and a pouty lower hp and a gold Ankh ring on her 
"iiiuidlc finger pulled her chubbv knee away from luine and said: 
'"'•O BeS/ and that stuff.- "She went to the ladies roon. ^nd never came bac-k 
but the bartender, who had been listening,Jeaned over and said, I ahvass h.itcd 
Fntrlish V was niv worst subject in school." , .i • j 

One n a nCnient of surrender, I lied. I told a man 1 was a snake tramer^ He tried 
coup e f '-No. rcallv mans" and "0,me off its" but 1 smck to if. I told h.m 1 was 
sna£l trainer. \ ran 'the snake show at the St. Louis Zoo, hadn't he even seen it? 

--S^opr^^^^^^ are cold, but that's just a nwth. Actually theyVe very 

intelligent and very friendly once you get to know them, not standothsh like 
elephants or stupid like big cats." i u 

I went home that night glowing. Before the guy had left he had mvited me home 
for dinner, asked me if Td like to meet his friends, maybe join his bowlmg team. 



ERIC 



1 he next time I ^;uv him he was tiilkiiig to the harrendof. When I sitiil IicIId, he 
avoided niv eyes. c\cuscd himsch' and iilxiiptU- Icfr. "We were just ralkiny about 
you. the bartender said. "I told him \-ou verc an Knghsh teaclier and \ ()u know 
what he saiil? ' 

'•\eah. 1 know what he said, lie said 'I'lighsh was m\- worst subject in school.'" 

"\ou musr be ps\ ehie or sonierhing." the lurtender 'said as he poured. 

I thought of medical sch(»(.l. but 1 was tot. old. and 1 knew I a»i.ld never learn 
chenustry. Not \ et fortw all m> options expired, and a long future ahead filled with 
•people askmg "What kind of ijiglish?" Askinu and then waiting sniuglv. 

But thmgs are different now. Here .it I'PCC we teach a nu>dular composition 
course with such uni^s as "Police and Societw" "Soap Operas." "Pla\-bov ,\Ian and 
Cosmopolitan Woman," "Writing for .Mone\-." "I'.nvironmcntal 1 ;innhasi.s" and "The 
Black W Oman." ' 

.M>- problem is not solvcil yet. but I have a greater ccmfidencc. a new aggressiveness 
Now- when thc\- ask "Wliat kind of Knglish?" 1 smile sijuglv and nivstcriouslv. 1 
s.irug. 1 say "Oh. all kinds of Knglish." And I tpiicklv a.sk. "But what about \-ou? What 
do you do, man?'' 

And it's going to get better, I've suggested two new modules to our cour.se com- 
nuttce: ".Making iTiends in Bars" and "Snake Training." 

Joe Salvia 

VIHIC iMiglish teacher 

F-ach module is described in sonic detail in a booklet produced each semester, 
telling the students what to expect in terms of course objectives, text costs, grad- 
ing p<.licics. and class si/e. The srudciits arc given the booklet in the middle of 
their h'rst semester or at registration, if they didn't take tlicir first semester at 
Forest Park. They are coiin.sclcd (but not required to follow the advice) alxuit 
which modules might benefit them. They may take as many as thcv want, and 
Some do take more than three. 

Perhaps the best picture of the program would come from the current edition 
of the i)ooklet: 

Ho-^- I'o Register 

When you have decided what modules \()u want to enroll in. \-ouVe read\- to 
begin registration. ( Renieinber these modules don't have to be at the same time or 
)\' the same teacher.) 

See the Fnglish Departinenr secretary in room A-2.^S. She will place vour name 
op the roll tor your chosen module, d.ach module has a 'naximum enroihiicnt li.stcd 
m the booklet. Don't wait too long to sign up uv the section might be closed.) I he 
secretary wdl give you two 40.102 cards: one \ (.u will keep to be signed bv each of 
your module instructors a.s you complete a niodulc. I'he otlier one vou will take to 
your pre-registrarion appointment or central registration, where vou will trade it 
tor your 102 IBM card. ... 

U'hjr To Do // )ou Dont Cict Alon^ Very Wdl With /! Module You're 
Enrolled hi 

if you don t complete a module and get a grade vou mav either re-take the same 
niodule if Its otfered .igaiti or take a ditferent module in 'its phue. Ihis will mein 
th.it you may be taking two modules during the same five week period. If vou do not 
complete a module taken during the third five weeks \ou will luve to take a module 
in the subsequent semester. It >(.u d<.n't finish three modules durintr the st-inesrer 
you arc enrolled in I'.nglish Conip ii. he sure to mention this fact to the department 
secretary when you enroll for a niodule in a later .semester. 
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1. \m\ tiiki* nnl\ one module ilurin*; the tirst tivc weeks. 

\\ni ni.ike t.iki' tuo luoilult's ilurin^ cither tlic secoiul or the x\\\\\\ five weeks. 

Here is ;i sclccfinn frnm the ^\n\\v^ 1*^4 schedule, toyevher witli s(»ine Siuuple 
de>eri[nii»iis: 
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II II. I Ki>v.H\[i NKrliMilsur lln^ tci Auiid (iiinng 1 ">t in the I.ilHMr\ 
<)P»|M.II\ I ^ 1)1 s(.l<IIM lO\. I his L(uir^e IS ilcsig-.u'd as a prc-rc(|ui*^ite I'nr the 
:i.Mdulc u:i W nniii: K'ln Papers. \n\ studLiit. how^Aer. should hcnetit trtnn its 
(.ij'pluN'.s viKeTiu- u>c ot al! iihr:rv t uihtivs. Students uill Uvirn to loeate lihraiv 
:i;.ire!iaU ^.i^ii^ » in iutei pi^t hniik i at.doli aiul indiA ^.iitries. .uid to use sUi-h UfUi hook 
souriks juf i«ulf,a|s. musp.ipvr^. go\Lrnnicnr doeuuivnts. and the wrtteal tile. I Ik\ 
uii! tNo itev «''iu t.unih.M w \rh hisu- researeh and retcreiu'e t(»oU in order to know 
'.vheie r«i iro tM{- spu itte kiIut^ nt uUMrniition. 

{.{)[ K'^l 'Kl lUI Ml \ In SMidents will he esperted lo eoitipUte several li- 
:.i ir\ t\eiu>; ^ di^iL'-ud tm iulp II vvt e«iurse iilijeeriv t>. hi adduion. the\ will p:e|)are 



a inulri-sourcc lul)linjrr;iph\ nn :i at rlK-ir t*lii»nsing. This l)il)li(igr.iphy will be 

usuil rhosc olcrtiiur to rulu' the unn |>:tpcr ninviuh\ 

(iUAlMNC; POI.lcS: (ir.ulos ot A. M, C, W , nr Inc. will he hasc^l upon cnnipc- 
iriK'i- ilispl:i\ I'vi iti luhillinir vcnusi' ri'»niif\Miu*nrs. 
I I \ I': lU) rk\rUvM>k riiniircii. 
J.\IU)M.\U N T l.lMl I :^ ; 

I I I I \ : So.ip OpiT.is 

OBjr<: I i\'LS 1)1 S(.K11M U)\: lu .hsaiss. an.il>/.', ami wrik' Annn the Miap 
npiT.i phciiomc'fUMi. \\ c \\\\\ wAu U \ iiK'n-rapi'vi "s(»:ips" iuul attempt to aiialwc their 
.ippi'.il \)\ L'X.iiiiiMiiii,' Lli.ir;K;er types. e(jiu-i*fuiniis, and htcrar\ and drauiatic tore- 

riHUUTS. 

(.(U'Ksr. Kroi lRl \H N IS: Studeius uill he reipiired u> Mihniir at least three 
written works , this is .suhjiet U) iieuoriarmn ) either ehiet]\ anahtieal av satirieal. or, 
it file snuicnt is inehnevl. he sh».' nia\ w irh to produee either a seript tor a da\ \ show 
or a plot s\ nopsis tur a proj^^ ted st^rial. eonterenees with the toaeher. Wni 

don't lia\e to IIIm' snap operas (H* it \ on kUk \ on don'r have to admit ir. hut it might 
he imeiTNiinti tu liiul our \\h\ p^dple > nor lust "tiUNtrared housew i\ es" ) wateh 
reumlaiK". 

(iKADiMi POI l(A": Stuilints unavie self 

i I X I (^mii'iir jssuis i>\ /).nr////e I I' and 7 1' />./;.>/ 7/7 Dihl: 
\ NROI I. Ml N r MMl l : :5 

it \t»iiVe Wiiiuierint: liou sueh a [>r»»urani is adnniu.stereJ. it's all done with 
a luineh of httle \ earJs. I Ik* aJmiiiistration ai^i'eed that such .i pnxarani niiuhr 
he w.irtli tr\niy proviileJ it ilkln't put aiu mure strain the re^ristrar's ofliee. 
Sii it was up t(» tlie JefMrrnient to tlLinre a \\a\ to re'jister a CJ/uple of thousatul 
sjKleiUs m three ennrsLs eaeh aiul make sure that the\ imr onl\ uot where 
:!je\ Were uuiuLi l>ut tl^it r\w iLpartmeiit knew where to he to meet them, i'here 
>. of eiiurse. the avhliti^mal f^ruhkni tliat e.ieh student <jets three orades which 
ha\e t" l>e .iverai^ed tu make a tinal L^raiie- and the thrie uravles are likeK to lie 
liiven lt\ three xiilFerent teaciiers. ^uUletnMe^ in mure than ntic semester. l iiat's 
wliere tht- carvK cmuic m. I ach student tills dui t\\ii cnpies nf a inj card which 
^ii'iWN r!ie tlIle^ uf tlie ir»»xlules rlie\'re takinu. w liu's teacluni! them, where tlie\' 
■::ie*. i^ui w !vir rune. - I Iiis is usualU di-ne with the advice uf the in] nistruct(»r 
li'i^ u rc'ji^rr U;« -n we h i\c a raft nf I'nnhsii tcacliers a\ailalik- H) advise those 
^'■.'k^ w!ui !ia\L;rt luard aljMur Mur MO prni^ram \er.) I he students turn in jmic 
»if t!ie larvls i:i L\ehm;je t'lr thi,- niiLjic il>\l class card which octs ihcu" names 
"U OMK |\|. (.|.\^S llsis. 1Ik:i dtnmu the It t class meetings (d* eac!) 
:r.ndu!v. :hv rclc!■cr^ cnHect rh.e ntlier c•lpK■^ id rik- cards ai^d mak^- class lists 
Ntreu'i UhtJ.ule. ( "'[^ie^ o! riu (.la^s l|s:^ are ch^^ked l>\ the dt partmeiu's sfcre- 
\AV\ j'jun^r thL- OlMCI \1 CI \SS 1 Is Is aufhored l>\ Discrepancies are 

rurh!i,'ss!\ imiUed d^wn; u's aw tull\ mipurt uu rliar flu- reCurds he kept straiLiht 
I'^r r'-e du- r!ic ^rudeJl:^. minv ni wlinui ar^- mh (A luil nv snnie (»ther pro- 
■jruii w^n,!i rojuu'e- ^-'ir rep'»rr siuw^s ni a nuudier nf cour^e^. 

\* r:\- i,:\d lU tach u;'idnu. lach r^acliU* L!i\<.^ hack \\k studenrs' eards with 
\\n vv\'\\.-^ ai'.d hand^ m a LirKl«. lis» tu tlu- N«.cretar\. whu reciid. Hiem uu the 
x^r lit d'^pliiate eirds kt.f>* ;:i thj,- nthce and rea.l\ Inr the m\r hatch f»i cmuic 
\' »'ie vMd "t r.'e e^^r. tUn. i!! ti*e Nt.ia\far\ !ias Id du is a\eraui' rut 
\e:i! ?-;..-;vr>d 'jrtJj.^. "ricK d"*.'. :i tkiciKl-* !»a\i.irr reu il uihereil 



ti» irndi' Noinc nt liuMr sruilcnts. aiui pur tlic .ivcniivd iiVMk's tor c-.u'Ii stiuicnt 
iH\\bx Ol-l-lCl \1. c;K\1)1-. I.isr m \k mmu l):ick rn IBM. Obviously such a 
sN^u-Di t^tlU l'<»r .m \nuisu.il!\ u ^nnro.mj/^^i .u)J iU^luntcHl sccrct.U'v. It you're, 
tluokiiiu about ir\ iii<j sui'li .i {imuiMm vouiNi'Il. Ik' sure \ ou take a close look 
ar \our oun sccreran ii^ rcnns that irn heyona his or her n ping and shortliaml 
ski IN. 

Uciiiij 1 VparTMiciit Secretary 

I eauie tn I ..nst ParK, 1 ha^ never .net people \sh(» eared sc» much aiul rook 
•.uti.tn to sh.nv it. 1 Ika all siein liavc one eoniinon interest: to help those who 
lued !ielp aiui e^peeial'U rhn>^ u hn a>k I»»r u, in whatever way they can. What 
niakcN this e\en liettcr is that ii iii»e> outside the ela>srooni, otF the eainpus ^rrouiids 
an.l into the hoMie as w ell. 

1 wa> sw-u-r^ aiui in>^-eurc when I rir>t started worUintr here. .\l(»>tly because 1 
ihA\u kni»u n 1 eeuM live up m» tlie lApcerarions. and i>artly becau>e I had 
iKvc-r unrk^.l uirh >»» nianv uhiii- people before. The one thin^' thar Ntarted nie 
oiward nvLre'Muiuu tlu> in^eeurirv waN the ^nyli^ll eIa>seN. Conip. I and II. I hey 
heliH'd iiu' r.» »iiNtuler lUiue t^i me, aiui let n.'.e release that which I wa> already aware 
(It but afraui r<» let u*>. I he\ were tru^tnig themscUes with nie. and when 1 tclt their 
rrust. I coukl trust.'l reali/eii thar was ni\ tear. 

It w ill l>e three v ear> in Jub , l'^"4. that 1 have been working with rheni. After my 
tear was unne. I w .i> tVee to i:o ahead and tr\. t did. Tin still trying. I try ro be 
l.errer uuf letter ar \\\\ inh cdrv dav . S.iniefmie> it yets a little frustrating. .M)our 
40 ,,r WW joh i^ dealing direerlv uirh rhe iiisrruetors: sending out inenujs. j^linne 
!:;e>s.i>:i^. rv piuLT artieles'b>r eu'eulation. an 1 sending out class lists. Some ot the 
material thar is siut our re^iue^^ts a return, or some si>rt <jf re})I\. I lien I have t<> go 
n Vim .i enupie ut' tiiiies. -.uul suuierimis 1 ha\e ru eateh them by the tail feathers. 
Hu^ f!ie\ take it wirh a s-uili. and I have \Uiate\er »*ni after snon afterwards. 

or eourse, we're al! nnlv human. W e all Ivu e our u(>s aUii downs, sninetimes rhe\ 
sh.)w. sOMjeTinies rhev d.'>n*t, soniitnuis tliev elash. I?ut towai'd the end «»f the 
se'nester w lu!^ I w.dk d^vui the hall aiul Innk at the same classes tliat had still*- 
sitriULT sTUiiLMfs. with teeth yriTted I'ehind tiglitiv elnsed li}»s, aiul worse ot all. those 
eUnelu d tir.uers around their [aiuiL and ^ee relaxed bodies uuj\ ing iVecIv about- 
Mu\ tlie teaeher .t»mew!ieu' in the middle wuh studeius tut»ging frtnn all sides~l 
teel 1 have helped this eome about In snn-.e w.iy (^r anorher. trom tvping a student 
pipv-r to ihietii^iT a el.i-s t't»r .m uisrnuroi'. I ni^t fiel like tiving harder. I'm proud 
.It MuH} and pnlud to s.i\ I work v\iti> rhem. Anii 1 figure it's worth it all. 

Rohhie R. MaiiNon 

Secretary, I aiglish I )ipartment 

hi sjr.ii^- i.t the elfi»rr that i>Mes mtn it. tlie progr.nn is nor free of problems. 
Scune are t!*e ^MuleiKs linn'r h.i\ e nearK the range ot ehniees it .ippears they 
I'.ave. 1 !u eveii:nu students, partu/ularlv . .ire crunped for tune. l''nrtlierniore. 
:^ ^b■}^en^i^ a i^Mi.d deal on rlie e* »unsellors as to w betber the students get their 
I ni!l:s!i puked Miu first, ami tlur. Iiave the widest possible choice, or get their 
sC''eviu!es tilled liU^ a'ul then fill in rheir I'nghsh. which usually leaves them 
witii I liMP.revl cht»;ee "f' ti-e nine inndules at I uesd.iy/ Thursday or the 

three It ^ oo \bitulav \\ ednesilav /IViday. 

I e^- sirmu'x. Imt worrli eonsivlennLT. is tlial teachers are sometimes .iskeil to 
reuh C'Hirses wuh wluei^ rliev are neif!>er famili.ir (»r sv mpatlietic. Ibis happens 
w!:en t^\- pre^^ores '^f enr»i|!;nenr fiine u - to iiiikc schedule cb.mges at the last 
mumte. I!ur airnn. as the jirt^jruu m.ifiires. we are deveh»})mg a considerable 




tile ot m-.ucri.ils to help rcichcrs cnpc with this kiiul of ••mcrycncv, 'lo i)al.nKV 
that prohk'iii. c.ich tc.ichcr h.is .1 shot at rcachint»' a nioilulc in which he or slic 
a sjKvjal HUiMVsr- l.ct»al 1 aiiyiiaiiv is taught 1»\ a yTawiuatc nt Harvard Law 
Si-iioul; Writing tor Moiicv h taiiyht In a prolvsMonal writer; and Women's 
\ ieus is taught \n an active nkinber of the (ic^llege (ioinniittee for Sexual 
l'\iuaht\ . 

St>ine side etVeets. expected and unevpected: fewer complaints from other parts 
of the college that we aren't teaching "'real" English; extra credit for an\ student 
who watits to learn a particular skill or has some special interest to pursue or 
need^ ntu* more hour to graviuate. Such students enr<)ll for an hour's credit 
under "Special Problems in . . Students can. in effect, make their own s\ llabus 
tor the semester and thus share some responsihilitx' for w hat U'oes on. And we 
get even more flexibility than was anticipated, because changing the booklet 
every senie-^T enables us to drop nwaiules with little appeal and add new ones 
that students or teachers want. 

Kinallw the \02 modules are based tm tiie expectation that students have 
ifiastered the concepts and attitudes expressed in the first semester's aims, This 
gives us a fairly well integrated two-semester course of stud\* — flexible, struc- 
tured, and witii a maximum of stutlent choice. 

Durmg the summer follow ing the first \ ear we used the program, the chair- 
persofi of the course committee was given released time to evaluate the prograiu. 
She Used a student (jUcstionnaire and interview ed all the teachers w ho had taught 
in the program. L'nfortunately. t.ibulation of responses to that ijuestionnaire arc 
not yet available. The district's tlata processing machiner\' is not aiw avs coopera- 
tive, and it has been known to take more than a \ear for its operators to coax 
It into performing. The interviews with the teachers, which didn't depend on 
luachinerv . came thrcuigh right auay. .uul fortunateK the course chairperson 
had reail eoou^Hi ot tlie stUilent answers to ijxt some n<»tion of their rc.iction, 
and we arc therefore left with the impressi on th.it the program is liked and is 
a^^compiishing its task. 

1 hi .\b)vlular Program — An I'.valuation 

Ar tlie LMui of rhu first senu-stcr rhar moihilar sLheiiuhng was used in rlie in: pm- 
urani. alt rhe stiuit iits enrnllL-il in I nijlisli ( lonip 11 suctions w ere sur\ l \ ed f<» <ietermiiu' 
rlieir spceifie rt'spdiisL-s to a nuniher (u' L-U-niL-nts invtiKcil in the i)n»granK trom 
siludnling proolL-ins thrJMiirh maior likes or gripes witli the new setup. 

Students at IVix: are pleasui with rlie inoihilar seheiiuling as we use it in tile 
set<»!ul seniestL-r of* ej>nip. They're pleaseii heeauNe they ha\e"niore s.i\ about what 
the\ *re utung tt» he taui;!it. heeaUNe there is more \ ariets* in suhjeet matter. I»eiau>e 
there i^ U'nn ehailee to uct boreil. aiul hee.uise they e.ui uet awa\' from eourscs or 
teaiherN that turn t»ut to he le^s than rhey iXpeeteil without losing eredit or tnnne\- 
or waiting sixteen \\eeks. \nii the\ helie\e that the education the\'Ve uettinir is. 
as a re^!llt. httter heeaiin- it is mt»re suited to their partieular neeiis and interests'! As 
one stuiient wr(»te when asked what, it atiy. were the advantages nt the mothde 
^\^rem. *'I hase different interests, so different elasscs. I )iffcrent\eaehei s • different 
iileis. ^ nu get more. It helps Mie ileeide what I want t(» do." 

I ven i \ iiies fouiui sduiethinir ti> praise: "if" y(»u get an instructor or a .nurse \ou 
don't hki. it onl\ Lists ti\c well^^." Wheiher stu.lenis e«)mmented fa\oral>K' heeatise 
they felt thev w ert- studung thingN of parrieular interest ro them or Ueeause the 
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\m\^\\uv. ga\c tlK-m a ^.-haiuc tn i^ci t>ut o{ m\ unH.uisi.u'UUA MUiatit>n tiiM", \\w\ were 
consistent in srcinir ttu- jU'tiUMin as unv liuu .liii'vil in ircct thcu* JKid?* t!!>t, 

Not hnrpriNiniil\ . inw liu' must v-omn'.on ^ nnipl.unrs ,i!wnii the projrn^ni stcnw 
rrtMii w h.u ni.uu '^iiuinus vitcvi nMjor .ifiMj*.*' ilir l»r\-\ii\ \u\\\ sarioty nt 

the courses, SmIiv tcit ih.u ilu-ir iniert'sts t^.isvd uiily H) he inierruptevi hy a 

switch tt> u neu module. "I ise uecks is realls nni Kiiur enou'^rh. you in;iy start to 
hke a et^urse and it sull he o\cr helore mui Umu it.'* AiiDthcr dUailvaiua^e sttuieius 
ju»inted nut sicinnu-J trtJin tlu- resirietiuns pLueil nn thiir selection h\' scheduhnji: 

vealU- couhln't take uhat 1 u anted. onU' u hat was otVerea at \v\ lime period/ 
W hile this is a \ers . jut^hU-ni, ^•sjicciaMv hero x^hcre niost suulcnts are liniiieil hy 
wurli schedules i)r Iv- • lioKl respDjisjhihiies. \\\ a pruhleni all students taee, No 
Miattcr how main e\v-iunu cuiu's^s appear u\ a cuaiiJU". nnls a limited noniher are 
actuaiU a\ailahle iM a::\ tMie ^rudcnt in an\ one sciucster. iiecause (»t this complaint, 
we are rr\inu to nu)\\- ti) ii:iM\ hii»ck s,-!u viiiiin*4. oll'erinvr nuMe sections of 102 at a 
sinelo tinie slot so that a studcni r^-alU has a hetrer chance to take advaiuaj^a' ot the 
\ arietx ot cnursLs tauiilit. 

W hile soMi; siuU-nts s.is^ muvj^l- m LSv-aping l'ri)Mi an instructor al'ter only 

tivc weeks. Mtheis tell lhar the r^.-a. hiilti uas, in i.ut. l^ater liccause t)t* the time 
restrictiiMis. "i t!unk »r rcav lu-is iwiily rJach hetu-i lu-i au>v they have only tivv weeks 
ro net it tneL-thii." This UA-lmLj was' mni nui-d h\ the reachers in the depirtment, 
wh^ w ere aV.o inters lew ed after the ?irsr semester uf modular scheduling. .\s one 
tacult\ meniher s.ud. "It m.ikes for w.iux cllicicnt t^ aci^ini:.'* Another remarked. *1t's 
specit'ic: hui h vuu aovl tlic stihlcnr know vUiat ari. tu dn." 

The teachers .ire pi^t as pleased wuh the varier\ i^i ntferinirs as the students, hoth 
liccause nt the hciutir tn the students rul l>ecause nr the person.il rewards in teaching 
in the protrMUi. I his is pinhabU' the soundest apprjMch to sectntd seirester cotn- 
position hecausc it lmscs srudents a M;.i\in:un^ choice and uices teachers a chance to 
\cork m their speci.dties."* S«iiue \\ere pleaded tn t)e teaching in a program that didn't 
allow them to lu\i>ii?e la/> hv teaching th.e same course again and again. Otie in- 
structor s.iid he teir thai the ureatest aiK^iIlta^e of" ttu- (trntnan! was to him personally 
l)ecause If kejn him i^ew .mvl *"[>lni:ged inin nev. things.** 

Thnueh the facuh\ \\cie iitiaiiiinniis in liishkini;' the increased paperwork-three 
class lists and sets ot uiades t.t» rcpi>rr ^Uiere there u^e^l ro he one- most felt that this 
inc(»nveniencc w a^ iust that, an inconvenience, nnr .i major pmhlem. *l he ptjtential 
tor a jKMsorialU dcMgntd vuiring (wi ^r.mi fnr lach sruvlenr. and the i'hance tor the 
stuilenr to decide upon that [Uograin* r*wr hin> lierselt. seenied tn far nutueigh the 
iuint»r auura\ atiohs. 

\ngela 1 tarns Kuestcr 
iVilil Tnglish Teacher 

In addition tn mir in|-' sc'}n,.'SL'. .1 sithle.'U who i^ mttrcstcd m mnre writing 
is likeU til l>c aiUi^cd tn see 'Uir Inur.ni.sni instructor. l!ie i/flici.d descriptinns 
<»t **lntri»diutn»n tn JnuriialMn" nui "\pp!:cd huirMUisiir* cnrreiul\ pul)hsheil 
\\\ l-orcst Park's catalog make ti-e CMursl^ vMUibf ijuiic c« >iu-cnt innal: 

4i».ll2. jnurnahsm. > cIld^^^ ^^n.l^ aiui pi\utuc :n .uw>pi[ u* recluiii|Ues including 
the \srioni; of !U v\s ^N^(■!e^. !;.i*no>, .i:id ^,ii'f'^ 

4n.lM. Applieil iMur.naiism. ^ \iiiiifs. Pra^ ti' al L\pcrit-iu e v...rLing (mi cnllcge news- 
]»aper under ]>^>t*e^s!t»^al giiuiance. 

These twn restranied ^cr.^enccs hche rlic rcalnv (d* the cxcitcmcnr that .icttially 
<jocs on io the )'>uriiahsiii depaitmciU. ra)>;'.!!\ expaovhng from two fairly ordi- 
nar\ cnurses. not vcr\ pnjmlar. fo a fulK lUdgv^i 'caru-r** jU'ntfram. *l he mstruc- 



tnr uil! ninvv fi'Din hcin|.v p.irt tiiiK' tn tutlMunv in the \w\\ hIum»| vc.u\ iSlic's 
licv'ii unrknuv lurd anv htul\ aruiiiKl twiv lur ahuut tuu \c.u> n*u\v; it taU% 

'ur otui l»^.rci'.} i ^^!!^)^\ mcnius yiw a mmv ai^'uratv tiavi»: ut 

u \u\\ j^i'nniy ui^ in jniirnahMu: 

Krum: Kailu* t)\in!op 

S) tar, a luunhfr ot uiir miuI^'iun have i»vvn wry MimNst'ul in liiuli!uv wtirk ivlau'vl 
tn ilu'ir iiu^Tc^f i;i jnin iviii-^in . . , . 

1. iiaii lvl\\ai\l») piisuMuK huKl^ va u\\\jn\^\\\^\ with t\w Sr. I.nuis hhu'k inaua^^'itK* 
"Hrniul."' a*ui lia^ ri'l.itci! tliai ^lK■ vnnu inif hor juti^i. 

H. jnln^ Nhujiv 'a toniwr iiraduiiic* has !utii ivu'iitly apjH>inti.\l cdimr tJt ihr "Mill 
r.rtck V.\\W\ huvUiiiuu'ir.*^ W nrk:ii<r .ihtnt^ w irh jt>hinM\ this papur au* \U\\x stuxlcius 
piVMnri\ m rluMi* \h\\\\ si'iiu-Mcr (»t 'loui nahun .... rlu'v m\- WIkvi Marshalh juv 

• t t 

To: 

\'v\m\: K.uhv 

Kv juurnalisMi ^uitT 

llciw i'l lUi |urtu*ular (>r\lvf, aii* mmik ihinjis ihat arw lining t)n in ioufn;.lisni- 
I iKcn n.inu'tl iiiiinlK-tshin ch.nniian \ov tlu* Missuiiri Chirncr ui tlu' Junior 

( ollc^H Journ.ilisni Assni j.uicm. \\ t- mv iH^KIinii t>iir first nic/ting Iktc .u I IH.C tin 
S«>\ P. . W I- hiul 'he nici rinij nn Due. s ;uui 1 now sccr^rary. treasurer. ) 
1 Ik* ,^^eh^»^l ,n Ml" has .isU\i ns it' \st. wniilj |>.nt!cipau' in a jnilrnalisni |u*n^rr,un tor 
niinnritv snuients s|>t>ns(ti\ti |u iiu- \\*\\sp.»pcr I'liiul, a nati«»nal foundation supportt^l 
l>\ \\\.\\nv nvwsp.ipcrs. This is still tent.ui\i\ hut il" ir eoir^s rhitni^tlu wonUl mean 
r. inorir\- lu-vs MMpiiMK!i \s<irlontr in nnr el.i^ironms with siiiiuitson a \\teU\ or hi- 
\\ iMsis. \\ c- \st»uKl \k tlu' first jun-i ■ ■ i-olh i;i- in the enunti \ ru h;i\ the piiiiiTam. 
\N V has i' r\\M students iloiny inti*rnships this sinustcr: KeiriniiUi W hiraker is woVkinij 
uirh Hnh lluik of KMOX-IA' in sports l»ro;iJeasiing. Keiriniihl has written some 
sTii»"iis tint Mi'v k his on rhe air. Kurt K.ihh- is workini; with tlu- lU'w St. I. mas 
/'^/.^ ^. : ( )ne nf our .ilnmm. Ji»hM \loori', is lonrrihuiini,' e^inor o| St. I.nuis iod^yA 
I lu* rih.m (.\>rps, ilu' si.^tinn oi tlu- I rh.ni League that super\ iscs tuFnampUs \\nrk 
stuvly sruiii!Us. .iski-^l if scimc \)\ tiur siutlenrs wonKl \k iniertstc^i in putting tnit a 
ni-wsliMtiT tnr work stml\ stu^li-nrs. \ lure is a minting al»nnt this possihilit\ with the 
I rh.m leigui-. our tin.wK ril .\u\ piM.ph-. Snj l^ihushka. m\ sc-lf and a studinr I lun^s, 
Nn\-. I ^ ,H no p. in. in Konm I ' in". . I his i-, still hanging hei .uisi- of snme prt>hU iiis 
\\\\\\ wiuk srihl\ ilii»ihilii\ lor tlu- iwn studeiUs, I ii-tl j.ukson and Kallu <)\\l;ille\.) 
I»"r;m\r 1 U nung has scm out i tjpu s (U tlu* /\ '>/>/i '.* l'>\ u : tlu* e^lieue nt-\\ spapcr | 
.dniii: with a litter .ihout oui }i»urnalisui prngr.nn, rt» all Si. I.t>uis 4-it\ hiyh sehot»ls. 
I .i:-vicnw«>nj ( .otUgi- s.i\^ t!u\ will ri-.nisft-|- nur i-idurscs .is icuniiaiism iiidits autl 
iln v.c hasi- ^'MiK- srudrnts w hn wiMihi lilo- s^ hdlarships. W c'ri* planning a trip 

fnr sfuJiiUs wiM might he intirisri'ti. 

1:1: going f<j -.hnr :i pnMiearions workshnj) at rlu* v-onvent ion in ()mah:i in March. 
>anMnii- |oiu-^. .\ \\\\:\\\ )«aMi)atism Ntudcnr, is doinu an innrnshio this semester, 
p:-ol)aM\ It K\!()\ I \'. 

I'l! ki-ep tilling \ on im .r- thiogs Ki.-i-p happening. 

Kat lu- I )untop 

I jouitialism ti-aeher 

It rluM- i\\o mi.-m<»^ vl'»n't tti.ike it clear th:ir apphed iournalisin mvoKes more 
than •■praetic al experience workmg ot^ college tu* w •.p-.ijv i under prid'essional 
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liuiiLriUv," ii\ wurih nnuiitr Hui tliv smnc i'lass has l)ctMt ivspunsihic ihis wmv 
tur vilitinii, Kn in»» ouu and pnuhiciity a ncu niatja/inc called 'Do Yon Kmxv 
ir/u'A* n\'^v ( "ww^y/ij /Vr;/;/— irW/i/^.v /n StihU'^ffs ion\<f l\uk\'' Tlw i>rigi- 
nal plan \\as t*nr inuiuhK pulihcat.init but. nuin^i tt> a wriain i*niit\isini\ in t'oni- 
lUunicatitMi hcuxccn the cdauis atul rhc priiuc'is. rhc riiM issue was ildaycd for 
a inniuli. I'vciaImhIv shruy<icil aiui pitched in to do it over— a praclie'at lesson 
in a.skitur the rioiit J|uestions. TnliUe the more literary ereative writing niaii'a/inc, 
l\rsf}iu] winah has been published every sprinti siiK'e the culleije opened and 
whu'h V. ill alsn involve iournalisni much inure than in the past, the new publi- 
catiun etMitains imiU \\ork done b\ students in Knylish i'unipusitioi\, Hhoto olVset 
tmni t\ ped eop\ . it is ilhiNtrated b\ sketches priividyd by .students in the Art 
Department and si»hi in the booksmre at cost U .H'/.\jMUries are subnntted by 
etiinpiisitinii tiMehers and hupetully the niaya/ine provides students witii a 
ehaOi'L- lu see ihcir \uu*k pu'bhshed; it serves as an excellent and inunediatc text 
tor u^e 111 liisi sLinestcr ctunpt^sitiniu and it gives eversbovly involved— journal- 
isin students. i"«»iupnNirinu students, and art siudcnts~an opportunity to be doing 
snmeihinu" **iLal/* 

In addition tn this regular turry-hnMr '•pjrr-tiiue*' jnb, the journalism instruc- 
tur is currentU viniiig a Nurve\ anmng the loeal industries to see whether grad- 
u.?Ks t'min her program might be ^n\\\i to }M*oduce w hat indusrry ealls "house 
nroaos." \mJc ir»«m the abctve, abnut all she d(»es is develop those internship 
pr'iurams for her siudeiits and hustle about the state working out artieulation 
r-rtM^raiiis wwh the tour-\ear enlleges. 

Lit (jf/n'y\ \ 

l.iteraiure Cuurses are marked b\ the s.uiie eninniitmenr to invoUement as the 
euiiipn^ituMi cuurseN are. Our eiirnlliiient in literature has always been tairly 
liuhr. Mike b>r nmsr stuiieiits iiiteiuimg tn rranster tn t*uur-\ear seliunK in the 
niidxve^t. Iiter.irure is reg.irdeii .i^ a seeniui year e<>urse. Ilowewr, given the w.iy 
nur studeiitN drop in aiul our nt" schniil tr*»m semester t^^ semester, we have 
Ninppivl reouiriiv^ \L.ir o! I'uiiipnsirion, nr .mythiiig eNe. as preretjuisite for any 
l';ter.inire i nuiH'. Ihe vsriting the sruiieiils are likel\ t^ be dning in nur liter:i- 
ture L■^>ur^e'> wide thi\ ni.i\ be prndiieing their uwii ellnrts ar they may be 
ke^pmu* iourn.iU in w hieh the\ re.ier to wli.it they h.ue re.id. Last \ear one 
jLurrni e'un.iiik^i a rwenr\ p.iUv .l^trn|^)*Jn.■al ehatt workint* nur W'hitnian's 
hnrii^ei'pe. \liin«sr e\er\ tirst semester survey (it I'nglish literature }n'f»duces a 
nindrrni/evi version ^^\ Swilt's "MnJest Prnp<»s:H/* One teacher has a jot ot* sue 
eess h.uinu his I nuhsli hterature el.isscs lio dramatie proiluctioiis ot such things 
Is "(iiw.iin .uhl the (ireeii Kniiilir" (»r hiubU moderni/evk adumbrated versions 
.1} ••Ihe SLeniui Shepherd's Pl.i\ .iiul "ilamler.* Listening ti» gooj recordings 
ot' pMeir\ .ind pla\s. •*P.iraLiise l.nst/" for instance, nr "I'verym.m,'* is nn)re re- 
warvlinu l^r nmst students than wnrkmg thruugli the liter.iture on their own. 
1 l-.e iilei IS ih.n students ie.irii about liter.iture b\ hearing ir or t. iking part in it 
r.iiher t!i.m b\ .in.iU/mu it, the hupe is that the\ will be able to see some rela- 
♦loosii^p bet\*. eeii the hti r.iture the\ le.id. or hear, or art oul. aiul their oWii 
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hvc-s. \\\: .iiv L'(JiuiiK\\t \h.\\ \\ui\\- h.uc iiKMV.iscd ihcir inuicrstafuiiiiif 

h\ L'nn\p.\riii«.j- Hcnwiih" -.uivl S\ijicrni.u^ ih.u) \\,)\\' ever IjctK-lincJ In UK'niuri/ini»- 

c-.in lirciMtutc. luit nu»N! ui* mir hur.nmv snulcnis ciirn!! in .1 fuursc c.mIIcvI "liuro- 
diu'tiiin tn l.iii'iaMirv. " oiu- ^wMiu^tcr w Inch i'dscrs short stories and nnvcU. ihc 
jitlu'r })iit'ir\ iiMvi .Ir.iMi.t. \ ui ^.ui vv.iinplc nf tlu- .ipprnjcli oik' tciichcr uses is 
the [Mir »'? ^!ivi^.■ [M\'^v:U,Kh 'I'.s iTe.ueJ Ia tiut^ nt sr-uleiits in a sht)rt stoi'v 
seeimn. \\ \\w nl" Nnuienrs Jivl w ^ slumr sever.il rolls of iniu. slides 

I'nnti whu'li rluv seleiivvi i!»e tuu*. rhe\ felt iiu»t .ippropri.Ue to short 
^tt^ries .Is t!k'\ ;ll)vler^tl '>'vl \\w\w Su'i!\l)eek\ "( .'hr\ s.iiuheiiiuius" aiul \\'riy!u's 
"lliii Tms I L.iveN liiiiiu." Oiin tlie Nlule seleetmns h.ul b^-eii ni:ule, the students 
s\ iu*hrt»ni/evi th^ nIiiUn \\:th .1 siumd tr.uk in which nienihers of the teains 
^pl»ke uli.n le'r \\i:e rhe Niunilie.int lines. W'h.u the\ oiue up with indi- 

i Mtvd tli.it Mka Imv! ;i.»r .i'llv m!>vUtsI{>.)v1» m depth* w h.u the st(»ries mean, but 
(li.ir \\\\ m.kI '-ic^fvini^' nf .n'! dn thi-ir own. 

In a pMi.rr\ Jinn 1 i:r:\i,i 'M -'ip ■«'f shiJ^ikn. lUdst nf whom arrived uith a 
enlr:\ .1!'. vl dst-i^tL' Inf p"v.'!r\. I'lLj.in \\\\\\ I'nvlinii pneiiis tliev liked — an\" p(»ems, 
nu nj.HTer ln'W hid ei;: v ^ W'j.iIvI tiJiiNlder them -.iiul went nt^ to writing poetrv* 
rlieii'.^v Ives. I •» ir\ 'd'N feh tmnn havl Ui>i!en si luM'e when one of tiie 
W'»:iie't. wlu' iM.I Nir l\ jM\■^^:■ '".Ic-^n \'\ th.e i-«<r:uT for h:i!f the semester, sUvldenK* 
s.i:d. m A ptici'.i "I lu r .)\\ :i. ■• 1 !i;n > \\w d.u the p«iers meet." 

Sueli v•ll^^e^ \\\- '^i*- ' I te icii. m!U\- \v rr\ to make them retleet all as- 
peefs (if \:i.L-ricM:i \\\ md li'i-r.unre. ii'»r \[\^\- tli.it livevi rip produced in New 
\ ork and .iiui n ti\ wr.w .mJ the e^!^it■^. \'er\ lew of us have 

ii.id .WW f.«r;!Mi rri iii:-.'.: :m ( 'm io. Xnierieai^ or even hiaek literature, 

but w L- ii.ive I'CL * 'xlpi d l>v .. iiL-fui .iru'JMion to Scjh'hiin^ \nr Anfcrict 

tlk- \.[*.m:i!! ( ! "I K-ii. ■:e!^ 'il ^nuh^h■ aiivi l»v s»»me released time 

pr^^i^.e:^ pi-"Jiii.'vd ! V ■ ■ > ■! itf :;dii. r>. W ^- d'». in L'(»Miiinetion w ith the 

1 )v n )r:::!^-'i^ ..i' \ii ■ \;:.-. : ;. 'w ^* id i'^. i.t»e!' «'ne e-uirNe ealle-d "Modern Illaek 
'\\ r:!^!^/ I' l: v >'U :\\d :!,ir wl^Me ^rndeM:^ need sueh eours-s 

■.•*:*!. .*::d.-r. ! >. .i:-.i \ -v-nld I'.ii'ur ^ei* all '»nr literature course^ 
!•'. i:rv::M-: 1. * ^ " * : :« n'-» ••\d t> eo'ir^nr. 



\^■\\ M:r":.*\ ■! •• • •■=!,:•*• nr ti» t.ike I niihsli. 1 hev are 

K*i»!iv .:H\d w.:l ;;i -''i. -.h. i-: •'u;:* ii:her elas^L•H. .ir iu«it in t.ilkinu 

■o pL-.'[tle. i-d • . ^ »',*K'ulv. tlir feihiiLi" of coercion and 

Im.h.\|m:ii \''\y :j .: . t • ; »• -•'^ •* -'iiiir iniicLiCs is l.iriieiv missimr 

I P.iiL Wv .! ' ' . p- p'- . hi.wc'.vr. v\!\(> .ire e.iiier ift aceumulate 

n.-'vt ;mix..! \- = :\ ! ' : : v ■' -r*, .* j). lii- \\\\\\ il-.i. U-.tst pj.ssjhK- 

':"ii*}[it '^\ :r.:>:u-". . •■■ ^-^ ■. ■:*(-■!• -» v vi^: \ n tnivi n f\i|llL^(s lor e\emp- 

.1 'r.- .. . s.'. ..i:.!. ( I IP -''ir liiuliK .idvertiM-d ( iol- 

!i.-Lic I Vi! I •■."■!. I': '-i.'- .'.•.-odv- 1 tji KT.il NuliiL'cr matter te\t 

(••■:•:n•-^■^■•■' . V ! ••: * ' . • »; : ; i- . ■ : ; -c'l^- .ir l-n;\st P.iric Itecause 
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ir doesn't incisure w hat u c tc.u-!i. imr dno it tell u> u hctlK-r snulcnts can write. 
In our view, it incisures whether people cm uieiititv supertiti;!! lapses in lan- 
•'•u.i<H- etiquette, .iiid we\i rather tiiui mir uliether our srudcnts cm recogni/c 
th<»sc aspects of language a> sU[KriU'ialit!cs. 

Ncvcrrhclcss, nohodv wants to spend a semester leaching people things thcv 
already know, so uc have devised our own test, w hich conies in two parts: an 
objective test which, we hope, finds (»ut whether students have some general 
understandinii of the nature of language, and a ft)rty-nnnutc writing sample. 
Kvcrvl)ndy seeking exemption takes^)otli parts of the test, l)ut unless there's a 
score ot or better the agree/disagree part, we don't read the papers. It is 
not itnpossible to pass; tWi) or three students manage it each semester. Here is an 
excerpt from the test we use: 

DllU'CriONS: Cheek the Lolunui marki-d "Agrii * if \ou think the statement is 
aeeur.ite .ind aeeeptable. If vpu think it is inaeeuratL- and unaccept- 
able, check thi column marU'd '^Divigree;' If \ nu have no (jpininn, 
leave bi)th columns em}U\ . 

Mark tlu t^.-st aeeording to what belicNe, and what you think 
\ou could defend fromVour tiwn txperienee. rather than according 
to the kind of answer you think an Fnglish teacher might expect. 
1 Do these two statements eomniunieati' the same nu-aning: 

-The policeman fire four shot last mgln.** "The policeman rired four shots last 

nit»ht." .11 i' I I 

In the scntenec. "The policeman tire fnur shot last mght, the absence ut the -cd 
(Ml tire makes it impossible to tell when the shots svere fired. 
V In th imc sentence, the absenee ot the -s on hot makes it UDpossible to tell 
.1 one shot or more than one shot was tired. 

4, Spelling errors nuke it impossible to understand this .sentence; "Their were fore 
planes an to hellveopjiers in the sk\ .** . 

5. The sentence, *i)rive alert in llliiu.i.s** should read "Drive alertly in IlUnois 
bceau.sc adverbs must end in -iv. 

In prcscnr-dav English, w hetheV the si)eaker uses w';.?// or :./// shows whether he 
is strongly derernuned or whether he means sometliing will hafjpen in the future. 
Onee \ou know what the history of a woni is, y.ui can be sure what its only 
real tnejning is. 

hi rhe sentence, "John ordered a tiM»l gla^s (»f lemonade.** is used aeeord- 

ing fo it^ real meaning: in the sentenee. 'it w w a cool parry,** is incor- 

rect 1\ used. 

.\b»st pe(»ple w experience according to the categories their native huiguage has 
set U}^ for them. 

An ^*^gli^h teacher's main job is to e^rreet students when they make mistakes 
in speaking or w ritin^, 

The wa\ most native .Anieriians s[)cak Tnglivh is built into them before they 
start to sehool. 

"W'hacha noni.a do-*' re()re^enrs normal >[v;eeh. sounds as accurately as 'What 
iire vou going to do-** 

Sonietinies scntenees uithoiit verbs make for effective writing. That is, "Sud- 
denly lire e.xploded through the roof. I.eapinu. crackling fire, billows of heavy 
swiriine .smoke, u choking aciti smell as thtnigh ail air had (lisappcared*' is at 
least asVtfeciivc ^'Suddenly rire exploded through the rcM)f. There was leaping, 
eraekling fire. There were billows of heavv swirling smoke. There was a choking 
acid suiell as though all aii had disap}^eared.** 
14. Tnglish sjjelling never f(»llows any pattern. 



6. 
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15. It's a nii.^tukc to say, 1 hiu sva^ an IvainburgiT** because j;;*//// rcall\' means 

full c)t awe. ... * 

S6. 'I'here is no kirul or level of Inglish uhieh will souiul good to c\er\'hody i)r had 

ro everyhnily under all i*<)nditi«Mis. 
S". Languaiie is an arbitrary. sMuboIic sssieni of sounds U\ uhieli iiunian beinys 

eoinnuiiiirate. 

SS. W hen almost evervbculs maixes the same "mistake** in languai^e usage, it should 
no longer be considered a mistake. 

S*^. The I nglish teacher who said, 'AWirds that are considcrcil obscene in sour 
neighbi>rho()d may be quite acce})tablc in mine,*' is disrcg-.'.rdiiig proper stan- 
dards of ilecelicy. 

91). Correcting students whose ilialeet differs from that of the teacher will help 
them write with greater confidence and clarity. 

Q|. The man wh(» sa\s, "Baby, when 1 say you IkiJ, that's damages the 

integrity of the l.nglish language. 

92. Sasing, "Baby, when I say you h.ui, that' ^ooJ,^^ is misleading. 

9^ L'sinu the word "pacitication" in reference to the bombing of a town is mis- 
leading. 

94. Punctuation symbols are inadequate to represent the pauses, emphasis, and shifts 
in pitch that help to convey meaning in spoken I'nglish. 

95. Preferring "She is working** to "She be working'* is linuuistic snobbery. 

96. Any vocabulary based IQ test is a reliable measure of a'person's intellitrence. 

97. The question, "W'hy did you bring the book 1 wanted to be read to out of up 
forV* W4)uld probably be clearer spoken than written. 

9S. Pruiiably the only ditFerence in talking w someone from tw-enty feet awav and 

from six inches away is a ditierencc in volume. 
99. The statement, "He was nt)t unwilling to accept the position," is bad Knglish 

!;ecausc it contains a double negative. 
VX), There is no necessary connection between a word and the thing it stands for: 

that is, a shoe could ju.st as well he called an "ooblick**. 

We've had some complaints that the test is biased, that it discriminates against 
students who have had good traditional training in conventional I'.niilish classes, 
hut ue cm live with that ci)inplaint, since so man\ of the nationalK* standardized 
tests have been so openly biased for so l(»ng against so iiiaiu* of our studeiits, 
Hcsides. if students* notions about language arc that conventional, the\- badU* 
need the cv?urse we otFcr. The chairman t)f the advanced placcfopiu c<»nniiittcc 
is [)robaM\ m the best positic»n to tiescribo the general reaction. 

.\dv.inced i^acemenr 

Most ot the people w lio trv the exatn have language attituiles that are the opposite 
of rhe oties the objective secri-iM looks for. I'sually students wIjo hear about the test 
assume it will allou them to denuMistrate rheir knowledge of trailitituial grammar, a 
iiusconception that leads to conversations like this one: 

Sruderu: 1 hear there's a way to test out o\ l.nglish eomp. \\\ like to try it since 
most <»t the students in my section don't speak I nglisli very well. 

Department Head: Arc they foreigners? 

At rP(X.' ue have many nursing sruiients who eoiiie from our own nursing j)rogran) 
and from heal hospitals, as well as students in allied hcalfli fields; tficse stmlefits 
gencrall\' stick together and help each other in subjects outside their career pro- 
grams. Imagine the extra time these srudents would have to devote to courses \\\ their 
fields if thes could test out of l.nglish compi W hen the test was first given, a few- 
students in these career courses atteinptcd to obtain copies o^ the objective test- 



. "Wliar an iiuoix-^riiiu usr' 1\1 like n> t.ilk nvcr mmiic ot the quotiuiis with my 
hibb.iiul.**--|»a'Miiii.ihr\ tor the u^e i>\ utlier stiuleiu> in thtir ticKl well <\> tor 
thenjsei\es. 

linr LAeii it tiun- >uuKnis ii.ui t»l»t.U!U'd e(»pies ot the test, the\ niiglit i\ni have been 
.ilik- t(» tii»ure »»ut the answerv Almost e\et'\ imu the te>t i^ uiven. snnieone will 
" I h^-lv re.ill\ isn't an\ .insuei' to sonk- ot" these vinstionN." meaning llUt•^tioll^ like 
(he (.lie rhat leavU. "1 \en though most Amerieans >ay it^ nie' thcv ought to say 

Mrisl.'" ^ ... 

I usiaiiv re[)l\ tliat rhi> te>t h based on the eomj)ositi(M\ eourse given in this depart- 
ment in selnu'l. We are liiuiing nut wlieiher or not the stHakMits know what Ian- 
uMMiie atJitu^les ari- taught in mw euurses. li" tiie\ do know, then they ean place out, 
^ ' l.arry Skinner 

WK'X: l.ngliNh teacher 

Tor t!ie evs.u- p.u't of tlx- tot. applicantN are given .1 choice ot topics, and what 
thc\ write is rea^l b\ at IcaNt three members ot the comnuttcc, more if there is 
ilis.iurcciiiem. ( urrciitK, pcnplc who wain to avoid composition arc given these 
«.hrccti{ i:i>.: 

\\ iifL- .III i^^a^ t'n ^//.i ni the lolluwing topics: 

1. \\ ri;v r.) uw rill nu- what your tavorite radio station i^ and why you think it's 

^( » 1^1 K ^^\, 

1. I'reMiltJU \i\t>n ran tor olfice >a\ ing that he inrended tt^ "bring the country t(»- 
•jt-tliLT."' W lifi- ui hnn telhng him ln'iu w\ll you think he ha> done this. 

X. \\ nfc to tlie I'usident ot i^)rest Park Comiminity (.ollege telling him what it's 
been hk^- gitting f«' be an IIKX. student, l eel tree t<) make any suggestions you 
w a nr. 

4. \\ hat aiv vcur plaiK tor \oursclt at I PCC- W Iku are \ou dicing here? What good 
ill i \ ini think it w ill dn \ ou to go liere: 

V It \».u like, draw a ir-w animal; then write an a .-con^ian) ing description ot the 
anii'.i ii s habit^. rst.nality. etc. b lioi-sn t matrcr it \<ui cul t draw well-and it 
\MU lik^. \wii can iu^T do the \uiring [)a;'t ot* this and skip the draw ing. 

.\nd licrc are tW(. papers that put their w nicrs directl\ into the second semester: 

\\ ha: v.v. I vloi:io hcic at 1 oiesr Park (:«>nimumt\ (.oIlLgi- .\fter all. I'm \ L-ais 
o!ik bi^n aw i\ \in\u sv h.ml tor 22 years. a!ul havi- pretty well esTahlislied m\ "lite 
!nur::u-" borl/ m.tnral and loli-wlsc. Well, as tar as njy age is concerned, 1 don't 
pu -ini'N bcluM- rh.ii the aging pr-u.-.s has a?i\thi;*.g to dio wirh a person's ahilit\ or 
,^^^s:^ tu ]i..\v:\. 1 LivjOu !.•.|.^ls fuTWi-L-n pi^riods n\ "torniar* education may lUill one's 
r.ipauT\ ^nuU . bm I think dism- and deurir.inar ion will M\Liconie this handicap. 
Mat iid St irn>. ^■ m cius- sci-iu- rnui iilatid pn.blems. bur nothing that can't he o\cr- 
tiiMu- ^a;'!\ !|u- lu!p .ill iiiidei-taniiini: wile. So luiw w c gir down to the nitty- 
uj-ix I Mi joi;. 

I .\ tiK- tiu'-.tvr cniolird in tlu- i iri- ProtiitiiMi i cclim ilogy (.'c.ursi'. I stroiigl\ 
rhar :b\ ii'lj n.•l|lllI■l•^ an lot m1 knowU^igi- in what we scjnietnues tall "jol* 

ri i in d tii kb.** 1 <»r t\aiiipU- . '•t ///■•.'. nature ot* tire. hazards ot* Hre-righting, 

■ ••»./'././.* • » i?;\M!-.,.d in ti rc -tiuh: ing. etc. \\\ plans. nc(.dlev, to >.ay. are to gain as much 
!^n"^^ dt.iv .;s p«l^^!b!e i 1 tlu-^i-. and otiur tields, 

i5i'sid.*> vainiiii: 'o ^j^.m kn«>wledL:e. thin- exists another m<»tive tor being here: 
jOTi \l>\"\\t iMl \ I . I he tn-nd in the tire s^rvirc toda\ is not what it used to 
iu". I LApeikniL wis rlu' sole criteria tor adv.incenient ^ combined with 

a et-n u:i annunt «it ' pol irus * 1 . *|oda\ . however, proumriou iU|Kiuis a lot on experi- 
ciKr liiinbmcd with iviucar 10:1. As time- gties b\ . 1 loi»k for nior^- and more em[)haMs 
!.. Ill- piaod on iducaMon. What I am .icnialb doing is rr\ ing to |)repare imsej t<ir 
tlu" tiruu-. 



ERIC 



I trulv ih.if nr. ;Apri ii-.u r ii»/j/hij.\\l uith iIr- l;iu»\sk\igc I am g.iining 

Ik'Iv at Wili - will luip WW Mi.i\r iij^ rhc m the l ire Svr\ifL". 

•Ml in .ill. I .Mil rnicuiMi: ),,\ sruJus, :ukI Imm- Unvu\ rlK'in ro he IniK-fiLial. And 
altlinnj:h liLifii; a ^!lhl^Mf .hn ^ |u.s».« soiiu- prohkMUs tor tnv, 1 fhc jKTsonal 

satislai-titws v\ pl'^M!»i^ i.u.n.l*. Mmu i ■ >i npidsati- jor dh; U'w diriiculrieN Tvc 

cnwiuiiudwl. 



\1\ lull l^ rli.ir i»i .n I ::i'.:ti" /ui)!ui«;sr. I h.ui- nskcvl to cxpuuiul on luy dis- 
o»\t.T\ t)t The u'tTk." Ww iiuKi uill rak^' lUitui' that 1 h;i\c taken no oj^portUMiry 
u* express J:sM»\r' \ .i. .1 j>|u vi^-.il. s\ !iib(jhe repres^-iuation. That is, a tlrawiiiu. 
\h rvasnns for di-iiiu >.» \\\\\ l»i-,n:u;- ,ipp.u\nr in rhe enni.se of this viisv'ourse. WAKV. 

\^ hen i u.iN I \ -.>:i:u^ '\:.m Miihaikiinr ni\ earei-r 1 «>nee r(U)k a rest. A rest to 

extrieatL- nnseir \\^^^^\^. ?!u- !»iis\ vvn»k ^tie. ) I nuhsh (.nnip I. A ver\* inteie.stirm test 
this was. lu,. p^^r^ riu- .1:1 on the Ji>ef»\er\' nf a new animal. Alore 

i)U>\\\.Mk. [ill! ':\-.- ...irr. | au'^.' it. O-r- iunuind statenienrs to uhieh I was to 
JiN.iLMi^- M' ,i::r:. !i«< ^r.,- ^^ cur A:ul si. Jn | Meic 1 give the reader several 
4. lui:.-v J, \ i!!.p!( s 

"Ir'N a!\\ i\ s w i-nii^r ■ .1 pi\ pi)>irinn nt i-nd a sL-nrenee with."' 
*Anu .iiiniljr, { ^ :• ii-.i- I i);i:i-.urn):is in ;ui\' h»rin nf written I'ncliNh/* 
*"h s usu.i!l\ lu 'tv!' rt, iiM- i):ir \v<,; js ntluT thiin i)rdinar\- words.'" 
' I it-re 1 am .ih^ur t:» u^i 1 n.i r.ijihitr .md it's not in poetr\ , so there.) 
Ilcrt- 1 HMist l■^>ru^^.^ \ .^r,,i|^ i^,,. . animal. It's a nietaphorieal animal. .\ 

(n»rk is .1 linLm:^^u■ n. }»• n: i?!f>n .1 Uclinir, .1 Innnan emotion. This emotion is 
eaused in \ nur anrfi-.! ... . ., ^r.„,j ^ t.uki he fruit) . . . trnir .self OMUradie- 

fiiMis. And. h\ r... *\K V.\s ^-I'lMadu tiuns .done -leading cjuestions and statements 
alsu vpi.ihr \ . 

\'^w rhi f]ih's:jnf^ ^h.ir ru>u- :i« im\- mind wa^ this: 
**\\ h\ »!!« 1 hcini: i-^ki'd (nu sth-ns- " r - " - 

Dm rhe\ wv.n rhi- Tiel^i ansuiMs-* do rhiy want h»»w I reall\ teel: for what 
pur[>MM.-' \\ ,11. I .i^j.i'i I ::;>(,:! rlu si- <pu !ii*\ md slt ujion myself .1 eourse of neti<jn. 
I divhlid m . i- .1. I f. jr. ir w.is ji;nd. rr^.'queiuK' 1 found nusL-lf 

w anting r., .nl^\^ ■. r xw i i-^rii. . j Mf -.a tinplr m uisw i r ■agrt. e" to the ahos e ipKsrions. 

\\'iUj. h hr inMv. rh,- u 'ii >i i-.;,. i-hMl: "(lOl k." 

' V'"^''' * '.l iN' n-.- i»: :\H■lIPLr^. One. r!ie .s.iri .istiL- ii-elint^ nu-ntioned 

pre\ ious|\ . 

Veond i^ m\ iivliii r i\iv I i!iirij.iL't' ^ \\\\v u is. l.angn.ij.^* is w Imr |K'oplc use. \o 
nglit .»r wnnig. W 1,1 u i^ -i... t., ihai rhiti- .in- eerr.un rimes .md l>hK\■^ \\here 

t\i r.ini in.unu Ts vjui rn .u. m;,.^- .ippn .pri u.-. I here is tid ////.'tv/v.// right. And I'll 
wrire rlu- w i\- 1 li.irn v. .■:! pjiMsi-. 

Mk- rhird 1- !i:i iifi !- l i: u, lufu h -mw. nm . . . see \ A hirer. 



\\ !Mr u" ■ ■ . . {,■ ; m • " • .c ■ w "m^ :i.,t cmiiu- il-in? h\ ii.it. or h\ chance, 

I iie rnlk^r :-ir i,'t i (?■ ,.r,, v^.i. ,\r,\,. I t:- e^prnnient .md chanixc. 

i!vd It reee;\u! C'"- :■•■!>■ p^^'-. -v p.^ jr^ huimn arinn. Whether or 

'^"^ ''HA^ I Mill. 1 )' ; ir:-,.i i. J.ivin iiu f!mi^ sr.irrhiuflv ditFer'trU from 
what w.isgtiihL! 1 ".■i-Jm.j »,:!ut rwc^ \tir ^rh^lMl^. rhe department hired 

pe»»ple w h.« w i:ue.! =m v).-. i v- |im Knew rlu- direet-on tliL\ u .inted those 
ehani:es tn r.iki. \ l\ p'I•^'^.ip';•. rhii ev<'i\ed lias heui a nnitnal philostiphv. 
Siuul»i»vi\ {:)ake> 1 ""'/i* i.;- three pi-iplr r.ikt. ir up. .1 small cnnimittec 
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(cither impn.iuptu or otilii.ih phi\s uilh it n little more, and then the whole 
dep.irtnient arifues and resirgues it. :iiui polishes it iitto final form. 

It isn't .iiu;us smootli yoing. In t;K't. it sekloni is. sinee most of our staff were 
i-hosen fur inaepeiuieiKe. obstm.u-y. .nul Viu;al ahilifN. i^nt they were chosen, 
too, for some sh.ired beliefs: that triulition doesi^'r hallow inueh; that a eom-^ 
nuinitv eolieije is an exeitinu plaee to be; that composition, as we define it, is an 
exeitinti subject to teach; and that our students, regardless of where the Scho- 
lastic Aptitude lest ranks tliem. can learn to write not just competently Imt 
well. It's those shared beliefs that enable us to hamtncr out policies and proce- 
dure^ that ever\ bod\ follows whether or not they sul>seribe to the details. 
It was ant)ther shared belief, that every teacher in the department should have 
as mucii sav as anvbods else as to what the department does or doesn't do. .ind 
a healthv suspicion that right should be guaranteed, that led to the creation, 
three \ears auo. of a set of^)peratillg procedures which were, in the usual way, 
arnued. re-argued, polished in open meeting, and finally adopted. 

The procedures define membership as including -anyone who teaches a class 
in I'.nulish at TPCC . . . including interns of all sorts." They suggest monthly 
busuu'^s meetings, ealled by the 'head of the department with at least three 
.ehoul da\s advance notice (but he sometimes calls them oftcncr than that), 
define a (juoruni as two-thirds of the full-time members, including proxies, and 
include what. f<.r our inconoclastic department, was a contn)Vcrsial statement: 
••Members are expected to attend meetings." That provision was particularly 
liard on part-time teachers, who are ■)t required, or paid, by the district to show- 
up ft.r anvtiunu but classes. On the other hand, most of us felt that the part- 
rin.ers. who are generalK- outside the politics and gossip, who some crowded 
\ears iiavc no regular offices, whose mail service is erratic, would benefit most 
from attendiiiii the ineetiivjs. And the system has worked, probably less because 
rile pn.eedures snpulare it^ than because the five or six people care enough to 
eome. I he\ reacli one or two sections for roughly half the money they would 
receive under contract, thev ijet no fringe benefits-sick leave, medical insur- 
ance, tuition waivcrs-and 'thes gallantly show up for a Monday class after 
thev ve been notified on Krida\ 'that anotl'ier '-reserve" section has "made." 

Jr e.in't be the promise of voting that lures them, because, although they arc 
eounr.'d as parr of the necessarv nVijonts on most issues, the procedures disen- 
franchise rlieiu w hen the department is amendmg the procedures or hoi ling an 
election. M.-st important .)f the elections is for the Department Head, who serves 
a tuo-\ear term and niav succeed him/herself once. Department members may 
nuniinare themselves or get a friend (let a friend) do it for them. Ihen the 
choice i> narrowed hv successive balloting nnril one candidate gets a majf.rity 
,,f tho>e voiing— in the last ruo elecrioiis a majoriry of one. 1 his system is more 
<.r le>s in keepiim uith a polie\ enacted b\ the district a \ ear or so ago. whereby 
electitiiis for chairpersons must be held ever> four years and two names sub- 
mitted to rile administration. We've been holding elections for five years and 
submitting a single name. So far our choice has been ratified. W hether it's be- 
cause the'admim'srruion has not wanted to tanule w ith us. or because our choices 
have lieen uniformls good, is not, at the moment, clear. 



I lie pruccJurv^ An nuikc ckMr. huUL-vcr, w h.ii the dcpartincni cspcL't.s, or 
alliiws, its IkmvI r<i ilu. Asiilc tViMU liis/hcr ohliyatinii to ''tultill tluisc liutks pre- 
scribed In district .uul c«»llc<4c polics the held c;iii call and chair deparrnieiu- 
iiicciirins. appniiu pLM»plc rn cndiniitr^Ls. a^^iotl Miinnicr classes (bur omK as pre- 
scribed In deparrnieiua! decisnMis ). and carry niir de})arrineiual decisimis. Iji 
carrviiiy our rhnsc deci.si(Mis, lieMie is r^niin-led rhar The I lead will consult the 
department whenever possible on ever\ issue ot" any unportance. I le is in no sensL* 
a rnnnuiarnr of pi.hcv , onl\ the Members acriny in cmicltt have that power.** 
And that's w hy we meet m) (»tten. i he head can i)e recalled, too. b\ a simpL- ma- 
jority vote, but th.e three peupic w hn have served the department so tar have all 
been ptipular. eflicieiu, hardworking;, nuayinative. and democratic. 

One ut tile lUi.Nt important cnnunittees, siynilicd by the tact that its members 
are elected rather than appomted, is rhe Ibriiio- aiul RetentH.n Committee. Three 
ot its sis members are chjJNen each \ ear tor a two-year term, and it is t>ivcn the 
snic reN[)finNibiht\ tor .screening, interviewing, and votmy un cver\ caiuirdatc, full 
and part-time, tnr any position in the departtnent. The' head of the Fan>iisii 
partmenr, aiul the chairperson of the Humanities Division, of w hich the Knulish 
Department is a part, are e\ officio members of the committee, bur the\"^ arc 
m>r allciwcd to Vf»tc, and they arc bound by the decisions the committee makes. 
Membership on that ct>mmittee used tn W a time-consumino- job, bur now that 
the college has stopped umw iny b\ leaps and bounds, and the l\ni{lish job situa- 
tion across the Cfumtrs has made moving about pretty unattractive, if not im- 
posNible. sprinutime has become ni -re relaxed. l-.ven though we have anticipated 
no vacancies for the last two sears, however, w e*ve alwavs had at least one. 
Somel>od\ uetN unc\[K*cted leave or Nomeb{id\ has to move our of the are.i. 

JUNt as important as rhe committee*s hiring function is the possil)ilitv that 5t 
may get involved in firing, too. Although we m.i\ see t»urselves .is all superb, 
there's the ch.utce that the [)ublic ma\ not share that elevated opinion, and the 
cliance that s<inie ot Us ui.u go from uood to worse instead of oood Xi) better. 
I iuTe's .lUo. in a shrinking jol) market, a perfectK normal decree of p.irancna: 
wh«i c.in be sure tliai a vehementl\ expressed opinion won't le.id s{»mebod\' 
in piiwer to deride that i!iat teacher doeMi't "lit'*: I he carefully wcjrked our 
nik N go\ c-ruing retention. non-[ironiotion. and denial of a live-\ear contract (tiie 
closeNr tiling :o unure th.ir exi^^ts in the diNtrict i provide both procedures and 
rcaNNiiranee. I his Nam}>hiig of rules siioiild be eiiouuh to i^ive the idea: 

\\ hei^ in the iiiduniKnr ot rhe i)L[MrmKtu \\k.-.u\. NUiiieinu ijuesrioiis ha\e been 
r.u^ed ibtur .111 iiiNOtieon's re.u hinu' eon^p. ri,-;u e. Ik- will luinn tfie lu.urer ro the 
i?renfion t»t ^hv■ IIK( . * * i ^ h^ni,' eoui|><. uiHi " d<. tin<.d to ineluiie: < I j (li^srodtn 
[iiTiMi-n-. I'U';'. 1) I ot.il eiifhlner .is a prou■^^ional :if K\Jirk. 

In .wruiiiu af .i iudL'tin^nr ot eLisNmou, pertorjii.nu-i- flu- eomniiriec uill ennsiJ*.T 
NruiU-m .ipinn.n fs(R-ei.ill \ . ^rM^iem cvahi.uiuns. ii' rhev .ire ni.ide). .iiul eS.iluations h\ 
l)e|)arrii;e:u .iiul l)i\isi(»n (.iMiini.in. 

In voi;:j)t»sirini, L-on; N^ s. flu- ii,.iin rusr o| .1 rt-.u-lier's elfeetis eiu-ss is u herlua iiis 
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students will impiuv.- tlu-ir utiti.itr. . . • His uiukTstcuul th;«ttlica- imist l.c us many 
\x;us,.f tc;Kliiii writing and l;iiigii:«irc ,is tluTc Arc |UTM.n.«iitic-s m our dc}Kirtiiifnt 

a.ui that tlu- mc'tlmds used to lu liicvc the obicctivcs \ull vury I hv DcpiUtinciu 

lk-.ul uill visit tliroc or more ..f tin- In^tnu-tor's dassuv . . . Should tliu coinimttcc 
di-iidi- to chivk tintlicr, it uill tollou these proiidurcs: , , 

;»• A meinher or iiKinhcrs ..f the conimittLv e.ui arr.ini(c to visit tiu- lnstruct».rs 
classes at siu-h time and in mk'Ii .» manner ;is not to disrupt instruction. • • • 

c. riic instruLtor involved may uritc A report or disaiss the situati«)n with the 
committee. 

d. riie eiviimittce uill then t:ike one of three steps: 
1. Stop the elu'i k. 

^ R.'n.mmend dismissal, deni.il of a tive-\ear eoiuraet or non-promotion. 
X. Or the u.mmittee may otfer assistance in one ot the t\v«) tollowmg ways: 

a. r<iMnal Vssistaiue: . 

1 \ written statement specifving the -.irea where improvement is nccdctl. 
the kind of assistance otVered, lind the dates involved, shall be signed l)y the 
teacher, tlie cliairman of URC. the Division Chairman and the Department 
Head, and tlie Dean of Instruction. 

2. Iwi. mcmliers of the 1 iiglish Department will work with the teacher. 
One nf tliese assisting teachers is to l)c selected by the teacher receiving the 

assistance, and one efected l>y HRC and acceptable t«) the teacher 

\. l he assistance will involve: 

a) a minimum of five classr(M)m visitations, including one by the Depart- 
ment I lead; 

informal discussion and review of the classes with the teacher receiv- 
ing assistance; 

e) informal discussion of attitudes and approaches. ... 

b. I he teacher involved will offer his own plan with the Ccmimittee's approval. 
• lu. later than the third week in August (more than a year l)eforc formal 

warning of non-reneual uould be given under AAUP (Juidelines) the assisting 
teacher's and tlie Department shall make their recommendations to URC.. . . , ihe 
reeommendation may he that: 

a. no further .issistance is needed; or 

li. assist.itue should be continued into the fall tiuarter; or 

c. the te.icher sh.uild lie warned that another contract pr«)bably will n«)t l>c 
recdmineniieii. 

4. I ho recommendation of the Committee is liinding upon the Department Head 

'Ihc teacher has a right to counsel at any point in these proceedings, if he feels 
his interests would be liest served. 



b) 



Althouu'i the ciinmiittec votes every ye.ir on promotions in -nik and salary 
iiKTcmciu, the elaborate safcyuards here provided have so far not been needed. 
Ibcv were p.irtrillv invoked only once, and it u.is from the misery of th;it 
experience tliit the details were made as precise .is they are now. 

At the time these procedures were written, student evaluation of instruction 
was .1 hit ind miss .Ul'air. Some people asked for student sugtiestions during final 
exam period, some people used a st.mdard form, some people just kept on tcacli- 
iinr and hoped for the best. W ithin the last _\car. however, the district nwdc 
student evaluation ni.ind.itorv . and because there had l)een complaints that the 
uniform set of .luestioiis uscd experimentall v two y ears ago was too general 
to tit the special aims of individual courses, the new rules required each dep;irt- 
nicnt to develop :i form that seemed botii suitable and equitable. It w.tsn't crt>y. 
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i'tMfhcr I'.valiiiition 

l or scvHjruI years I I^CC l iiirlish fciR-hcis have ;iskcd stiuiuus to evaluate their 
courses, but evaluiitinn was an iiuiividual matter until the junior Coileye Distrier 
(eveiopcd a poluy that make stu>ii.'iir evahiatioii ot' fours..'s e<.Mi|)iilM)rv.* Mils vt-ar 
tlepartmcn- •• at I PCC uere askid to i reate evaluation f'ornis for students to use/ 

•" file l.nglish lieparrruent. a eoinniitfee eoinposai of course chairpcopie ami 
nuliyuiuals sdecteii to refMcscnt liitlerenr points of view within rlie liepartnient 
\v(uUed most of tall semester 197? to develop evaluation forms for compositions and 
literature courses. ' 

In creating evaluation forms, we learned some valual)le things about ourselves and 
our department. We had thought we were in agreement al)out our ol))ectives for 
J-.nglisti 101 until we began designing ([uestions to see whether wc wcic nieetinL' those 
objeetives. In working <.ut (piestions. we learned that we had some major difTcrcnces 
ot emphasis, anil we were given an impetus to reconsider each objective quite care- 
tull>' when we reali/ed we would l)e evaluated on whether we were nieetinu dcpart- 
niental objectives in our classes. ' 

W c hail no written ol)jectives for litcranirc courses, and wc learned that we were 
nor 111 the unspoken agreement we thmuiht we were al)()ur what we hoped to accom- 
phsh in those courses. So one of the major values of developing instruments for evalu- 
ation ot !■ nghsh courses turned out to be our own reconsideration as a departnicnr of 
what our objectiv es should be for each course. 

W'e also learned that it is easy to say that we can separate objectives and methods 
ot reaching those objectives, but it is not so easy to separate thcin in practice. .So 
now we must try to work out basic minimum objectives for courses that still allow 
teachers to include their own objectives and those of their students, and t(» use the 
methods that work best for them. 

If the process of developing ijuestionnaircs was helpful to us, m) w as the opportunity 
to include cjuestions liealing with racial, religious, and sexual bias in the classrooni. 
We can use intormation gathered on student evaluation forms in college committees 
such as the Coininittee on Sexual l .<iualitv, and we intend to encourage our friends 
in other departments to include such questions on their student evaluation forms to 
gain still more information. 

Student reaction to the (piestionnaires we developed for fall semester w as favorable. 
I he committee hail testeil iiuestions on students in their classes as we developed the 
evaluation forms and had asked student advice on tvpes of ipiestioiis to include 
Students sail! the> appreciated cspeciallv th^.- open-emied essav questions with wliieh 
we began each (piestionnaiie. We included space for conuiients on the evaluation 
t!>riii Itself, as well as on the course and the teacher's performance, "i he coiiinients on 
the lorm uill giiiiie us in dur revision of the forms for spring semesrer. 

MI I nglish Department faciiltv members favored stiulent evaluation itself, but 
some tacultv uiemlK-rs were inirialh concerned alx.ur possible misuse l)v aiiimnistra- 
rors ot sruilenr evaluations, ami about loss of freedom for teachers to use "methods that 
worked well tor tliem. W e were aware of the possible lianger of teaching to a form 
Hut after the iic[>artme!u as a ci>minittce of the whole revised the (jUestions simgested 
In the smaller committee and worked out proceihires for administering and simi- 
inari/ing results of the stuiient evahiations. those initial concerns were overcome ami 
faculty iiieinl)ers were reasonablv sati^tied with the forms we had created. We will 
revise the ipiestii.nnaires for spring semester and perhaps revise thcni each semester, 
but we now sec some advantages of departmental evaluation bv students. We also sec 
more work we nceii to do as a department on reconsideration' of course objectives. 

Sally Soiidcr 

l'P(:(J r.nglish teacher 

Sally doesn't mcnt;..ii the citrhr lioiirs the department spent going over the 
■orin ipicstHMi by (|ucstion, nor riic more than triple that time \hc 'committee 
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sptMir Jill rlic t.i^k. It uc ucrcn'r s.iri^tlcd, were at Ic.^r rircJ. And when \vc 
r.ibiilrcil rl:c results, wc touiul tliar run of the (|ucsiiuns li:ul cnnfu>cd the stu- 
ilfUtN I'Moiitili riiar their .iii^uers uctv uiirch.thle. I^ccmusc the district rules pro- 
iiiUueil te.K'l'er^ t"ri»ni seuivj t!ie .letu.il I'ornis mitil after gr.ules were given, and 
hccause some students \\ai\red to diseuss the results l)efore the cla>s broke up, 
the l iiyhsii Dep.jrtinent panvd otf \\\ teams ro suniniafi/e the results. The origin:il 
intention u.is that the e\alu.uions U(»uld serve a douhle purpose: helping teachers 
..vere»»ine uliat studeiits s.iw as shnrtconiings, .uui helping ;ulniinistratnrs (or 
i!epart)uental cuinnuttees) make retenti(»n deciNinns if the statV had to- he cur, 
M.uhe ue askevi the wrong questions. lU and large, however, what most of us 
c^)t were liAe letters. \\\' wire touched and tkittcred h\ the results— hut not much 
i»elfKd in seeing w h^re we gn wrong. 

l'iHi.ill\ liupurt.uu. -ind perhaps more intlueiiti.d in terms of how students sec 
r!ic ikparri::ent, is th.e coninnttee nn Racism .md Hias. Charged with e.xatnitiing 
ever\ prnN[HLiive texthtMik for implicir as well as overr racism, the- C(jnimitrcc 
rcviiws the hnoks tli.it have heeii peilagogically ap[>rnved hy course committees 
i:id in.d.es .1 speeilic detailed report nn an\ hook it linds biased, The Cotntnittec 
^^per.lte^ niuler r!^e fu!!tt\\ing guidelines: 

Ml ft\ibin»kN whieh iiieliuic prta'issidir.il writing h\ ,1 luunher of ;uitli(»rN, wlierlicr 
tlk- bnulxN AW i\-.uli.iN or .iiulio|t>uii'N, Miust be rrul\ uiregratcd. This UK-ans that. 

a. UlaeUs iiiU'^r W npri'Nt'ntiii m suttieiiau, not tok^n nuni!)LTs and 

b. Mlaek wntini: nm^r n<>r W riUgarLit onl\ ro a segregated sL-etion (»i rhe !)ook. 

In uldit:nn, w 5.-' reet •iunu iul rtiaf Ml.u'k matei i.ils otlu-r than textbook scleetioiis be 
nulihleil in rlmM- ii>urM.'s wlutli use other inateiials. l or example, a 102 seetion 
cnijiiMNi/iiii: tihu s|v>uUi ineliide films with Bl.iek aetnrs and Klaek tilms. \ iourinli-..n 
t!a>. whi^ll y^.uU n^.■\\ spa|Krs Niinuld re.ui like the St. I.ouis .-//^w and the 

■ Pil.Kk PatirluT new ^|l.l|>u• a^ well .is white papi-is. i ) 

SL\i>m i^ .1 ioiuirn ot tlu- I<\P» < jfinmittii*, n»»t luei-ssarilx tre-atcd in exaetly the s.inie 
ttTiMs as .ippU r4> r.iiiNm. 

\-. I rLs'ih ol r.he cttnumttei's reeuniniendations. one mai(jr text. Used by altnosr 
e\i.r\'»!K' m tlu- diparnoLiit, w.i^ dro|ipcil because ir gave insiitiii'ieiir space to 
bl.Kk kiuMuaLiL- and bl u k uriter>, and a su|)plenientar\ text w a^ outlawed lor 
-ipiu sL\:Mn.^ \n an a^Kl;tiM:lal rLsiilr. sfHiK- nieinbL-rs of the de})artment till our 
^!lt.^c eo:n{i»LM! ciPvIs that coiik- with ex.imination ct«pies b\ scrawling siidi 
jdiruLN .l^ "W \\\\ .\w the lilick>-" i»r "W liat li.ippened Xn the inJiansr^* \eVcT- 
MkKss. w l- have .1 loiiu w.i\ to .ind snine of think that what began wul 
his bec"»n{e niostK a iviplT eonim:tment, 

\ Personal Ke>ponsc 

\\ rirn rlu h>» {'.w ln^•'Ml^iun^ jpf tii»jluT rvhuati«>n lia\ i- haii to lApiiitMue 

Mu- a u iw "t rr.r. intuit, s p!■u♦pi^i^^ tlut tlK\ wtMild admit tiia^ tin- sofit-rs- 

i> :r 1- i».'>:i"a^.l j> .» i: uln ulur.e o:u-. I hat tlii> pvoniise w u'')uiivd Iw vioK-nee 
,,)• I "t i:i-:>*in^\- b\ u?i\k! ^flllli■ll:• on \ .ii inns ^ ollt-j/t" enn|nis,-', icn i s 

,.1. -v-j, i\ R. j Wtlit i»l -ill llU' prot^s! \y\ 'Iihsl- in Jiaige. M:lJlonl\ 
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studies prDgrains made tlicir uuy intt) the scheme (if things. Along with these pnj- 
grums eame the hiring of minority individuals as faeulty nlenibers and the admisMon 
standards under\seiit some radical changes. 

hi spite of all these clianges the eolleges fell short \n aeliieNing the crucial element 
<if implenientation. I see uiu» com}u>nenr of this \ariable as being C(mstant evaluation. 
\\*e need to ask these injpnrtant questions Does this v\ork: \\ hat made it work? How 
do Nve know it worked: We fiuist concern ourselves with the task of evaluation if we 
are serious about the true inelusion of minorities throughour the iMiglish curriculum. 

"I'hc resoluti(Mi concerning the inclusion of nnnoritN' cultures in reading and teach- 
ing materials w hich was passed by the Task Force on Racism and Bias of the National 
Council of Teachers of Knglish in November, V)70, is an excellent piece of legislation. 
The establishment of a Racism and Hi.is committee in the t'nglish Department at 
Forest Hark is a good idea, but the execution of the Racism and Bias Committee's 
recommemlatiou depends on the department as a whole. I'.stablishing a eonunitree is 
onlv one step in implementing the legislation, h does not address itself to what is to 
take place after the reading and teaching materials have been included. If this question 
were ro be answered, we would rind that we have not carried out our responsibilitv. 
'I he cpiesrion that wl- must ask again and again i-'; has the passing of that resolution 
rcalls- changed what is aetuall\- raughr in the classroom? I'he reason that cpiestion 
cannot be answered at I'orest Hark is that we have nor followed upon the legislation. 
People have V(»ted not ro use textbot)ks that are racially biased because thev want to 
make a gesture of goociw iil—perhaps because they are afraid to vote against it~but we 
have not made sure that anything posiri\e actualls happens in the classroom. Things 
go on muLli like alwa\ s. 

There arc some valid reasons that real change doesn't take place. Mans- wiiite 
teachers simply don't have enough infonnation about black language patterns to teacli 
them adecpiately; this feeling of inade(]U;icy causes them to shv awa\- from teaching 
the subject matter in class. W'e need workshops, budgeted tnooes J>»-ing in re- 
source persons, bibliographies, and some systcin. of allowing black teachers who have 
expertise to slvire it without overl)urdening their schedules. 

No progress is being made uidess we do give intiividuals an understanding (jf the 
world in which they exist, not just the white pa^t of it, and that understanding should 
be the core of the evincational process. If ForL-sr Park fails to provide this w hole view 
for all its students, ir should not enjoy the reputation (»f being a first rate conununits- 
college. (J<iurst's, for example, whicii deal with material ctincerning blacks (black 
literature, black humanities, and black history, for instance) srill suffer from a lack 
of enrollment by those who are non-black. In Modern Black XN'ritcrs. a course offered 
In the I'nglish Department, there are seldom more than one or two white students. 
I he white students who do enroll for these courses, whicli nuist operate as discussion 
groups ir they are to be cffeetive, are often intimidated (»r affronted bv statements 
rnaiie b\ h(»stile t»lack students; the white students feel out of place and scunctimes 
dr(»p the eoiirsc. 1 he black teaehcr has a liual task, reassuring the white students that 
tluir eX[)erienees are valid. t<»o. and that the\ have st):iiething to coritribute, and at the 
same twwc allou ing tlie l)|-H k students to feel c<»mfortable ent^u^Hi to discuss their real 
points ot view. Both groups of students must keep their confidence in the tcaeher, 
beeause once they become suspieit>us. real educati^»n disappears. .And white students 
might accept tlie need for understandifig black culture nujrc rcadilv if we gave more 
emjihaNis to all minority eulrures: (.liicano. American Indian. Asian-.\merican. But 
almost none n\ us fiave tratnmg in these areas, and ev^ii less material is available. Issues 
sueh as these must be ail(lres>Ld. houever, if nifr atUMnpr ro back up xWk. resolutions 
we pass with actual [lerforn^anee is going to be more tinn tokenism. 

AlMiougli l ori'st Park's f nglish I)e[>arrinent has made M>nie prot;ress. ir has some 
rau* issues ro whieh meaningtul considerarion musr be trivcn. If the Racism and Bias 
(.ommittL-e is to reall\ u(»rk. it musr be fur()i>hed wirira >rruemre wliich will enable 
the members of that lo.Min itree rf» c irr\' f>ur rhe deri^inn^ ]u,]^\c |,\ them. Three \ ears 



li.i\c puvscil, aiul tIk |>.ui h.iu- mowvl \us Iktu turtoisc-lihv mward rhc 

i\»rc oi uliuatinii. 

\ Lutic U. lacksun 
l-PCC r.iiglish leather 

In .1 dcp;irrnu!ii whi^li i.i.iU.s ;^rniip dccisinivs, it might scciu that 

rlu* huul IN iiicais a tiumciuMvi. Imt actually the hcui f.irns the nine hours or 
rcU-aNcd t;;;.v tii.it ui^ - ^Mih ihc j^rv.iti-.'i^. ( .\ full load tor a conipositioi^ teacher 
is M !*,ours. or I'our luursc^i h\ depariiueiual dici>ion, n composition teacher is 
an\ iiiie w hn teachiN iwo w mini: s^iHons- and we all do that.) The head works 
out the luiduct. [^i\p.ire> rlu- scIkiIuIc. counsels studeub, keeps the peace, cor- 
relateN I'PCr's proyrain v^itli that of ihe otiier two colleges, explains and re- 
explain^ the depai'iniuita! phil.'sophx it» the re>t the college, and fights for 
uur pnNiii<i:i wiKii ila uomn iiers ruuuh. Uc uhe pitjnnun is currenth" accurate, 
even thuULih the lerui ''ikad ' represents a deliberate avoidance ot sexual pref- 
erence) afso viMts cKisNCN. once a \ear by district requirement, bur several times 
in actual practice, ^wv: -^•^v forrii.O visit tends to be intimidating and gives only 
a lim:revl picture \' li.it acr.iaiU uias ku, l^esides these duties, which result in a 
lot I'f ten-hour dav s. iIk- \\\:^^ i« n.auis a member of the department, with an 
equal nuht to pr-uiucc lU n\ uleas. 

Vhx VvwVw evei;:-.g i i service nuerings. held regularly since fall, 1972, were 
xVx heavl\ ulea. and tlu^'ve vione lUnre, perhaps, than anything else to circulate 
l;vel\ tcaclunti meii^uU. unifv de[KirtiiKnt philosophy, and create respect for 
uh.at »)ur c>'ne.iii''is W e duiit unite outride talent, although we're not 
iipptiNt^vl tn it; inMe.ui, »"*.e u.icher. >ouietinies two, make detailed presentations 
t.f tliinLTN ili.it !i.i\e uoikevi for them. W e ve seen a viiieo tape of a poetry class 
in se-M'^n. \\e"\c !»eui !. night how ro teaeh mirsiug lUites and vocabular\, with 
the aNMiiiinieMts bef«»re u-. \^ e^e watchevl a set of slides contrasting ghetto stores 
\\\\\\ tlic MpuKnr suhurbv and another set that showed advertisements appealitig 
til «.ur unacknuw levli:evl \ .ihie^. We've he.wd a stuiiy of dialect va:;.;;ions among 
nur n\ui sti!.!':!i* . :.\\^ we've vv.uelied tht- ^hde presentations a literature class 
iiKule. \\ e ve ohsi ruvl .\ te^ Jivi' u-ing a commercial film to teach some tecluiiqucs 
of wrilinii. W e !iave. m slmrt. tauuht each otlier. 

.S/\/>\ 7V;;/c 

(:err.!:nl\ ll'e eiuii^u - (jf vl;.partuu tu ineiubers are lUit confined to the de})art- 
mciU itseh". W'e\e fmsiied f'U". .liul [viriu ip.iteii in, a cou; Ic <jf* interdivisional 
re^'ircli prtneetN. o:h- u>:;og lietlicr a graviing >\ ^re:n of creiiit/no entry was 
n>«»re. or Ic^n. -U;sfu ri)r\ lii.m the l oiu eiitmnal n\ ^tein auil atiother measuring 
w heti'.er tevts ratid "^vux le uhag hut covering the same conccju-. as those rated 
■•haiii"' helped ()«M»r re.hlers w itiiout antagnm/ing more sophisticated students. 
Some of ll^ worked liarJ at ilraft eoUil^elillg until the war tiiiall\ uorc itself out, 
a:hi the Supreme Tooii s viet iMon on .iboition has made that kind of volunteer 
ei'Miiselini: Icnn nee^>sir\ . At lei^t one member donates time for regular book 
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iM's luTii iMNtninu'iu.i! in .u'l nmpf'slunu w h.u uc \u rv ti'Ki i'tiuUin'i hv 

il.iv (.Miv cviui-r h»r rlHtsv- pi\' s^'Iumj! vhi!^lt\n who UM\i N» Mt^.m ilu' tltuU's uiu-' 
t!*v v-'.^^nTu, fills, w H!;iiu i»»r .t*:* il.uiil\ or si^ij^r t»r iiitik'i tn 

1 )rop- i!\ ( \ 

lnin;^v'N. ii.iliu .i\ N, (»r .1? iLiidnit^ k LiNNVs wirli tlk ii p.n^nis. W ^- ;i|sn n piUi'tui.tl 
sMjilrr.! |)m:.(i1.i!h,:i i!ni smuiM ^nrull it iikA|u''im\ ^- v-'uM i-^n^- t'.hHiliv^ wcfs' pni- 

!m" -itif .i viixixl hiivljiv .ippi i>\ a!. 

W I- \;'rviL'vi A p!\' s^'fuml v-i-nfrr. ,i:ut : \m > \m>:ih-'\ in llik- i lujlish I )i'p.irn)U'ilt wlui 
•H"^" !'u----:>i Is nt r!n' ? ■.;;;:iiiiMvi >uAii,i| | iju.\ht\ l.u-|'U-il k.Ii n| vuni'vii- 

:i.\!inu t..;A-.» IVirk ShuIl.-h (iiuiuil. ^'nkl ^m-a- t.uiili) ,\ i>IU-jtA' .ulmini>iiMii(jh. .n\vl 
"'!lu r ii;?t'u--'ui iihli\ uiiuls m ,uj ^ »!itM !ii p!t»\ i^K- ,\ \^-]i^ni\\\r\ f".u-ilir\ v "Drnp- 

tvM^iur. rui »|i »:*. i: »mn t.; ^-^ jiiip.;n-Mi . .iiul Mij^ptn-N n» t»piT.i!v ilu v^iitk-i- t»ir iIu- 

Np'KU: M-vii'sUT. \ ^!nwi.»! rr.ii-lh«r \\\\\\\\ M ii-.'Julv-. iii.hlv mr st.iti" ;nul 

tlu' L'Ii:Liri .1. v\A v\ tMn-\ litiii'tl s'luii-nrs, uiul p.iri'iuN w in im im-tl. \:' 

IT'.: M!^-:-'s I'ls':*' ■ iHMiMi "s. p.» \ iiu n' sinipoMs. lul sii.u ks u^Tl I't nnpkTi aI. 

■•■■^ i!l - 'lis -i:!, ^|tl^^.■. \M- \s .ibU" M» Jis^-iis-. .Miil pi. 11 1 \\w phil »M»ph\ .in^l 

ii-':iN "t riK- .-i-nri-:- p-i.s iili- ,.-|-v.ui\ i' ^iluiMimml wciw [\\ \\^^^ ilu- rhiMn-ii. \\ ^• 
w ria-J ^> l iUHinMy^- thi-r in ir, f .jImmu ^^ ith rhiklun mT hiIut lu^-s .huI ^'thniv h.ivlx- 
U''«'i}MMs. !o .illuw \w pi. IS .Hul riiiisiilmi ui'nw ih .u-i imiu-.. m lut uliu lu-w ;nristiv 
:M'.!i.\. ii • prM\ ijU luMith\ .u ii\ Ku'n Imi- plu Nii'.ii ^nuw ili. 

I \w rciprr .ipi-iuvl till J.i:nni \- ^s. I'^"-}. Im|- rlw hnurs dt s .mp, tn 1^ iUM»n. .u a 
"• i'» l^'Hii' tnf vhilj. ilu-fc Is .tiu- .\iliilt [nr si\ ^'hiklrm |ii'isvnr 

•i'^ ^-H' M!' (hi' Nupplii-s ki'i'p I'wIliiM^r '\\\ trojii imr i^'riiL-fniis iiiriuls, 
Mtlri i-ii 'k ' su'su is .i;hi ri-NMMi\'» s nt rhr flu' iUT. nr, inirsinif, ilfip.il. I Mu'lish, a ul 
pin-.k al i\:w. riMii ilcp.ii ni:r!Us l»»r \.iMvtl ^-hil.hi-n's .U'tnitii-N* ,\\u\ wk- Ifnil* lurw.irii 
t" lAp iM.in-.«i 'Ju- Imiii^ ii\ tall M mii'nut. 

i 'm:v rvpu'i-.-'u V Ills piir ilus^- r\sj» 1 lujlish ti-.ulins im Unsr wmkifiL' f>Mitai't with 
i-is' ! lu ♦.r s ti Min uiluT parts (it ihi- M'hi.til. awA \\ \\\\ Niijik-iu i fftf ini/ar inns, aiul has 
t Mal.U'.l thi'!". Mt U iM\ iMtiMi ifc!\ alMiiii hiui^^-i aiiil plant npuantMK. \\ ^ hmiul tliat 
iK'tnit- .ippi - . ir!\!nL' iiu- ailrniiiisri aMiin tm mk h a putu-u. ilu- t'niniiiiitfvs » mnpnsrJ 

lavii!''. nifnihcis tmiu \aii"Us »U p trtnuaifs. smi,|, nis. jml cIut \ nlmiu-i-fs, n'l^i 
"{ ^I'i n- » n-niif .>\ pill pi) n- an»| \\a\v auu-i-»l un Imw mi arhirs k- \\\.n ptirposc. 

i j'J 1^ a! |»a.''pt»si iH' !\\n pvlM HU iVniii | lu- m| 1 1 1 1 j | f I r^- shiMlM n'spdnsihU' 

f""' m!. !!«.'.: rai;. t»i iiHjnM'. lullttiinu niaf^iial*.. \\ ( in »t a l"t i»l pt juu'al vNjHTi- 

I"':. *. ?'l lifi\«. hi. aiul nn! In. L^'t tlnnirs vlnn^'. 

I liiN In i-nr a M'MsIk'iI pii^u'^t. \\ r hwv I'Mnniiittrii tMiisuU^s tu \\iukini{ inr ;i 
[HTM.aj" M' '.lyjv 'It ilu- n...i;ii!jur f,. (, ,) at !n::ht i'air km\U'\\ vi'ftitinl li\ ihr slat^- ai\d 
tiiiuli'.l ::- liit- !i'UuLn' l)i'.'iu'! Iiiul|ju. \\u\ inr tmw, wc'w pidiui that \\ ifnt stai'ti'ii. 

I \ nm- Su'tti l 

( ; 1 niVlish tcav 



l hat's parr ut cniiiiminn\ cullcyv l-.iiuKsli tc;ivliiiv^. nxt— hciiig pan ot" iIk- 
cumnuiuin . W itli k-ss iiUi.TtVtviav^i\ private lives, perhaps, and fcnainly w itli 
loss ■nKlynici\r nt private murai staiulanls. \\c srill nuist involve (Hirselvcs more 
with the problems tliai iieep people from eominii tu eollege. or force them lo 
ilrop niu oiue the> have l.iiiim. We use the I nLtli;.h Deparriueiii Seholarship 
I'mul, supporteil 1>\ faeiilr\ ih«nations ami the proceeds of a three-day l>ool< sale, 
to provide emeriieiK'V funds. It lni\s an nnantieipated re\tl>ot)l< here and there; 
it pa\s tuition rliar the regular tinancial aid service can't cover; ir has houifht 
some cafeteria meaU for himyry students and. occasionalK , paid bail. Mostly the 
loans are returned. 

We recooiu/e that ue are m danger of scumding snaigly pleased with our- 
selves. We1<nou our proseletwing can get shrill and a bir rires(une. W'e are 
aware rhar we a long w.iy to go; we're even aware of the possibility, re- 
mote, we think, but there', that ue'ma\ be going in the wrong direction. Hut 
we keep ..n i ilkuig about our philosopliy and our program because we're con- 
vinced that It's rigiit for us and right for our students. 

We didn't ask'srudeiirs to write about what we do: the ones that like us are 
to.. adulator\, aiul the ones that don'r. won't. W e did ask the Humanities Divi- 
sion secretarc what it was like working for us, however, and ue didn't threaten 
to tire her if she said unkind things, 

Workme with the I'amlish Department 

\fter a six months sriiir in the ReuMsrrar's ..tiiee ar I'orest Park Comiminiry (oHege, 
xM.rUiiiir witli snuieiir ieeoi\is, i lieliiiea tliat somew here along the \va\ ihiring that 
si\ months I liail learned r.. adopt, as m> own. rlie philosophy of the open door 
e..!niiiunir\ eollege, hiir rliar 1 wanted to work in an otHee rhat was a little iiioro akin 
to the kind ..f seu-etarial work 1 liad done before. So ar the first opportunirv I applied 
tor a transfer and ended up workini: as the secretary to the Direetor of the Allied 
Medieil Developnient Projeet, Sinee the proieer was funded by a Kellogg grant, it 
did liave a e..mpktion date, and when that day arrixe.l 1 found myself without a boss 
without a job, but still an einplo\ee of the St. iouis Junior College District and v;diied 
eiiouuh that the Dean of Instruction g.i\e me some attention-at least long enough 
to see that I iiot istahlislied somewhere else on campus. There w.is a little misunder- 
st.indinu. probahb on mv parr, but l>eing human 1 like to think otherwise. It was my 
understanding that 1 was being -plaeed" in the Humanities Division to help out tor 
1 three week stav and we would talk about mv working elsewhere when that assign- 
meiu was over. At the end of the thr.v weeks 1 learned in talking with the Humamti.-s 
Dixisi..n Chairman that he h.id Mie idea that 1 was here permanentlN', 1 hcrefore 1 felt 
a bit like a "hiidget tiaiister," or something about as impersonal as a set of numl ers, 
.•\nd. needless to\av. 1 I ad a bit of resentment for awhile. 

About sis weeks' Liter 1 vs.is ..iru^d a job bv one ..f the t«.p echelon •.i.imimstrators 
\vhieh would have been a considerable salar\ ineremenr-hut 1 found myselt reluc- 
tant to u'ive him a positive repl\. 1 wanted to think about it. 

I hen^he evaluation proeess began for me, at least on a eonseious level. What were 
mv considerations- To what eould I attribute my reluetanee? W vays thought uf 
mvself as hcinu a better than eompetent seeretar\ and here w;, a ehanee for ad- 
vancement and", after all, I had been just "plaeed " here. So I calle.i the administrator 
and told him I'd leave the decision up to him. that I had more or less decided my 
reluetanee was rhat I'd rather st;iv eloser to the student population, etc. He replied 
that he had sensed my reluetanee . md that perhaps 1 should not give the students all 
the credit. 
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MiM'c rhtnight atui ^^■\\ ;lll.ll\^is, etc. \S li\ dul 1 hvl so dniwn to iIicm: people? Aiul 
ikny it I luiirlir^ hut helicvc ir» I conldiri any longcr-l Nvas ii p.ut of the division 
alrciuly ami hxdnt reali/cvl ulicn iir liow it happened, 

Siiiee tlie l iighsh l)e[iartinenr itienihers were the eloscst to nie in physieal prox- 
iniits', I uas naruralls e.vposfd to tliein as indisiduals more thm to uw other denarr- 
inentN. I>u; M»mcht)\\ it was niuu tli.ui phssual e.NpiiMirc. So I licgan to think of them 
as individuals and u> make l'\ aliiations on that premise. 

1 sooii learned I had become so loyal to my friends in the |-'.nglish Department. 
They eared ahout ///;*. \\ !iy was that S(» important to an old pr4)-secretarv in her mid- 
thirties with a famiU to love and vmv for- Whs ? Because wo all need to feel **cared'' 
ahour. and that what we are doitig is eontrihuting to the overall scheme of things, 
right? Ftir the first time I realized "1 am'* and they had made me realize that, simply 
by extending warmth and understanding. 1 remeinhcr thinking, *i guess I do liave 
something to contribute after all-if so many educated (reverse snobbery here) and 
talefued people bother to care about me." 

It soon became apparent to nic that this is the ingredient that keeps many students 
comii\g l»ack seiuesrer after semester until they have literally exhausted 'all of the 
lluniaiiitics offerings, these people really care about their students too. Thev are not 
really awcsome» rather unapproacliable Professors of Knglish» but warm human 
beings that e(»ntribute hours of their time beyond class schedules and required office 
hours n> spend time with the individual student. They realK" care if the individual 
student learns to write t(j the best t»f his ability. That, I discovered, was the real 
clincher: "to the best of his al)ility/* Some of us only live up to our potential when 
it is expected hy others and [)oinfcii out to us. 

I think that's what "my" I'.nglish Department docs-they point out the students 
pctcntial and expect them to somehow realize it. They're not too concerned with 
standardized grading systems, or even a pass fail system, but they are concerned that 
the individual student decide for himself wfiat his goals are for the class and if he, 
as the student, feels he hus accomplished those goals. That in itself requires a talent 
that does nor come neatly tied in a bow with the masters degree— that takes caring. 

Did all of FP(X.*'s Knglish teachers come already equipped with that special knowl- 
edge* \la\ bc. Did somehow indoctrinate them- Maybe-wc have some talented 
students here, too. Does VlKXl have I topia in the I'nglish Department? No, I don*t 
think so. l»ut we're still tr\ ing. Do w e ever has e pmblcnis? Lots of 'cm. But soinehow» 
as m all tanulies-we seem to work them out and go right on from there. 

Pearl Brown 

I lumanities Division Secretary 

Wv agree that I**P(.(; is a gooii place to bc» perhaps because we agree with 
the student wlio wrote in his journal this year: "I've found out in this class that 
college isn't jUst for bright pei)plc. like I used to think. It\s for people who 
uant tit learn." 
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lUiglhl) at Uhuh Junior College 



I'm CnM.M.i. Rural mnts, IVP. riouiulcil b) a cwttuii patch, ;i state hi^^liway, a 
penal farm, a lIuulIi camp. Dtjnnitorics ami cuiuiuutcr parking Ints. \^)cari()naL 
technical, acavlcinic curricuhinis, A 54U-acrc campus with golt course, airport, 
aiul cattle tarm. 

! HI I isH (j UKK I i.i \\ Sv stems approach, aceouPtal)iliry» career education, 
noi^print mcvlia. Knil call, lectures, tests. Open classrooms, individuali/ed instruc- 
tion, independent stud\. 1 hirteen approaches in Freshman Camiposition, niulti- 
interest pru^rain^ in sn|ilu.more literature, ilcui^'iflf, U'j/7/;/t( for iiodot. Devils 
jfh! IhmiHis. Aittffhin^i^rapb) oi^KlMcnlm \. William the Conqueror's "Speech 
to His I rcMipN hetnre the l->attle ot Hastings/' and Esquire. Kncounter experiences 
at the penal farm, a medieval meal, eonunercially published student writing, 
stiulLiu inveiUiMMs .>ece>m[iamed In draumgs and written reports. X'aried, evolving. 
ileMt)le. 

hti l i II Ki: CMiiimunirv interest nucroct>urses, a humanities journal, a career 
evlucumn curriculum. Opumum working conditions. Continuous flexibility. 

Itn l.Nt.iisn l• \cu.I^: l u ent\ -five strong. I'armers, Sunday School teachers^ 
textbtiok u Titers, ehets. parents, entertainers, scholars. Renewing passports, chang- 
iuu diapers, einpathi/ing through student journals, creating slide/tape programs. 
I^ints Mjits anvi parasnk sneakers aiul Hotany 5nn. X'ersarilicy, camaraderie, en- 
thusiasm -aiul an «>cc.isional mint julep. 

1 hesc (Members i»t rlie Departmrnt eollal)orated to write this article: 

(,iuKt.i \iu<\n\\! ''^^^ Lnsifr 

S\Mm\ r><»M> Jl ANMK .\U si. 

Pi<.(.N I5ki\i \n r. Am)I\(.Pu.kmi 

j,,^,,^ CXKK R» POKIIR 

1*1 I I ^ I I KSII Mil m.i K J<>^' '^^^^'^ 

\nx» H^K^)^ l^^v Sni vinuo 

I.I. n\uKis ! no\n»soN 

I , ^iv,, Hu^ms I'ol J V l lM.MAN 

^o<x |i \Ki\s Donna \'i\son 

{o\\ Wn.iis 

3V 



ERIC 




40 11 \(.H1\<; i \(.l.i.sH IS iwu-M \u coi.l.Kii s 

1 he ColU^e 

llinJh Junior (iullcnv is locircd in U.iynuMui, Mississipjn. w sni:ill town with 
a [JnpuliUion of iiliuost rut) rlinus;nul. situiiicd near the jacksini nu'tropolitan nrcn. 
I.ilu' .ill orhcr }miMk' junior t'olhyts in Mississippi, lliiuls Uiis torincrU- an 
agnculrur.il hii|h sch(K)l, i^rabhshcd in V)W I hc c.\pansit)n of Hinds AijricuinnMi 
I lii>h Sl'IiooI .iikl oriiLT such schools in Mississippi \\;is the result of a 
Legislative Act uhieh divided the state into si\reen districts for the purpose of 
l(»e.itinii junior college in each, because of this e,irl\' svsteniiitie planninif, the 
esi:ihlishiuent of future public junior colleges in .Mississippi is iniprobal»le;"ho\v- 
ever, l)ranches or cNtensinns of existing junior colleges have been established to 
accoiimiod.ue gnjuiiig coiunuiniry needs. Hinds Junior College presentK- operates 
a branch in Jackson, .\Iissis>ippi, the capir.il of the state, and construction on a 
branch in N'lcksburg is uiuier\\a\ . 

Hie enrolhneiir (»f Hinds Junior (College has increased steadilv since its !)ei>in- 
ning. 1 he enrollmenr during the Pr4 spring semester, including dav and evening 
aciideniic. technical, and vocation.il stiideius is approNiniatelv five thousand. The 
open admissions poliey of the scIujoI has been a chief factor in its consistent 
exfKinsion. Students \\\\\\ enter Hinds' academic or technical programs under one 
of three conditions: H ) a diploma from an approved high school, (2) a mininuun 
of fifteen high scho(»l units and a satisfactory score on the American C'oIIe^e 
lesr. or (^) sarisf.ictory grades twi the (ieneral I'*ducati(»nal Development Test. 
\ ocarional students must s.itisf\ <»nl\ one requirement to enter Hinds: thc\- must 
he of em})lo\ able age Ufvjii conipleti<»n of the vocational program. Hcsitles its 
open admissions policy, some of the credit for a continuousK* expanding enroll- 
fiieiit is due tt» reasonable tuition. All full-tniie day students at Hinds pas* SKH) 
per Semester, part-time students pay on a [^ro-ratevl basis per semester hour. 

Hinds Junit»r (College, unlike mam commiinit\ or junior collei^es, is not solelv 
a eoiumuter ^.'iio«d. I'.ighr residence halls house over a rli<msand students from 
the fiuir-counr\ supportive district (Hinds. Warren, Rankin, (llaiborne), other 
st.ite^. 4ind some foreign eoiuuries. 

Avhmnisrr.itivel\-, Hinds is governed b\ a Hoard t»f rrustees w hich consists of 
twelve members fr<»ni the foiir-count\ district. 1 he official re[)resentative of the 
IJoird IS the presidenr of the college. I'ollouing the presidiiit, the ndmiiiistrative 
! -.rarchv e«>nsiv.ts t)f de.iiis. di\isi<»n eli.nriuen. department chairmen, and instnic- 
t(jrs ( \ehn hold no rank J. ^ 

histructii)nall\ . Hiiuls Junior (College has (»ver seveiU\* iie(iartmeius. I'lie 
largest is the l .nglisli Department w ith rweiuy-tive iiistructors^-nineteen full-time 
and six part-time. 

77>c I'j/i^Iis/j l\n'//!l) 

Ihere .iiv men .uul r\venr\-tui) uoiuen on the I'nuhsh facult\ at I biuls. 

With .1 nkdian aue of rhirt\ -scAeii. :ind aiiUMiu them .ire former liitdi school 
teiehers ^ salesman, a secret.ir\. .i tennis coach, an editor, aiul a pl.iiiimeter 
• •perator. inor'»rc\ clisrs. mechanu s. gouriiiei cooks, camera bull's, folklorists, 
mtMeiius. earptiuers. artists. guieal<»gists. fariiurs. .ircheologists. jiriiuers, eol- 
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lectors, travelers, paper luniycrs, and an ak'ohnl cnnsulrant. 

'I'hc iU'parnncnt inninraiiis active meinhcrship and ofllccrs \n such professional 
oroani/ations as the Hinds Junior College F.dueation Association, .Mississippi 
Kdueatinn Ass^ieiation (one nieinl)er is the immediate past president and one 
niemher currentlv is on the IJoard oi* l)nect<»rs), Mississippi Association of I'.nglish 
IVachers, CKA/CCCC, NCI l*., Southern Literary Festival, SC.MLA, SAMLA, 
and 

Participation in programs and hosting institutes and w()rkshops have become 
routine departmental responsibilities. For the past three years the department 
has planned and hosted a workshop for Mississippi junior and senior college 
Knulish teachers. In 1<^74 the Knglisb deparrnient hosted the Southeastern Confer- 
ence on Knglish in the Two-Year C:ollegc with the program chairman and the 
lt»cal arrangements chairman from the department. \n addition, every department 
member served on a local planning eonunittec for the conference. Department 
members regularly participate in local stat regional, and nati<»nal conventions, 
frcquentiv serving on programs. .\ generous departmental travel budget assists in 
these areas. 

Members of the department have also served as consultants in workshops on the 
sN'stems approach and technical writing. In 1970 several faculty members served 
as c(»ordinator and consultants bir a five-week Knglish institute held on the Hinds 
campus, an institute offering Mississippi junior college Knglish teachers opportu- 
nities for professional growth through intensive study of curriculum design in 
Hasie I'.nglish. A similar institute on curriculum design in Kreshman Knglish was 
held in \^>^2 and again participants developed programs of study tailored to the 
needs of their students. 

rile Knglish faculty lU't only teach writing, they write. In developing and 
implementing the Knglish program, ti c faculty discovered that appropriate text- 
books and conunercialU" prepared media materials were not readily available. 
Unable to find a text suitable for technical students with a broad range of abilities, 
interests, and needs, two instruetors published in 1970 \Vritm}r ami Reading in 
Technical English. Hy emphasizing practical application rather than theory, rules, 
or rhetoric, the authors have developed a functional approach to the teaching of 
technical writing. .Xnother instructor has devised materials for the developmental 
student— materials designed on the Hinds eampus, classroom tested and revised 
for five vears before being published ns ;i textbook, Alpha^ in spring 1974. Other 
textbooks bv departmental members arc Handbook for Student Writing (1972) 
and Writinlr for Occupational Education (1974). Additional departmental pub- 
lications include book reviews, seripts for educatitmal television producti(ms, and 
articles in professional magazines anil juuroals. Ktir the past two years a department 
member has edited the SCK IX: Newsletter, assisted by all other members. Forth- 
coming fall publications include pamphlets on the thematic approach to British 
Literature and pamphlets on oral and w ritten coimnunication for career-oriented 
students. Ten of these pamphlets w ill also be published as a book, Practical Omi- 
vtunication. 

Such diverse abilities and interests of these energetic individuals combine to 
produce a flexible and innovative department. 
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77h English CnrYiculum 

In after cAtcDsiw ivsc.u'cli, profcssit)!!;!! coiisuliath)?!, ;uul luciiculous 

planiiiiiij, lliiuis junior (iollcge iiistiiuiCKi tin a collcgc-u idc liasis the s\stcins 
.ippni.ich tn instnicuun. 

A sNstcMis ap[)roaLh, althouyli applied sonicuhat vlitrcrcntly uitliin various 
cducant)nal institutions, nevertheless includes some l)asic precepts: (I) that prc- 
restini>: l>e administered to studetits at the beginning of a course to determine 
their level of aehieveuK'nt; (2) that written iiistruetionai oljjectives be given to 
students at the l)egmning of eaeh assigned unit of study; (3) that these objectives 
nrt'er the students several learning aetivities for purposes of niaster\'; (4) that 
testing or evaluation include only that material specified in the (ibjeetives; (5) 
that the entire instruetional design be modular to expedite revision and evahiaron; 
(6) that the student assume an active rather than a passive role in the learning 
process; auil (7) that the teacher assume the role of manager of learning experi- 
ences rather than the traditional dispenser of information, IJccaust of the open 
admissiotis policy at Hinds and the subsequent wide range of student al)ility and 
achievenient levels, it u as believed that the systems approach to instruction would 
!)e an etFcctive means to reach the greatest number of students. In converting to 
the system, how ever, haste was judiciously avoided; a time span of four years was 
allotted to complete four important phases of the instructional program: phase one, 
the writing of the instructional objeetivcs; phase two, the planning of the learning 
activities; phase three, the composing of test items or evaluative criteria for the 
objectives; and phase four, the refinement of the instructional program. 

An elaborate Learning Resources (Jcnter offering multiple services, resources, 
and facilities assists the imp!enientati(»n of the svstcnis approach. The Center, 
occupying the entire first floor of t!ie library, is ccjuippcd with a dial access system, 
carrels, a television stuilio, and two classrooms designed specifically for multi- 
fuedia instruction. "The staff of the Learning Resources Center work conscientious- 
ly with faeulty to assist them in planning multiple learning aetivities for their 
instructional objeetives. 

To assist instruetors in the evaluation of students, a testing center was also 
established. Such a facility enables students to take unit tests whenever they are 
prepareii. 

The I'.nglish DcparriTicnt, adhering to the philosophy of the s\'stcnis approacii, 
lias led th.c institution in instruetional development. Ik^sides estai)lishing a central 
departmental file of objeetives, tests, transparencies, and handouts for all ap- 
proaches, members of the I'nglish Department have worked eloselv with the In- 
structional Development Officer in developing numerous mnlia niiUrriiils *f"hv 
systems approach and the laiglish Department have proved quite compatible. 

I'rksmxi w (]om position 

Lreshnian Composition (T'-nglish 1 1 1 . ^-11 23) is a two-semester proirram re<)uircd 
in all leehnieal and aeademie eurrieulums at Hinds, lo meet varying student 
interests and needs Freshman (Composition is offered not as the traditional two- 
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semester NCi|ucncc but r.ithcr ;i.s .1 pruLjiMui nf ;ip})n);ichcs, or choices, from which 
the siiukMit lU.iv .select the tieedcd nr desired appnucii. In the lirst semester ten 
.ippni.iehcs ;ire ulFeretl, in the second semester eiyht are olfercd. 

llisie hukpcndent Stuiiy 
Sclr-1 )i*»et»\ cry rhruiiu'li Writing 
1 hcniiuic W ririiii; 

W ririnii .U)i)iit SeiiMuc Ti^tion .iiid the Oeeuir 
( !nnrcmpor.ir) (iDinpositioii 

.\[»pio:U'hes uiU'ivd in ricshiiuii CiunpDNitiiMi 1 and rresluu;in Cuiupusirion II 
liusiiu ss \\ ritini; 
Tcwhnieil \\ rinng 
\\ ritinir ahnur (An rcnt 1n>ucs 
I Iniiors ( luiiipoNitioti 
huiependcnt Snuly 

Aj^|»ri>.v.lKs oikTcd in 1 reslunan (;onip«>sitit)n U 
W ritnig .iboUT l.ittTiUure 
W ritinu \\\nnn \ \\\\\ and Dranva 
( irc.uis c \\ ruing 

All nf these appru.iehes eni[)ii.tsi/e writing, for the Freshman Oniipnsition 
pn»uT.im at 1 lind> Cullegc is a n'ririfiir prngram. In insure this emphasis. Freshman 
Cnnipnsitinn has c<nlrse^>l)jecti\■es and uiuts ut study that apply to all approaches, 
l.ach approach centers its suhject matter and organizes its learning activities around 
these ol>|ectives and umts. 

Durinu the tirst semester seven units t)t study are covered: pl.vnnfijf thi crmh 
lynsitintr l^.utcrHs of or{r.un z.uiu fL the furnul outline, the p.na\rrapb. docunwma' 
tiun. the Xv//a/, and the svnteure. I hese umts and the accompanying objectives 
ina\ he taken in an\ order, redetined in atu w ay, <»r presented through any subject 
matter-- so Innu as the units and objectives are covered hv the end ot the semester. 
1 huN. all stuilents in l"reshnian Ca»mp(»sition I, regardless nf the aj)proach, are as- 
sured that thev will be exposed to the same rhetorical principles and emphases. 

I he second semester course is sinular in orgam/ation to the first semester course 
hut siMiie choice is permitted m the umts that will be studied. Five possible units 
arc (Ufercil: l^itterfis ffj ffrir.im:dtiffH. litenry .vnilysi.<. inu^iiut'ree c;t/>///.i;-, pr^ietir.il 
ctnninuuieatu^u. aiul //.v ithr.ny rcse^neh fufyer. As a tninimum rapurement caL-li 
approach must mcludc the unit on the library research paper and any other two 

UMls. 

As a result of the course objectives and units of study applicable to all ap- 
proaches, several practical matters are easily handled. A student may choose one 
approach the lirst semester and another approach the second semester without 
tear (»f beinu at a disadvant.ige as ctunpared to the student who takes the same 
approach both semesters, bradditinn. the recording and transferring of credit 
is facilitated. I he cnlleuc catalog carries one general descripticui for the first 
semester program and one general ilescription for the second semester program. 
Thus, when a student has completed the courses, the student's permanent record 
simplv sliuws si\ semester hours credit in l-nglish 1113: Freshman Composition ^ 
and 1- niilish 112 v Freshman ConipMsitw>n 11. 
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Otlicr ni.irti'iN, hnucv<.r. haw iint Ik'lii snUcil sn lmsiIv, sprLMliciIU , iiit'nniiiiiu 
snulciits the iniiln-.ipprn.K-li prouniin. sclci-tinp; ti'Mhouks, muI uiakiiin 

ListMuiniirc t'.u'ulrv H'lK*diili* .uijustmciiis. IJut uhatcvcr ihc aJiniiusrrativc prob- 
lcnts--snUi'd nr misn|\cJ •the siiulL-nt at 1 hiuU jiininr nia\ I'linosc an 

ajipn^u'ii in ^^i^hnlall ( ;«)iiipuMinMi that niLctN ilit particular ahilitv or imcrcsr, 

Hjsic hiilcpcUiicHt Study 

I Ik* Basic Iiuicpciuicnt Stiulv \pproach rt> I ivshiiiaii ( ^Jinpositinii was dcvcU 
opi'd tor the snuitMii v\ hn cmiics tu cnllL*ge iiiiprcjvuVii tor college composition. 
Appn>siiiiarelv tw eiitv -five percent ot' tlu stiulent> who enroll av Minds Junior 
t.'olk'ue are in this eareynrv . I heir XCt scores in I.nylisli arc hclow 14, their 
l*nnlue scores m l'nul!>h are l)elou in>, and their hiuli school urades in laiglish 
are helow averaire. Whatever the cultural l)ackunuind of these students, thev 
have several characteristics in eoinnUMi: they have experienced a high incidence 
ot inevliuLTitv or failure in previous I'nglish ct»urses; tliey have never understood 
tlie purp(»sc oi' nglisir' as a classroom discifiline, they have neither the skills 
nor the contidence to write clearlv and coherently; and thc\' arc somewhat less 
than ecstatic over the prospect ot learning to write. Basic Independent Studv. 
developed with positive and sound le.irning principles and with the studctit in 
nund, was designed to meet specific needs ot these students and to assist them in 
the iearninu* pnicess. 

I he instructt)rs tor this approach are clH>sen because the\- have rvpressed a 
specific interest in the program. Although the course is described as independent 
study, uhen students enmll they are scheduled tor a specific hour three davs a 
ueek, aiui tliev meet with the class three davs a week for approximarclv four 
ueek.s. During this tune rliey are in a class of approximateK* t\vent\- students, and 
they remain in the group until satisfactory coinpleti(»n of the first writing assign- 
ment. I'hen students are given the opportunitv to continue working at an individ- 
ual pace and are divided into smaller groups of six to eight students that meet 
regularly with the instructor. Altht»ugh dcHnite deadlines tor completion of the 
wtjrk units are suggested, the student is not penali/ed for not meeting the dead- 
lines. The student uho can work ahead of the deadlines is encouraged to do .so. 
If, at the emi of the semester, a student has not completed the retjuirements of 
the course, .m IP (hi Proi»ress) urade is recorded; the follow int; semester the 
student continues the course until completion.* 

I he material is diviiied into four parts Writing to Descriljc People and (Maces, 
Reading and Writing the Narrative, Writing to I*. xplain. and (Irammar and Usa^rc 
I-*ach parr is divided into units, and each unit l)egins w ith a list (►f objectives and 
activities. I he stiuicnt usuallv begins at the lowest level of learnin^-n»te objectives 
for practice. The student progresses ti» concept objectives and self-tests and ends 

U)nle srtnlirits rnmllcJ in iiuK'fKMuKMU stdily scetinns iWxsW liulopt' ntknr Srmh . Iruie- 
iHMuki'.r SruJ\ in (;«»rnpiKirit»ii. liuk'|Kiuiciu SriuK in British I .itcr.n uriM ni:i\ receive .in IP 
ur.hU*. I hiisL stiulmrN whn tutuiinu rlu , ji»iise .nul loinplete it l>cf«>rc the i^ctncstcr etuis ((jr 
wlm etinipkre reMuirenuiUs .ifur tlu- first semester eiuis/ m.i\ enroll in annther uuirsc tinl\ 
at tlu- liiijnininii «if i semester. 
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uiosr units with .1 pcrh.rm.iia-c it.ti\ii\ cv.ilu.itca h\ the instructor. Must nt rhc 
pcrt'onii.uuv aaivitics \x\\uux' the student D u rite p.ir.iyr.iphs «.r a short theme. 
WwU in.srriK-tor nt' ilie c<.urse ileeules i uiiv'uhi;ill\ the eonditions tor coi.ipletinn 
tlic pcn'onii.iiiee nl>ieeti\es. \\ ith e.uh uiiiiiig .isMumnem the student is reijuircd 
t.. Mii.iiui .1 pl.Ki slua "1- .i:t ..u;l:.u. .. re\i^.d rouyh dr.itt. ;iiul the tinislicd 
p.iptr .K-cordiny to ;i spefitied m.iinisfnpi tonn. It" pertormaiice is unsatistaetoiA 
the suideiit niiisi re\u\v .iiid revise until the reijuiiements ;irc met. 'l heme evahia- 
tioii tonus .iiid prouress reports aid Ntiideiit stif-ev. dilation. 

Ill I'arr I. \\ ritiiii;. to Describe IVople and Mhices. the student is encouraged to 
use the senses .is a sniiree ot iiitoriiiation. l.iiiphasis is on vocal)idary building and 
sli.irpeiiini; tlu- powers i)t oliserv.itioii. 

in Part* 11. Keading and \N ritiiig the Narrative, the stiideiu is encouraged to 
reU on personal esperieiiees as a 'source ot intormation. I'hc student is guided 
thronuh a careiulK planned sequence: learning the elements and structure of a 
nariMnvc. reaiiini; a luininuim ot tour protessionally-urittcn narratives and com- 
Mlciino a p!.m ^heet aiiaU vinu each; and tinallv. planning and developing a narra- 
tive troiii persima! esperience. 

I'art ill. W'ritiiin to I'.xplain. reijuires the student to explain persona! conclu- 
si(tns. idc.is. opi;ii(.n>. and/or beliefs. Sources of information include personal ()b- 
servation. experience, and reading. Hie e\planat<iry writing is developed with 
validating iiif' >r'ii.irin!i. 

i*art IV. (iraiiiiiiar a;ul I'sage. requires a more detailed explanation. Before i>c- 
UiiiMinti- I'.irt I. the student takes a di.ignostic test to determine specific ueakne-sses 
m each of four area^: The I'.nglish Verb, .\greeiiient of Suli'iecr and \'erb. The 
Dependent Clause, and The Coordinate Conjunction. These four areas were 
:int clioseii arbitrariU. A careful anal\ sis of main students' papers indicated that 
eiulit> percent of the errors in grammar and usage resulted from a lack of under- 
standiiKj of the 1 imhsh verb aiul <.f clausal .structure. It the student scores less than 
ciuht\ percent in'.im area m the di.ignostic test, then that student is required 
t.rcoinplete asMi^niiieiifs in that area. Requirements for the area are met when the 
student scores Jiulitv percent or higher on each of two proticiencv tests. The 
stiiileiits work in' a iaborator\ situation where they receive instruction on tapes 
in coninncrioii with w ritten explanations and self-tests. 

I'resciitU, audio-visual aids i rraiispareiicies and slidetapes) are being developed 
t«. supplement learning experiences in this approach and consideration is also bemg 
Uiveii lo vuko-t iping the units. 



V. /_t./)/>;wi;-. »M thrni/i^h Wririiiir 

SJf-Di>co\er\ throuoh NS'riting is designed for any student, regardless of age 
nr b.ick'ir.imul.' uh<. wishes t-. develop'as porential for writing an untapped 
reuuoir -the self. I hi. appnuch oifers the student an opportunity to bring 
int.. f.icu> material collected subconsciously, rather than to draw conclusions 
cschisivel\ from ..utside sources. Such dormant material becomes a valuable 
v.iirce of inforniari.iii *or writing as the student reviews personal experiences, 
attituiie .. and beiiefs and tests them as valid subject matter for writing. 
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Although the cinphasi.s is on uritirio-. the IcMrning ;ietivitics allow rhc student 
ti> explore personal experiences observations, and ideas, and to estal>lish values, 
goals, and needs. 'I he student l)econ]es auare of lite as a search for identit\- and 
tries to impose nieaiung and order on individual, complex, fragmented, and 
sonieuliat chaotic expenenecs. Ihe persmiai ijuanrx of self-discovery throui»h 
writing is a sharing w ith others, or at least a sharing with the other self.' In rcsofv- 
ing internal confhcts, and conflicts between self and socictv, the student expands 
personal identity and develo}>s self esteem. 

A jov of teaching Self-Discovery through W riting is that possible learninir 
experiences are unlinuted. Any activity that prompts students to tlu'nk about them^ 
selves is permissible. Among tluse leariiing experiences that have proved suc- 
cessful are several tliat are especially helpful in developing sclf-assertion; 

A e.)unselor administers a standardized personalitv inventory The results are 
fxplaiucd to the stiuieius iiuiix idualiv; the revealed eharaeter traits insiure writiue 



assignments 



Students keep a journal. Journal-writing rcflcets the importanec of respoiuiinL; to 
ohser\ati«»n. seleetinij speeirie details, iind \ieveloping a personal srvle in wrilinu. 

Students l eseareh their gcncalngy. givir^g speeial note to their 'ancestral position. 
An alternative iissiyiunent is the traeing of the development of an attitude in a 
ehronologieai outline. 

Students arc asked to find a poem, a song, :ui advertisement, a cartoon, a literarv 
passage, eti\. whieti pertains to the theme (i< identity. 'I hcv use this material as *a 
basis for writing. The projcet underlines the univervilitv of the desire to know the 
self. 

Couunereially prepared slide-tape |)resentations on the human seareh for identitv 
are used as a springboard for w riting assignniefU'^. 

A reader, in luidirion to a rlieforic. is used to pfmidc examples of professioiiallv- 
written {)erson.il essav s. 

Self-Disc-nvery tbrf>ugli \\ riting provides ;ui Mpp(,rtnmr\ for the student to 
think positively al)t>ut self and to formulate a self '»"iU',. 



1 he I hematic Approach to composition provides inotlier wav t(* reach writiiu)-, 
a way to appeal to students wlu) enjoy reading as a stinmlus to writing. Reading 
various selec-tions— articles, essays, stories, and f^oems— students search for f)asic 
"verities and trutlis" wluch histt.ricallv have concerned man. Students interested 
in envinuunental. S(.)cial. politic il. and economic situations learn, throutih selected 
readings, that the\ are not unique in their concern or rhrir siviroh fnV iiniv»;rha! 
truths: love. hon»)r. h(^pe. pitv. coinpassioti. sacrifice, and couratjc. 

Reading stimulates individual thinking, learning, and writine. Students reail 
such selections as ••{".ightee^i"* by Rod McKuen. ■•*! he Sr>und of Silence" bv Paul 
Simon, "nayl)reak" by Rons Pasternak, from John Steinbeck's Once There Was 
J War, ^M)rugs nnd \'ietnam,*' Uullii-ers I'ravels bv Jonathan Swift, "Two 
Soldiers"* l)y William Faulkner, Isetters \ro7H the Earth bv Mark Twain, and A 
Meff/her of the Wcddin{^ by Carson McCullers. .Students select cssavs from such 
magazines as Phyhoy, Atlwtic. Harpers. The Seie Yorker. CosniopolitaiK and 
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Sjtmih\ Revicii. Luii ^tiulcnt a-.c:irchcs souic ihcmc of inaividual interest and 
presents the niutcn.U la .1 ilucnuvc-iucd p.ijKr. 

c:(min<.siti<.ns \n suulcnt, rciUc reactions, observations, and experi- 

ences h(»inc retleet a rcii-.ton.'ciiaMU ot xv li.it students already l)elieved or thought; 
sonic indicate a dcMiv tu d.h . uuii... into a jM-oi)!cni or a situation, resulting in 
additional research. thou<4hi. ana u ruing; some reflect surprise, comfort, and h(»pe 
as students find that their c\pciienccs, hopes, and frustiations are the same as 
those ot previous generations. 

U'ritini^ Al'oiit Sciciu-e t'ictiun Mid the Occult 

Writinti ahout Science I'lctinii ami tlic Occult is designed for students who 
are intrmued W curreiith fasluunable "orTbeat"' subjects, such as modern Satanism, 
Transcendental Meditation, P^^chic Research, or Cybernetics, and who enioy 
studying, discussing, and untiiig about unusual subjects not typically treated in 
freshman composition. 

The Science Fiction and Occult Approach emphasi/es definition and survey 
„1 various subtopics, rather than literars analysis. I his emphasis is executed 
thn»usTh dividing the course into tua segments, of seven weeks or so each. One 
semue^n deals with science fiction, the other segment with the occult. At the 
bc<T.nnina of each seven-week segment the class selects subtopics for investiga- 
ti(m as a class project or individuailv for independent study. The subtopics provide 
^vx^iwr content for the rhetorical units of the course. Typical general science- 
fiction' topics, from which the student rna\- choose four (^r five, include: LFOs, 
Time I ravel, Cloning, Parallel L'ni\erses, the XS'orld of the Future, Space Physics, 
Tclcportion, and Science Fiction Historv and Prominent Writers; those of the 
occult segment include: Telepathx'. Orac'les of the Past, Psychokinesis, History of 
Psvchic Research, Witchcraft, Satanism, Folklore. .Mythology, and Demonology. 
.\fter a general introducti(;n, hv media or "roiindiable" discission, students 
further rc'search the topic choseii for that unit and further restrict the subjects 
for in-depth class discussion and for "warm-up" for individual writing assi^ iments. 
Students «rencrallv elect a subtopic as a class stud> . thus encouraging group dis- 
cussion and (Troup projects: trips to local churches, houses, or towns with unusual 
histories or '-tlavor"; research jaunts to the State .Archives for information on 
little-know n fascinating men or mansions; compilauon of statistics from campus 
.uid c()mmunit\- pollii>g; interviexvs with ps> chologists, physicists, local "witches, 
or other interesting people; student opinionnaires; and informative media aids— 
tc'.cvisiun, movies, and tapes. These group projects provide material for writing 

assignments. , • 1 1 

Reading and media materials are abundant and are used to stimulate class 
discussion and to document research ideas. For each segment a reader such as The 
Science Fiction Hall of Fame, The Hugo irinners, or Devils and De^mns con- 
taining both "classics" and latest trend-setters, offers an opportunity to discuss 
not onlv the area being studied, but the treamient of it by such recognized writers 
as .\rthur C. Clarke, Isaac Asimov, Kurt V^onntgJt. Algernon Blackwood, H. P. 
I.ovecraft, and Rav liradburv. The student may consequently be introduced to 
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a hcrctotorc uncvpluaii iMngf i,f unrcrs. <ir. licpciuiiny (»ii previous cvpcricncc. 
Jclvc dccpcr int.. a t.iv».ritc u nrci's works. .\dtliri<.nal iiicdia include: films, n.ni- 
iiUTcial aiui publii- television, ami slide-tape presenratioiis or audio cipes; news- 
papers; .Hid psyclmiogy mid parapsv cholotiy puhlications, such :is Affhrii\ui 
rsu-hn!a^i,t. -/ he Jniinul oj tlx . I »h;i,;u/ Son,! \ jar l\)chh;il Hcw.vrh, or 
scieiuihi- or science-fierion puhlieations. such as I'or/cx. 

I he Science ricti<.n/()ccult Approneii oilers rich <.pp..rrunit\ for class projects, 
tjuest speakers, campus pollinu. etc., for composition material. Chi.sses may be 
coml.ined for group bulletin bonrd work, outside trips, group reports, interclass 
debares. or peer yradiny of content areas. Interdisciplinar\ campus cooperation 
can be strenirrhened by the use of expert speakers fr».m the relii,non, pliiIos(.phv, 
psychology, physics. <.r biology departments as lecturers on" various aspects 
pertinent t<. their fields, like karinic reincarnati<.n, dreams, the Rhine research at 
l)uke I'niversiry. or the possibility of time travel, l ur e.vample, interdepartmental 
F .SI» laboratorx eNperiiiientation u itii the Psyciiologs Department, a visit t.. the 
physics l.ib for laser demonstrations, and a trip to the biolog\- kib for explanations 
on cinmng. provide singular u riting material. I lie c.mnuuutv ami campus may be 
inv.ilved by the students with questionnaires ..n KSP beliefs, polling on (.piiiions 
about supernormal activity, interviews on recent ITO iictivit\-, "footwork" re- 
search on local legends, reputed -haunted" houses, or curious stories. 

Because of its subject matter, the Science Fiction Occult/Appn.ach leniis itself 
xvell to learning activities nnd writing assignments, lor example, the student ma\ . 
tor content learning nnd composition possibilities, create an imaginarv universe 
and people it. research and illustrate the realm of deiiK.m.logy in Alilton or Danre, 
compile an original dictionary of science fiction or occult terms, collect examples 
of epit.iphs in local cemeteries, draft a blueprint of a functional L'I'O, or learn 
the processes of elementary magical cereim.nics. In writing, an imaginary science 
fiction scene may be the subject of a descriptive paragraph, or the^tudcnts may 
be asked to observe and describe a local haunted house or scene or to describe an 
unusual setting. Narrative writing may be tauglu by having tlie student construct 
a short narrative science-fiction paragraph baseii i.n models in a reader, or bv 
having the udent relate impressions in an KSP experiment or in meditation. 
\"arious patterns of expository writing are easily r.uigiit: for instance, the student 
might, in a process essay, describe bow to eonduct a seance, an VSV experiment, 
or an ancient magical ceremony. \'ari(nis rypes of demons and ghosts and types 
of science fiction, etc., may be used as subjects for classification papers. Docu- 
mentation may be lieiiionstrated in expository or argumentative investigarion of 
restricted topics of the subject, using prriodicals, ncw.spapers, media material.s, 
and interviews. 

(.'oiitc7Hporar\ doniposition 

•Most of the approaclies in I'resliman Cioniposition arc designed to meet specific 
needs and to appeal t(. specific areas of interest. Not all freshmen, how ever, have 
clearly defined needs and interests. Contemporary Composition was created, there- 
fore, in an effort to give .students a more general approach to Kreshman Coinposi- 



ERIC 



l^iiiylish iii Uuhis Imiior Colhii^c 49 

urn. While CtMitcinpunirN C;»)iiiposiii()n was not ()riiiiiuilly ilcsigiicd as such, it 
Was vicvc!i»pcd itUt» stMiicthiug ni a nnuposirc oi rhc other ;ip|>ro;u:hcs. For instance, 
tspie.il Mibjeets ineliuie war ahenuuic). drun* abuse (eurrent issue), niul idcnrity 
(*selt-iliscnverv). Sninc insrruetors use n reader; others prefer to rely on news-^ 
p.iperN aiul nuiy.v/iue aniclLN tor untiny stunuh lo supplement the rhetoric/hiuui- 
bot)k, 

Materials tor this approach v ar\ . In theniatie units, such as war and \vomcn*s 
liberation, student panel diseussions nften serve as stimulus tor writing. S()nic 
instructors, as an einirnnnientabauareness project in preparation for writing, 
send students to places like the potters* tield, xouth court, and the drug abuse 
center. \\\ a eurrent issue unit, students make visual representations, such as collages, 
newspapers, !U(»biles, and tihustrips. In a selt'-identity uiut, students read and discuss 
varu)Us examples ot stereotypes; then they make a eolkigc of themselves on the 
exterior of* .1 bo\ and put nbjeers and/or writing inside to show what thcv as 
persons are r^ilK like. As another stnnulus tt) w ritii^g, students view a surfing 
film first w ith mek tmisic in the background ind then with classical music to 
denuuistrate p.^ssible ihaoiics in thesis. X'irtually all CcHitcmporary Composition 
instrueturs ruimre i<»urn;ils ln>m their students in an attempt to encourage honest, 
natural w riting. 

(;nnrempt)rar\ Composition is a necessary complement to the more specialized 
.tpproaehes th.it tlie I rcshnian Composition program otiers. 

business W ritinir I aiul 11 are designed tor one-year secretarial students and for 
stuvlents majoring in business. 

I lir(»uoii :\ sruu\ ol language skilU, the student in Business Writing I becomes 
aeiiuamted wirh the procedures, principles, and policies characteristic ot the busi- 
ness world. I be student tirsr recognl/es that <>nc way of mastering the ditTerenr 
aspects of cniiuiiuniLMtiiMi is through the use of a dictionary: how to find informa- 
rum and liou to ibc the right word at the right rime. Then the student studies the 
sentence as .1 **rlionghi unii/* Kurthcr. by applying the traditional principles of 
uramm.ir to the tooV .ircas ot coiumumcarion (listening, reading, writing, speak- 
ing). tl\- student strives inr iangnnje proficiency in studying various types of 
busMKss w riting. 

\bieii ihe\oiirse is coiuerneLi with writing business letters, such as: request, 
respi.iise. claim .iiui ad|Ustiiient. credit and collection, refusal, and sales. Certain 
r\pes i)\ sL-mi-soei.ir* letters, the [jcisonal lel.tlitHis laiirs uf a business organi/a 
rioM. .ire also sruvlied: letters of congratulation, thank-\ tui notes, condolences, and 
tormai invUatmns. lJuausc .lie letter ol application ma\ be the uu st important 
letter a jierson will ever uriie. the student answers an advertisement in a local 
pajK-r vu\ si.i^iles rla- aiK U'tisenieni to the letter when handed iti. Attention is 
e.uled to eiiij)lo\ iiient letters other than the application: permissioti to use a name 
as reference, refusal of* a job, .1 follow -up rt> an interview, and a thank-you for a 
jujNiiu in • ►bt.niud. 

l orius ot business eoiiinmnicatiMn other than business letters .ire studied: the 
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inicrollicc uuinDiMiulinn, the inlonnut report atul the duciiniiMUv^l, Um\u\\ report. 
Siniaiiutvs, or "c.isc phil»kMiis/* that uitcn ui't'ur in a Imsiiui.Hs ullicc arv solved ia 
wrirtct^ fonn w wU ilic siiuicnr ;uilicrin»r to s[>voilic inMrunuMts. 

riiroiiyhom' tliv sctiicstvr idv sttuk*tits mUo ifivc onil presentations based on 
.inicle^ in current penndicals ili.n ;U'e n\ inieresi [a liie l)usip.es?i \u>rkl. On a raiints 
sheet tlic stiuients appraise e.ieh preseiuatiiMU 

Business Writiuii It stresses the inthienee ol' etleerive ennimunieation upon 
luunan relations in business and in industry. I he l)asie objeetives ot* business con^ 
munieation (to iiupure. to niforni. t(» persuade) are rel.iteil to iliose functions and 
skills that will make arrainnient ot those objectives possible. 

rile studeiu applies the traditional principles of iriMnunar in lornudatii\ti 
iUijuiries, respo!ises. orders, acknow led|;enients, and reiuitvances. Also emphasized 
are personal and busmess letters tluu meet the tollowing situario.is; espressinij 
appreciation. iilVenny conuT.uulations. m.ikiny and acknowledging- reservations, 
accepting .uul licclimng an appcuntment or a formal invitation* and securing a 
speaker. (.ommt)n letter-writing problems are faced in job-applicaiion situations: 
c»btaining an interview, •Nelling" one's se' uul C()rrectly organizing a personal 
data slieet. In additUMK the student stud adjustment letters, sales letters, and 
pHMiiotitiUal letters. 

The student studies tiie varied activities of the customer service department: 
receiving and processing claims, dealing with the general public, following up 
inactive accounts, and inviting suggestinns for impnjving service to the customer. 

lieeause of the importance of credit in today's world, the fundamentals of 
ciedit correspoiulence and the w.i\s and means df collectimj arc stressed. .Also 
studied are tvpes (»f credit, the advuitages oifereti bv ditVerent credit plans* atul 
the ijualiticatitins of the "credit m.in." The student composes a collection scries: 
a letter designed m keep good will. ;m appeal tt» maintai!i l)Usiness securit\*, an 
etb^rt to get custtuuer cnnpcration .uul interest, and a linal tetter to be reijisterevl 
with return receipt retpiested. 

As a rerm [iniject, the student cnllccts inlnrm.uion, Jirgam/es, and then presents 
th.it inttirmatinn as ;i long. fnlK documemeJ paper. The paper is based on wo^k 
experience, a business lirm. and a career that are related to the student. This 
retjuircs a persuiial interview w «tli an executive of the business. To liiui backifr<»und 
inlunuatinn the sruJunt must hvcuiiu' f.imiliar wnU the college libr,ir\, listinu all 
b^^lness pcrKiviicaU. i»rg im/atn»iial haiidbudk.s. .md indexes as possible sources of 
mfnrmation. 1 his rei|uired report lor credit in the course contains a Letter of 
I ransrnittal ito rhc instriict»»r). 1 abk- ol' ( ionrcnts. Summar\ . l.ist of Illustr.ui(»ns 
' !l appl!ca!?!c ). i^ui\ w ir!^ pr-per fo(,tnores. md Hibliograj^lu w ith, recoumtior. 
given to the biisinessnian yunting an mierview to the studetu. 

I echmcal W riting Ills b^cii mchidcd in I Iiiuis junior (iollege's l'*iiglish cur- 
riculum since wlun it w.is a one semester, sophomore- level course. lM)r 
several \ears ir essfiuialK a non .nansU'r. dcv elopnienial. tu o-seinester course. 
I lien in l'^^')^ rw.i tin.iiil)ers ,it tiu dcpuiiiiLiU began \vork m earnest to licvelop 
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\ technical writing program ihai would provide a practical, freslunan-lcvcl writing 
course for students in'' career education programs and that would provide .six 
senieMvr hours credit in composition t\>r Minds graduation rcijuircmcnts or for 
transfer to semor college. In the f;ill of uivh I linds' multi-approach to fresh- 
man comp4)sau)n, Technical W ritmg 1 and U became an approach in English 
1 1 Freshman I ioniposiiion. 

Uiuds offers some twent\'tive technically oriented curriculums. such as fire 
.science, lu>tel-motel management, dental assisting, vetermarian's assisting, data 
processing, and nursing. These curriculums, w hich lead to an associate in applied 
science deuree, rcipure a minimum of six hours t)f composition; generally students 
enrolled in these curriculums select Technical Writing. 

Students enri)llevl in this approach iiave a marked diversity of age range, interests, 
and emplovnient, Man\ are long-time employees with little or no formal training 
who have returned to'college to enroll in a curriculum directly related to their 
occupation; others are students who are employed in jobs related to their cur- 
riculum choice. thercl)v receiving practical experience in addition to formal 
training. I'or example, persons enrolled in the Tire Science curriculum include 
members of the J.ickson. Mississippi, T'irc Department; students enrolled in 
Distribution and Marketing Technology are employed in various businesses in 
the Jacks(»n Metropolitan Area. 

Course content for Technical Writing was determined by a random study of 
area industries and serviee facilities la large percentage of Hinds Junior College 
'-tudents remain in the area) as well as consultation with instructors of vocational 
and technical subjects. Currently first semester empha.si/es why and how to write 
instructions and process explanations, detinitions, descriptions of mechanisms, 
analvsfs usinu elassificatinn and partition, and analyses using cause/effect; second 
semester incfudes direction and practice in writing sununaries, business letters, 
a lilirarv research paper, and reports. Kach ot these types of writing is presented 
as a unit of studv with specific objectives and specific assignments. 
• Kmphasis in Technical Writing is on practical application of writing skills, 
w ith class lecture and theorv of composition kept to a minimum; for each writing 
assignment students fill in a plan sheet that rajuires stating the purpose for writing 
aiui^he intended reader and listing specific information which is later oig;mizcd 
into theme form. In the theme writing process, students are guided by individual 
conferences, ct^nunents on papers, and media. 'Then students revise and rewrite 
each theme until it is sausfactory. 

Manv factors have influenced the growth and the quality of the technical 
writimr progr.uii at Hinds. One fact<»r is that the greatest increase in enrollment 
in the colletle has been in techmcall\ -c^riented curriculums; therefore, the number 
of sections "of Technical \\ riting has increased each semester. .Also, the Jackson 
area is experiencing an unprecedented industrial boom, giving individuals an 
incentive to return to school to prepare for more gainful employment. Further, the 
technical writing progr.\m has received encouragement from all levels u{ the 
eolleue administration'!^ (^fher incentives h.ive included participation in a Ford 
Fouiidation Program in Technical T'.ducation and a government grant for develop- 
intr elassrooin materials for technical writing. The major factor, however, has i*een 
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rlic cnrlnisiiism uikI the vlcdicaimii o\ the t.a-ulry invulvcii in the ticvclopinciu of 
the protrriun. Insrnicrors have heen challenged by the need ior a technical writiiiy 
program. In the students enrolled \\\ rhe program, h\ the lack of teaching-learning 
materials, 1»\ the practical enifihasis iil the prt>grani, and t)\ rhe need to redefine 
higlicr education to legitimately include technical education. 

(iurrent pl.ins are tt) reline e\isting units hy correlating reading and \vritin<][ 
skills and increa.sing oral presentation retjuirenients. Also being planned is a new- 
unit on the u(»rker aiui the humanities, ii unit which will be media and fine arts 
(»riented. To keep techtncal writing a practical program, instructors plan to 
continue to stud\ writing needs of career education students at Hinds Junior 
(College l)y visiting area industries .md service taciliti«;s, t)\ intervieu'inc: vocational- 
technical instructors and advisory cr.itt ct>mmittee members, b\ enrollinu* in 
vocational-technical courses, and bv solieitinu suu^estions from former students 
w ho liave attained gainful emplo\ ment. 

U ah(ait Current Issues / and 11 

\ number of I linds studeiiis iiLijor in law eiUorcenient, political science, historv, 
and sociology. I hese srudeiUs are interested in in-depth annK sesof s<»cial problems 
and historical oceurrences. Writing ab(ait (airreiit Issues is desiyned for these 
and any other students interested in contemporarv societv. 

'I his approach c;i[>ir:i!i/es on the constant surface exposure (»f these students to 
local, national, and international news. I'roin this initial exposure studeirs are then 
directed into varieties of in-depth studs with continuinu encouraucmcnt toward 
placing events in historical perspective, The ccniteiu or general topics for dis- 
cussion and writing v.ir\ , depending upnn neuswortlu items, l-or discussion and 
writing all students are restricted to a single general to{)ic which parallels one or 
tw(» rhetorical units. Last semester, for e\am[ik\ Law* and Order served as a 
general topic for the unit ot^ planning the composition, and ( iovcrmiient/Politics 
while stud\ ing paragra[ih development. L"se of a general topic increases studiMit 
intcivst, tor it can l)e nari-oued in iiearU am direction (»f student interest. 

Much plamnng i^ nLcessar\ for correlation nf class activities with topics for 
discussion and writing. 1 hi majonrv ^f the handouts aiul exercises use sample 
thesis sentences or topif sentences on eurrem tnpies. but not iiecessariK <in the 
topic being iliscuss^d .it the time; m-class illustrations are usualK drawn from the 
.issigned topic. W riting .issjnnnients <.f both paragraphs and themes are varied 
anuMig narrative-ilescriptive. expoMtorv . ami argumentative t\ pes. 

Slide ta[)es, auilHi ta[Ks. .ind films on the gener.il topics provide variets in ititro- 
ducing a new topic and stimulating ideas, l or example, a slide ta[ic on the human 
search for law atul justice iiurnduces the unit on i.au .md Order, l ollowinu" this 
presentation, stmlents are gi\'en factual and opuuon i|Uesri<ins. some re(|uirinii 
lil»rary research. !• re^jueiit l\ . rlk <|Ue^tioti is the tiiuler, tiring an in-depih w ritiuLT 
assigr^nient. Audio-tape discussions on such subjects as wireta[ipinu and mm- 
control proinnt topics fur cl.iss writing .issignruents for documented papers. 

Writing about Current Issues \\.]^ no adt>ptcil reader: the students use the librar\- 
and siil)scribe to I he f)h\\'r:\r. \lso. indiv idual .lcces^ to the tiev\ spa})er 
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cnct)ur;igcs more thnnmyh riMciing ami provides all students with a personal 
sourceluMjk un current hMies. 

I)t)Cuiuent.ui<MK a skill (^ften buriiui and seemingly useless tu Kreshmen, is an 
ifUeural part t»t the Current Issues Approach. In urder to write knowledgeahly on 
w chosen topic, some students nuisr research such basic inl'ornuuion as names and 
dates. Anv intormarioii u Inch the students did not know before they started 
wt)rkinu on an assignmei\i must be docmnented. 'I'hus, the students understand 
tite need tor research and documentation and they become pn)ticient at bibU- 
ouraplu and tootnotc forms w irh nuich less I'rustration. 

"Some informal coordination has been possible between the Current Issues 
Apprtiach and the courses ottL-red m the S»eial Scieiice Deparnncnt (particularly 
pohtical science, so^iologw and police science). S<mie writing assignments in the 
(lovernment/politics uim are taken from political science concepts. Hooks read 
for these (itiu-r cl.isses cimni as extra credit work in the Knglish class when 
presented accordmu in instructions. Instructors from the Faiglish Department and 
the S«)cial Science^! )cpartment have served as resource persons for the Current 
Issues classes, students are also encouraged to go to other instructors for suggestions 
on where t»> locaie s[vciah/cd m.itenal or for interviews with instructors who 
have special kn'»w!edui on assigned topics. 

Special activities h.i\e so fir been the highlight of the Current Issues Approach. 
These have included a presentatit»n by a counselor from the Hinds Counrv Youth 
Clourt and speeclK-s h\ state and local government officials on the operation of 
Mississippi and jackvin government and on the political spectrum locally. Also, 
during the sprmi» legislative sessimu students have enjoyed watching state govern- 
ment "^in (>perariM!i at tin. (*apiti>K visiting the Jackson Mental Health Center, and, 
while Ntudx mu tlie MiNsissippi judicial S\ stem, attending a session of Circuit 
Court. Vv\nv t(» rhe elections, the Ctirrent Issues students polled the student 

bod\ «»f I liiuU on the Presidential and ruo Congressional races; students have also 
pulled at r.iiuinm ..n virug use .md the sexual revohinon. Interviewing such persons 
as the lieutenant i»o\crn«>r, si-nators and representatives, law enforcement ofHcers, 
;uui l(»cal pc.liticiaiis .ind community leaders h.is permitted dialogue with those 
\\(»rkinLr within the pnlirical s\steni. \fter each (»f these activities, students are 
tjiven a writing .^Mgnmenr. 

W'ntinu alnmt (airreiir lssuc^ cnnnnuc^ to elicit student interest and response 
because in)lTers aw uiitraditmn.d aiul eifective ap[U-o;ich to .m ordinarily traditicmal 
\ et necess.ir\ c< >urse. 

Ilfniors i'.umpfnitiitn I and 11^ 

liehe\mi[ that .K.uieinicalK l.ilentevl >tudents sh...uld be cliallengeu to write as 
erVecr|veK^ls the\ linnk. 1 \\\uU m-Liaiu/ed its tirst honors ;ipproach to the teaching 
n] c'MnpositiiMi in Students are si reeiuvi b\ test scores ( 1^' ) and ab«>ve on the 

-Bojinitiue tIk- tiW '>t H<»ni»r. ( j .iU|h mt^ I .iiui U nc. lonec-r l>c .in .ippPKieh 

in \ lU.'^'i I nsl'iiriii r<»::.|>UNiMMn. It .m11 l.r \ -I'lor.uc rixirsr. I niilisli )22^\ 
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Purdue Test, 25 and above on the Knglisli section of the ACT) and a vvritinij 
sample during the summer prior to their entering college. Qualifying students arc 
tlien invited to participate in the Honors Composition "program/ 

*I*he approacl^. is planned with tlexihle guidelines, encouraging students to 
assume a measure ot the responsibility in scrtuig up objectives. The instructor, of 
course, must carefully assess the first semester's work to insure tliat basic patterns 
and purposes of expository w riting arc understood before the student attempts 
critical analyses based upon a variety of literary genres, the main objective for the 
second semester. 

Class meetings are as informal as the old fashioned sewing bees. On talk daws 
.students arrange chairs in a circle including one for the instructor. Topics f()r 
these talk sessions erupt from the group with very little interruption or even guid- 
ance from the instructor: " That man has just gotta go. This countrv can't stand 
another day of this." "Of course the LTX)s are froni other planets/' From (me 
student, 'The death penalty by hanging to the next tree ought to be reinstated"; 
countered by another student, '^Castration is the answer to rape. Match the punish- 
ment to the crime." And whatever assertion i> made by anvone in the class is 
challenged by a •'Why?" from other students. So go the talk sessions in Hcmors 
C^omposition at Hinds. Kn»m these uninhibited reactions to social, political, ethical, 
and economic conditi(ms hopefully cvt)lves a maturing logic, as the student nnist 
ultimately defend conclusions in organized, precise writing. Out of tbese sessions 
grow sensitivity to each other, respect for diverse thought," a developing power t() 
think critically, and subjects for papers. 

The number of papers written per semester varies from fifteen to twentv 
according to the ability nf>rm of the students. .Ml assignments during the first 
semester are espc^sitc^ry themes with major emphases on analytical writinif. Second 
semester assignments ;ire principally litcr.iry mialyses with creative ttforrs Restricted 
to the writing of one short story, one poem, and occasion;iIlv a dramatic skit. 

Success is Ci>ntingent up(»n many variables, especially careful scrceninu and 
emphasizing to the student th;it being invited into Honors Knglish is an honor, 

Indcpcmient Study I vid II 

Independent Stud\ 1 and 11 is designed tor students who prefer to work at their 
own p.ice oi fnr studtiits u jin. for one reason or anorhcr, cannot participate in 
regular classroom activities. Furthermore, this approach is not desiuned for. or 
limited to. any particular iuteliectu;il level; rather, it is designed for students who 
must take m(»re or less time on any t>r all ot* the units th;m the traditional classroom 
schedule permits. Actually, this ilesignation me:ins that almost anv student could 
in tact be enrolled in the iiuiepcrulent study approach. It also means that the 
students may l)e accelerated from one unit to the ne\t or spend as much time as 
needed on ii umt. Should the students need more than a semester to complete 
re<]uirements. they receive ;in IP grade. 

Since the students who enroll in independent studv participate in few reuular 
classn»oni activities, the learning activities must compensate for this minimum of 
classroom exposure. W hile the activities for this approach are largeK- traditional. 
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the mctliods for coinplctiii^^ thcin arc largely non-traditioniiL There arc small 
group meetings ami some regular classroom sessions^ Hie students have regularly 
scheduled individual conferences. The primary exposure to the material, conse- 
ipientK , conies from media, most of which have been produced by the English 
•facultv. The students also complete tlie reading assignments and writing exercises, 
ulong'with other usual learning activities. After these multiple exposures the 
students complete the units with extended writing assignments. 

The limited classroom time does not allow the students to undertake in-class 
longer writing assignments; therefore these longer writing assignments are handled 
through tile "testiiig center. Students, at their own convenience, report to the 
testing center :ind w rite these more lengthy papers. 

Since flexibilit\' has been the ke\ word for the Hinds composition program, 
independent studv instructors allow their methods of guiding the students toward 
their c»wn knowledge at their own rate to remain flexible. The independent study 
approach has evolved from an "interesting thought" to a somewhat workable 
realitv in two years. I'lexibility allows that evolving to continue. 

IVritiHfr about Literature 

W'ritimi about Literature is a second semester course in freshman composition 
which involves, as a basis for cxpositf)ry writing, the study of readings from 
three l)asic genres— Hction. poetry, and drama. This approach requires the stu- 
dents to read, to think about what they have read, and (in a composition) to 
analv/e their reading. A minimum of eight themes of 300-500 words each is 
required, in addition to a research paper of 1500.2000 words. The student is 
forewarned that the course is time-consuming, for not only does it involve read- 
iiiij and writing but research in both the librarv and the community. 

"involvement is the key to the success of the course. The students participate 
in class projects and group discussions; they arc responsible for class projects 
tliat bencHr the entire class Classroom discussions arc lively as students sorr 
thnjuuli their ideas, argue over them, and sometimes even agree on them. Bc- 
causc^he group discussions often prove to be of more value to the student, 
manv <»f the instructors' lectures are put on tapes in the Media Center so that 
the student can check them out for future reference. 

Helievinu the function of literary criticism is to explain or make plain the 
work, the" instruct(»r assigns topics that deal with interpretatitjn and analysis 
of the author's tcchnitiues, such as imagery, style, tone, symbolism, character, 
tlieme. and structure, The student, however, is not limited to interpretative 
atui analytical themes but uses the literature as a sparker for topics. This semester, 
for instaticc, after reading ^•pantaloon in Black" several students chose topics 
such as a cnmparison of rlit use of th»' mask motifs in several selections and a 
study nf loc:il ViV.mills, the latter from a voung man fascinated by Riders occu- 
pation. James Dickey's Dclivcniucc elicited a variety of compositions; from a 
vouiiiT ministerial stiklent, the use of Christian symbolism in the novel; from 
a foiTiball pkner. I)icke\'s use of \'inee l.ombardi's philosophy as the theme of 
the novel, from .i nuisie major, an original compositit)n recorded and sung for 



the class; from art students, pa»iuings, sketches, and collages. 

The students are encouraged to involve the outside coniniunity in their class 
projects. Several siuilents, as an outside project, after reading the Autobiography 
of Malcolm \, lived for a week on the amount of welfare allotted to a dependent 
child; two young black men told of their conversion to the IJii^ck Muslims and 
explained the tenets of their faith. During the unit on war poetry, one student 
arranged for a psychologist from the \'eteran's Hospital to speak to the class 
on the rehabilitation of wnr veterans. Because the college is located in an area 
rich with American history, students visit local sites, taking pictures, making 
slide/tapes, and conducting interviews to share in class. It has become a familiar 
sight in the communit\' to see students hiking out into the countrvsidc, perhaps 
to the Civil War Cemetery, perhaps to the penal farm or potter's field. One 
elderly gentleman was heard to remark: **That s them college kids learning their 
lessons," The English faculty would like to believe that this is so. 

Writm^r about Vilm and Drama 

W'lule using tlie departmental learning units, the instructors who teach Writing 
about Film and Drama simply gear their learning activities to film and drama 
as the conuiion experiences on which the students base the more sophisticated 
writing assigned in Composition II. This approach uses an old, established literarv 
genre — the play — and a newer genre— the motion picture. Both appeal to visuallv 
oriented students wlio havc been watching a screen for more hours than they 
have spent reading or writing. 

Students in this approach undertake the play assignments — usualK one of the 
Oedipus cycle, Othello, and a contemporary play— by reading the play, par- 
ticipating in classroom discussion, doing some library work, and finally writing 
a paper, usuall\' a character analysis or a structural analysis. The students, how- 
ever, find the film assignments are not so traditional because of the nature of the 
genre. The film library is new; the holdings are soniewhat limited to motion 
pictures that are used by the general faculty: short features that are non- 
disciplitiarian. so to speak (i.c», 117^ MiW Creates, several Psychology Today 
releases); short features that illustrate film technicjues (i.e.. The A?wric\Vi Time 
Capsule, Fire Mountain)\ short features that illustrate film-making (i.e„ Fihpi 
TenHs: A Visual Dictionary). In ^ addition, each semester the instructors rent 
feature length films, sucli as Citizen Kane, Oedipus Rex, On the Waterfront, 
Casahlanca, The Wild One. as well as short features such as Drea7Pj of the Wild 
Horses, The Junkyard. 77.v lime Piece. The rented films are shown in class 
and the purchased fihns are shown in tlie Media (Jenter. 

Since the course is not designed to teach film-making or plav-making anv 
n)ore than a traditional scconii semester course is designed to teach poetrv or 
sliort story writing, the students concentrate on refining the basic composition 
skills they liave learned in ('umposition I. 

Creative Writin}i 

Creative Writing, as part of the Composition II program, has had to evolve 
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irmn ideal into rc.ilit\ . Oiitiiiially conceived aiul written during a summer insti- 
tute, the course was designed to provide second-semester t'reshnjen wlio like to 
write inwgiivativcl>' a ci'ance t(» experiment freely in the standard genres— liet ion, 
poetrv. and drama. 

lint in the fall uf 1972. when the course was fir:.? taught, very few of the 
students enrolled were equal tu the reqtiircmcnts. .Man\- had severe clarity 
proi)lems, both in thinking and in writing, preventing their ac lieving even mod- 
crate success with the genre assignments; onl\' a few of them voluntarily read 
• on a regular basis; few had ever" written from any impulse; and, worse, many 
students liad simpl>- elected the creative writing approach because they thought 
it would be a do-vour-own-thing-and-forget-frcshman-thcmes. 

So the following vear a new strategy emerged: why not offer a "creative" 
course that would' provide substantial practice in needed expository skills while 
still encouraging individual experimentation? Such a course could .still empha- 
si/.e writing 'as a lifestyle— if not as an art,- at least as a profession. In the new 
strategy, opening classes were devoted to structuring the course. Instructor and 
students decided" on tiiese guidelines: 

.Major writing requirements would be four articles (or other pieces of writing) 
submitted for publieation. F.ath student wouUi be responsible for studying the markets, 
selecting three markets per artiele. keeping market sheets up to date, and having 
materia! t\ ped into proper manuscript form to meet submission requirements. 

To insure a wide variet\- of writing experiences students would also keep a Journal 
with a uiinimtim of three full pages per week, write a midterm creative paper, a final 
d(>cun\ented pip. r. and six to ten in-class topic-assigned or response pieces. 

Rather than adopting a class text, copies of The ll'rwr's Market, as well as a number 
of how-to books, would be placed on reserve in the library. 

Class time would usuallv be spent writing and working on rough drafts. Minimum 
teaching sessions would cover onlv the essentials-research and documentation, manu- 
script preparation, topic restriction, sources for ideas, and common mechanical 
problems. 

One clas> period per week would be held in the library to allow for teacher assistance 
in gathering data and stud\ ing markets. 

.\s the course has progressed flevibilit\- of the required writings has rapidly 
revealed students' interests and abilities. Some students prove to be enthusiastic 
writers who can dash off 2,000 polished words; others have to be coaxed into 
.?0() words. Some have exceptional experiences to draw from; others have to de- 
pend totally on outside information. Occupational interests, hobbies, artistic 
abilities, dramatic life experiences surface quickl\- when students have to search 
for something worth writing about— s(»mcthing that just might be printed. 

Even though writing for publication requires an unusual amount of indepen- 
dent discipline and motivation, most students usuall\- finish with a fairly pub- 
lishable piece of writing, no matter how many revisions and retypings are 
needed. TT.e submissions from the current classes range from poetry and fiction 
manuscripts to how-to articles complete with illustrations, personal experience 
revelations, researched information pieces, as well as handyman creations and 



plans for proposed inventions. Some of the titles indicate the variety: '*Onc Rep 
for Burning Your Roommate/' *' riic Undercover Umbrella/' *\\lustaches I I lave 
Known," '*Krom Cradle to BurLflarv" "Dear, Deer Land of lexas/' ''A Police 
Car Named Adam," '^Confessions of a Travelling Saleslady,'' "B. B, Kin^r— Missis- 
sippi's King of the Blues/' "How lo Buy a Mu/xleloading Rifle/' *'Single (Jirls, 
Beware/' "How to Build an A-Krame Duck Blind/' "Little Things—Like Rolling 
m the Grass at Midnight/* 

Success in publication has been moderate so far, but still noteworthy for fresh- 
man composition students. Several Icttcrs-to-thc-editor (the initial warm-up assign- 
ment) have been printed in luitional magazines; at least three of the first set of 
articles have been printed in local papers and state magazines; a few of the first 
set of articles have already been .accepted for publication in national small- 
circulation magazines; and a good many students have been pleased just to re- 
ceive personal rejection letters from editors. Hopefully, manuscripts currently 
in the mails will bring a few other "accepted for publication" responses. 

The extra assignments have also proved to be productive. Creative mid-terms 
contained one-act plays, short stories, collections of poems, illustrated compo- 
sitions, and even vi musical transposition. A few in-class writings have served as 
"sparkers" for longer articles. And the journals have turned out to be delight 
and discovery, for both student and teacher, as well as a source for article ideas. 

So the new course has been "creative," if the over-worked tenn really means, 
as stated by the dicti(mary, "productive , , , characterized by originality and 
expressiveness/' ^'et the present plan is still not completely satisfactory because 
it has yielded no time to study and experiment in the more imaginative forms 
of literature such as fiction, poetry, drama, and television scripts. Eventually, 
perhaps, two distinct courses will develop — one for those interested in genre 
writing and one for those interested in magazine writing. Then the course 
vaguely termed ''creative writing" could be supplanted by^ more specific courses 
that would better meet individual needs and abilities, 

SoPHo.\u)RK F.N(;usn Program 

The present sophomore level Knglish program at Hinds is designed for its 
transfer students. (In the fall of 1974, however, two sophomore level writing 
courses for career-oriented students will be adu^d.) The four-year institutions 
to which these students transfer usually require six semester hours of British Lit- 
erature. In some curriculunis American Literature is acceptable. Understandably, 
then, at Hinds the primary sophomore literature emphasis is on British Literature, 

British Literature 

In the last two years, the British Literature program has been broadened to 
include five different approaches: Survey, Major Writers, Themes, Honors, and 
Independent Study. The different approaches are publicized and are designated 
on the class schedules each semester so that the students can choose a desired 
approach. But since all the approaches have the same general objective, they 
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cam- tlic satiic nuiubcr iKnulisli ::33: Hritish l.itcnuurc 1 for first si-mcstcr and 
l-ni»iish 2343: British Literature II tor second semester). Furtherniorc, to facilitate 
the recording and transferring of credit the college catalog carries a general 
description f^r l^rirish Literature 1 and for British Literature !L 

The following discussion (if lliiuls' live approaches to British Litcratxire treats 
niininuinih- tlv^se approaches that are standard in design (Survey and .Major 
Writers) and treats at length those that are innovative or individualized (Themes, 
Honors, and Independent Study). 



A. Survey Approach 

The Survey Approach until tNu» s ears ago was the British Literature course 
at Hinds. Thouuh ijuite traditional, the approach uses varied learning experiences, 
including instructional nmlti-niedia and student-centered projects. Among the 
nrojects'tht students "have chosen, and providing enjoyment, was the Chaucer 
project in whicli the students planned the pilgrimage, made the ccstumcs, and 
enacted the characters. I'lie end .)f the pilgrimage culminated in a medieval feast 
prepared hy tlie students. 

B. Major Writers Approach 

Although a long-standing approach at other institutions, the .Major Writers 
\pproach to British Literature at Hinds was instituted only a lit-le more than a 
vear a<r„. In-Ucpth studv of the literature is enhanced by interdisciplinary activities 
chosen bv the students. Speech students ma>- select from a variet)' of types of 
literature for interpretative readings. Art students may study the art of the age. 
Music students find the lute and the madrigal interesting. One student, interested 
in music, made an in-depth studv of the music of the Anglo-Saxon period; she 
constructed a facsimile of a K re, researched musical manuscripts to trace sui se- 
Muent influences and. w ith the cooperation of the music department, made record- 
inus that have become a permanent part of the media holdings. Drama students 
reVel in the masque and excerpts from the man "not of an age, but for all time. 
Some iiistors-, pliilosophv, reliirion, and sociolog\- students are shocked to find 
that even thougii the tiii'ies iuivc changed, people have not. Other students relate 
their special interest to the literature with collages, montages, impressionistic 
paintings, and sculpture. 

( '. I'hemes in British Literature 

-\ thematic approach to British Literature was developed at Hinds to broaden 
ind strenythen tlie appeal of hteramre to students. Some instructors were becoming 
luare through professional journals and conferences that many community col- 
Icues thromrhout the nation were eliminating the six hours of literature require- 
iuent in main of their programs of .study, and just as important, many senior 
colleges uere waiving the .same re(]uiremcnt in many of their curriculums. Such 
changes in curriculum reipiirements prompted some instructors to consider the 
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course appeal nt Hritisli Liicnuurc. 1 low couki suphoniorc: iircruturc be made more 
appealing to students- Wow could a lirenuurv course he structured so that students 
who ;ire now re(juired to take .t would take it \\s an elective even if it were not 
required? 

The mstructtM\s hcgan uuh 15rirish Literature students, since thev comprise 
the vast majority ot the students enrolled '\\\ literature courses ar Hinds. Hiese 
students were asked what tlie\ considered to he the greatest weakness of the 
present course. Overw liehninyK , the\ respor.ded that British Literature, as they 
presently studied it, seemed U) hear no relevance to their lives. Thev enjoyed 
much of what the\ read in the course hut wanted to stud\ topics that might he 
more meaningful to them after the\ left Hinds. In actualit\-, what these .students 
meant hy topics was tliemes. and tiie themes that students wanted to .study were 
not ^*t(;picar' hut rather universal: the hero, dcjth. loiw and 'U'jr Several in- 
structors agreed to experiment with a new approach hascd on these universal 
themes in liritish literature, and the work hegan. The selection of the literature 
tor each tlienie was ()ht:uned from those teachers involved with the approach, 
soi!ie instructors u ho taught the Major Writers and Survey approaches, and in- 
terested students. .After the literature was chosen, introductions which explained 
the treatment of the theiue in each selection were written. Finally, the studv 
questions and learning activities for each piece of literature in all foiir units were 
composed. 

Presently, the course is arranged chronologically; although each theme is 
studied separately, six periods of British Literanire are covered in each theme. 
First semester includes rhc hem and death: second s^'inester, love and The hero 
unit traces the development of eleven hero t\ pes in British Literature: the ad- 
venturer, the anti-hen), the courtier. the niateriahst, the militarv herr), the monarch, 
the primitive, the rehel, the s^jeialite, the religious hero, and the villain. Close 
attention is given in this unit to the hisruric.if f(»rces w hich shaped the vari<ms 
her()es. hi addition to the usual classics such .is lico-julf, l\iraiiise Lost, and ''The 
L()ve Song of J. Alfred Prufrock.* the rea<ling list mcludes William the Ccmquer- 
or\ "Speech to His 1 roops Before the Battle of Hastings," Thomas Cranmer's 
•'Speech at the Stake.** Sir I'homas W'yatt the Flder\s ^'The Courtier s Life," Jon- 
son's -To King Jaiucs." MarvelPs "An Horatian Ode/* Steele's The Qitardhvi, 
\um[)er 34, I homsoirs "The Hippy Man," Burns' "Jolm Barleycorn," Words- 
wortii's Michael. Byr.»n*.s " The l^risnner of Chillon." Keats' "Meg \lerrilies," *1 en- 
nvsoirs lieehet. .-\uden*s "'1 he Unknown Citi/en," Clonifurt's "Song for the 
\ leroes." and excerpts from Carlyle's Herois and Hero Worship. Thackeray \s The 
Tour (ieor\res. Sh.i a s Saun lojn, and 1- lenung's Ihnnderhall. 

I he death unit traces three 1» isu atrituJes tnu ar^ls death as depicted in literature: 
resignatKMi, contempt, aiul fascination. The reading list hegins with "The Wan- 
derer** and concKuies uirh S\ Ivia W .irncr*s "I''(»ur Fpitaphs.^' 

In the /^;:v umt feiir f\pes (U h»ve ispiritu.il. erotic, fraternal, and fainiliai) arc 
traced through British Literature. 1 he literatuie selections in this unit are equally 
as ilivcrse as those m the hero, 

I he \iar unit traces eight t\ pes of warfare as depicted in British Literature: 
tnhal, chivainc, nationalistic civil, culoiual, revohitionars , imperiali.stic, and 
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tcchnulogie.,1. I hc l.tcn.iuic in this unit indikics cMrly through tnoacrn pieces 
;ih(>\it these various t\ pes t.t w .irfarc. i i . . 

-\ttcr flnishinu rsv.. semesters of I henies in British Literature, students imc 
not unK ele.u" perception the dcvelnp.nent of these themes but also a firm 
tnulersra.Khnn- of riK' h,storK:il -.nul litenrv forces of si.v pcruuls ot Bntish L.tcra- 
turc. Since sn.dents are exposed to these d.snnct periods tour tunes duruig the 
course, reinforceiuenr of le.n-ninu i'^ definitels' enhanced. , ■ , 

The learninu activities in tins appn.acli are iveneraily similar to those in the 
other hteratui-e approaches hut. of course, emphasis is primarily on the theme. 
Thematic teachers have cNperimented with beginning a unit with the .Modern 
l>eriod. Once the students are exposed to "wlierc thes are today" with respect to 
a hew for example, thes en|os then moving to the .\nglo-Saxon Period and on 
rlirou<'ii the \-ictorian Period, tluis understanding "how rlicy got where they arc. 

I-Aevllem cl.iss response and favor.ible student evaluation indicate that tlie 
1 iK-mes in I'.ritisli Literature Appn.acli isl)oth workable and desirable. 



1 lonors Appro.ielv" 

The ..eneral aim of the Honors Approach is to permit the capable student 
to pursue the studv of Hritisli Literature according t<. personal ob)ect.vcs. These 
.,b cctives <.ni.iiiare pnmanlv fr..ni tlie student's interests, talents, and propo.scd 



\ muMc inai..r. for example, mas clmose to correlate the charactens ics of 
mus.c ,n a mven period xuth parallels in literature. An art major may elect to 
follow a sunilar pattern of correlati..n betu een art and literature. A recent prc-law 
student chose to research the iiinuence of lau m each literary period. Hy drawing 
e-hirts makinu rape reeordinus of the research, and writing numerous essavs, tlie 
student treatul snch themes as order and chaos, peace and war. patriotism, 
nu.onalism. and l.bertv. 1 he student showed Imw these themes in hter.iturc were 
direct outurouth of the prevailing laws of the peri<.d. Of course all students 
,a the llon.Irs Approach mav not have chosen a specific vocation Ncverrlieless, 
,f these student", have been selected iustiliabls-. thes- have interests and talents which 
e-,n be pursued creativels . l-or example, a student mas; not be able to draw with 
nuich natural talent; but if sumcientiv interested. th,e student may photograph, 
sketch illustrations from selected suurces. and organi/.e the material as a concrete 
tApression of imayination and research. ..ft 

I hc success of%he Honors Approach depends largely on the selection of the 
pirticipatinu students. The sdection process requires a great deal of the instructors 
lime, plus the full cooperati.,n ..f colleagues. The specific steps in student sclecti.m 
.irc tlic-sc: 

A ,nen.ora,uiun, i. se.u hs rlu- linnors .nsrrueror to each Ireshnian J'<'3^iji;;^^^ 
instructor l.efore tall pre T.tiist ratio,,. This inemonrndum explains l.rietis the aims 

•MWm.unL' it. ttu- f..ll of l'r4. ! loimrs British I.iter.iture 1 uui II will no longer be an 
Jo^r^ ::4^ British lar.n.rur. I ami II. It will l.e . sepr.tc course 

iffi^^ H..n..rs Br.rish I .ir.r.m.r.. so rhar h.nmrs sv..rk w.ll be duly rce.^nm.a 
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_ of the appro;u-li ;iiui M-.ui-s ilk' (li^tilK•ri^.ll liiTuci'u this :ind other appniuchcs. \ list 
of each msrructoi 's students whose avcr.igc in l ivsliman CompoNitioi, is A or H ;md 
whu may he interested m this ap[,ro;uh is returned to the Honors instructor. 

An individual letter is sent In the Honors instruetor to eaeh student reconiiuendcd 
I he .sfiulcnf is rei]nesred to eherK mu- ot' thi-'c rcspnnst's: 

- - interested 

• • not interested 
may he inteiested 

The student is asked to return the letter to the Honors instructor. 
All ••interested" and "mav W interested" students are requested to attend a meeting 
in which the Honors Approach is hiiiy descrihed and .luestions invited from the 
students Hiose w h.i \v.)uld like t.. participate in the prouram are asked to confer 
uidividualK uitli the Honors instruttor at a designated time'. 

An individual conference is held. This conference uives the instructor an opportunirv 
to learn the special skills and interests of the student and to answer further question's 
concerninir the approach. The most fre.iuent ipiestion is "Will 1 have t.) spend more 
time in this approach than 1 vvould in a regular approach?" (Often meaning, of 
ec.ur.sc. \\ 111 I hiu e to do more tor an A in this approac!) than is required for an A 
in other approaches^ " ) Hic (luestimi is answered hone.stlv-"Perhaps, but if what 
you are doing ap|K>irs to >our individual interests and skill.s, vou will be scartelv 
aware ot tfie additional rime and effort." 

Satisfactory selection of students aiid execution of tlic course dcpemi on several 
factors, histructors in other approaches must have gciuiine professional interest 
in encouraging sfudents— students who might contribute much to their own 
classes— to enroll in the Honors Appn)ach.\\iso, students must rcall\ want to 
participate. Students may have strong capabilities but lack sufficient interest ai 
imnative. Course enrollment is an important consideration. Fifteen seems ro be 
an ideal number. Too many students per section pos.sibiv reflects inadequate 
screening or poor scheduling, too few students tend to "make instructor and 
students less enthusiastic. 

The Honors Approach cmphasi/es extensive reading, with an annotated 
bibliography as a "must." in an assigned fifteen-m;nutc weekly conference the 
student discu.s.ses the week s reading with the instructor, submits a written progress 
report on the unit objectives, examines graded papers, rcvi.sc.s papers as necessary, 
and when papers are cmplctcK acceptable places them in a folder to become 
a permanent record of performaiKc in the course. .More spccificallv. the bases for 
assigning a semester grade arc these; 

An annotate! hih|i,.graph\ . T he amount of reading varies according to rhe snidcnt's 
interest, selected projccis. .md research evolving from group nieetintrs and con- 
ferences. J e> 

.\n hour test in ai le.isi two units of unrk. 

I\ui essa>>. One of these is iloi iiinented; ihe other is of a creative nature. 

.•\ niinitnum of t\v<. projects or MsuaU cvalu.ited on unit coverage and eoneretencss 
ot idea. 

1 he I fonors' Approach ditfers from the independent .Studv Approach (although 
both are highly mdividuali/ed .ind emphasi/e the studv of literature according 



ERIC 



lifi^lish at HuhU junior Cw/Zf^f 63 

t.) the stuacnt's nucrcsis .uul special talent) largely in the t.uurc and amount of 
rculing. greater freedom in setting up ina.viduul olncctives, and more selective 
ami creative means tor reaeliing tliese objectives. 

Independent Stud\- Approach 

The Independent StudN Apprnaeh to British Literature is designed primarily 
for th<.se aeeelerated students u h., may wish to complete the course rujuirements 
before the semester c.uls and for •^slower" students who mav wish to take tnorc 
tune tlvati the semester permits suthout being penaH/xd. Accelerated stude.m ina 
advance from one unit to the nest upon satisfactory completion ot each unit, thus 
iuvit^g several weeks of tlie semester remaining after tinishmg the course require- 
ments. Although it IS not possible to enroll in another c(mrse immedwte y, these 
students have additional time to spend on other subjects. 1 he slower students, on 
tlie other hand, mav require more than one semester to complete the course. I 
!s!,'tlK<y receive an 11^ grade rather than an V\ which would probably be given m 

Other ;U)pn)achcs. , r i ^ i 

Tlie word "independent." bv its several connotations, can be ""5, ^'"^'^ 
instructor and students unless a clear meaning of the word is established. When 
this approach was first otTered, students svho were not attending the group 
nicetiims and the assimied weekU conference maintained upon questioning that 
thev understood in this approach the>- might independently choose those meeting 
a'ui learninu aerivities in i hieh they w ere interested. Thus evolved this definition: 
-IndepcndJnt Studv offers students the opportunity to progress at an individual 
pace nd to participate in those learning activities best suitc-d to personal interests 
„a needs in meetilm tlie objeetives of British Literature." But an individual pace 
be deceptive to die most conseientK.us of students, particularly when interest 
in liritisli Literature is soniewliat lagging. When does pace truly represent proper 
budsetinir of time-- The situation becomes further complicated wlien the ess 
c-onSentlus students ferventl> contend that they liave always been .slow when 
,n reahu thev are simpU dilatory. This problem has been met by making a 

:i noii-penah/inV schedol... that allows for comfortably completing the 

semester's uork. The scliedule itself is sufficient for the conscientious; a litde 
nnKldmy has helped to improve il.c pace of the less conscientious. 
^Mso ^he .-ontract svsteni helps students t.,- decide what pace is the right pace. 
Students select, diinnu the first few weeks of enrollmem. the desired contract 
.rr ules Ml units provide levels of achievement; the minimum represented by a L 
eontract must be reached bv all students to receive credit. Requirements for I 
nnd \ contracts ditfer from the C in amount and quality of work. 1 he studen 
who" contracts for a li is given opportunity to revise papers and nike additiona 
tests to meet the contract. Mou ever. if the grades amtinue to be Cs the student 
is encouraged hv tlie instructor (nu.rc often the student makes the suggestion) to 
change the contract grade to C, This change frees the student from skill and time 
demands whieh apparently were too strenuous. , • , 

Further, the phrase "th.ose learning experiences best suiieu lo personal interests 
and needs" often becomes subjective m treatment by the instructor and bafflmg 
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t(. the stiulcnt. (Mrut'ul.iiK it tlu' si.ukMu's iiucasi ivsp.>nsv is l.uv ,iiul if tlu' 
snulvnrs specific nculs arc iiulctcniunahk'. Such suulciits cvivlciuK arc iiiisnluccd 
in ;m liulcpciulcitf StuiU I'ruynim. " 

l o assure proper selection.' the tullouing hulepciuleiu SukU suulenf profile 
IS sllliuutreii ft) prospeclive Miuk-iUs ' 

I tic snuieiu is a sel'.-.starrer. The snuietu s,irve>s period u{ .eruiurc, reacts, a.ui 
.selects k•mm^^ fxpvrienees ot special iiuerest. 

T\\v student lu»s cotifidince in personal judgements and eonchisions, 

inlmK-iol^^^^ 'I"'''*'"'"* "f" '"^i'-ucu.r a.td the panel 

IInsit?iK' '*^'l»"-;'i'««;-ipl.i"^;i- l lu; stu.km does not proeras.inate. hut rather u«,rK-s 
consistently on a self-devised sehedule, 

•riic student is well-organi/.ed in rhinldng, studying, and reporting. 

selected ^'irrli' i'rj.gmaric if a needed l.o,.k is not availahle, a suitable substitute is 
sLiu Id. it tile M.d a I.ab material has mechanical li.ws, is not interesting „r is 
in.suthcicnt. a profital)le substitute is made, ^ 

•I lie student is a sharer. Hy tape recordings. mimeot;raphed sheets (t(, be distributed 

f;;.';^;;:.''?;::;.;^^;';;?;,?;,;^''^^^ -'^^^-f - -a -i- 

Tlic student prefers self-motivated stud> to n.eeting in chiss a specirird number of 
. c"nm:iu^rr.n^ ""'^^ ^1-"^'^' with sometime 

" rV" "av^innige the hL-t\veen-meetings rin,e for both course preparation 
and schedule shitting to meet emergencies i„ otlie? courses or elsewhere, 

l-fic student understands -independenf to mean selection .,f representative xvritinirs 
o. ^ -'^ \v.th course ..bjectives, not each student proceeding with- 

out jegaid t(» others views and interpretations, ^ 

Thus far the Indepeiuicnt Study students ami instructor have been :,ble to solve 
nia|<.r d.thculties. keepmg in lum.i that such an approach must rcinain flexible. 
What works on one occasion for t.iic student mav nor work on another occasion, 
iK.r tor another student. In the rctiular fifreen-minntc weeUv conference the 
•student and instructor attempt to evaluate procedure and accomplish,; cnts, kecpinir 
alert to other possil)ilities and objectives. 

Amcriiatt l.iicraturc 

An .American I.itenuurc course would come alive to almost anv student iriven 
the opportunity to mterv.eu Ak.rt-aret W alker; see a local producti..i of K.udora 
\\eit> s "A Seas<,n ot Dreams" and view a collection of her pliotouraphs and 
manuscripts at the State Deparruicnt of Archives and Historv; attend the Phillis 
Uheatlev l-cstival and hear (iuciuk.Kn Hn.oks. \ikki (i'lovanni. and other 
xcell-km.wn black poets read from their Nvorks; visit William I'aulkner's home 
Kowan Oak. and take an imaginarv trip throuyh ^ oknapat.iwpha Cotiiurv MI 
these opportunities, and more, have imuie Hinds stiKlcnts more aware .".f the 
.shaping forces ot their literary heritage ami the .pialitv of that heritage 
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All too often students regard ihvir snuly of literature as a meaningless accunuila- 
tion of names, titles, and dates; and rightly so if the study has been isolated from 
their cultural tradition, To stinuilatr' student interest, Hinds instructors do not 
adhere to the strict chronoluyical arraiiyement of the traditional survey course. 
Certainly the literature must lie studietl in terms of its historical context, but this 
type of organization is wot the only possible one. For example, American Litera- 
ture classes have traced the development of black literature from the Civil War 
to the present and studied chronologiciUly a particular category, such as naturalism. 
Another arrangement lias been the organization of units around recurrent themes 
in American literature — among tliem: the search for personal identity, spiritual 
loneliness, alienation, and the rights of the individual. As a result of a thematic 
approach, some students have been surprised to learn that many of the issues and 
concerns of toda\^ are not really new. 

An interdisciplinary approach has also been very effective. For example, to 
motivate students to learn more abojt southern writers, a unit on Civil War 
poets is correlated with one on the historical background of the period, thus 
revealing the literature even more clearly as a reflection of the age. In another 
unit a histor\- teaclier visited the class and discussed the historical authenticity of 
Stark Young's So Red the Rose and Margaret Walker's Jubilee, 

Other methods of enriching classroom instruction have included the use of 
non-print media, oral interpretations, short dramatic presentations, original re- 
search projects, field trips, and pane! discussions featuring local authors. Each 
method has contributed to the process of redefining values and affording new 
insights. These methods, however, have enhanced, not supplanted, a close, analyti- 
cal study of the literature. 

The course provides a wide variety of learning experiences that maintain a 
balance between the practical and the innovative, the traditional and the new, the 
factual and the aesthetic, 

Viiture Plans 

Since the Hinds Junior 'College ICnglish Department adapts to changing charac- 
teristics of students, societal transitions, student enrollment, and general depart- 
mental needs, continual anticipation of these factors is an ever-present concern. To 
meet the challenges of a changing student population, the English Department 
has proposed significant additions to tlie I'.nglish curriculum. Because larger 
numi)ers of students are seeking more practical and relevant instruction to prepare 
them for careers, the I'.nglish Department will offer in the fall of 1974 two new 
sophomore level courses: Occupational Writing and Professional Writing, These 
courses will provide students with writing practice relevant to tlieir career goals. 
Occupational Writing inteiuls to assess the students' vocational preferences and to 
improve their on-uie-job writing. Professional Writing purports to aid timse 
students who are interested in writing as a marketable skill by giving tliem direction 
in composing television scripts, magazine articles, and imaginative pieces. 

In addition, the English Department^ growing 'iiterest in cross-discipline courses 
has resulted in tlie preliminary planning of a humanities course (involving litcra- 
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turc and the fine arts), an Amcncan cultural awareness course (coinl)ining soci- 
ology with American literature), a conununications course (joining first semester 
cou)pt)sition with oral conuuunicarinn), a ilcveloptnental, or basic, conununications 
course (utilizing skilb taught in reading, oral comnninicarion, and composition), 
and a historical issues writing course (involving composition with history). More- 
over, hlack literature, world literature, and a linguistic approach to freshman 
composition are seriousl\ being considered as additions to the program. As a 
different kind of otVcring, the department intends to teach practical microcourscs 
in both the da\* and evening programs. FAamples of these arc: Writing Jol) 
Applications, hiterviewing tor J(»bs, Writing Ciovernniental Proposals, Use of the 
Teleplione in Husiness, Researching Career Opportunities, and Using Media in 
Oral Presentations. 

To accommodate the shift from a predominately rural to a more url)ani/ed 
conununity in the four-count\- district, the Knglish Department is planning to 
expand an **outrcach" program whereby instructors teach classes in industrial 
complexes, factories, or other locations which arc more accessible to potential 
students than Minds or its two branches might be. Since student enrollment pro- 
jections reveal that the technical and vocational divisions of the college will 
increase considerably, an effort by Knglish faculty to be available where needed 
is both practical and feasible. 

The English Department, in an endeavor to improve the qualit)" and methods 
of instruction, is presently considering several important items. Team-grading in 
composition, in order to assure more consistent implementation of departmental 
standards, is a topic of study for some faculty. An effort to reduce maximum class 
size in composition fron) twenty-five to twcntv students and the reduction of 
composition teachers* class loads from fifteen to twelve hours per semester are 
also undcrwav. V arious instructors are working with the administration on the 
l)udgcting of funds to compensate faculty for in-service training and to finance a 
dcpartmentally sponsored humanities journal. 

Through Hinds Junior College's development from a small agricultural high 
school to a inulti-eainpus college, the Knglish Department has remained closely 
attuned to a varied student population and a rural and urban community. The 
Knglish I)e{)artment h.is consistently been an industrious group of individuals 
sensitive to the needs, interests, anil desires of its students. Continual revision of an 
adaptable curriculum, an active commitment to professional improvement, and 
remarkable faculty morale have 'conil)ined to make the English Department at 
Hiuils Junior College in Rav inond, Mississippi, an integral part of a progressive 
institution. 
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Dr.Hvns on im.d \(KHiV appear trcijucntly in Colk\re English. Serious teachers 
even where are looking for and developing methods that Svork/ Doubtless one 
major cause of the search for new methods has been the great increase in two- 
year colleges. These schools now enroll millions of students who formerly would 
not have received higher education. With CUNY's Open Admissions policy, 
search and debate have become a daily diet in our English I Program. We have 
had the gond fortune to work collectively at SlCC. The intent of our program 
has been to develop student literacy without exacerbating student alienation. \Vc 
hope that goal is apparent in these teaching papers. W'e continue trying. 

Ika Shor, Guest Editor 

Aspi'Cts of English at SlCC 

1. Teresa OX^onnor: Pocket History of English I 

2. Openers from Sita, Ira, Terry, Joan: Touchstones 

William Bernhardt: .An Approach tt) (^omposititm through Awareness 

4. William Bernhardt: 'The Reading Study Skills (x'ntcr 

5. Maryerv Corn well-Robinson: Who Our Students Are 

6. John \icBride: 'The Nature of tlie CJame 

/. Ira Shor: Death of the Dangling Participle: 'The "Language Project" 
H. I'eresa O'Connor: Latent Literacy: Projects from English I 
<>. JoiUi Uartman: Writing I-Aercises 

U). David Dovle: What's in a Name: Writing Each Other's Biography 

11. Stephan Khino\ : Against Remediation: 'The Clhange-Oriented Classroom 

12. Peter Miller: (Jetting into titc Purple 1 fa/e: Autobiography in Developmental 
English 

13. Sita Kapadia: Out of the Rur, on the Road 

1. TiKisx 0'(]oN\uK Pocket History of English One* 

Just about three \ ears ago, a group of us strongly committed to Open Ad- 
missi()tis addressed ourselves to the job of designing a developmental English 
program. At our (original planning meetings we discussed openly our pedagogics 

**Tcrcvi ()*(;«nuicir K.in htut ilirtrtor of SKXJ's Kngiish I Hr<»gruni since its ificcption in 1971. 
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and our piwinccprions wUaux ihu iii w stiuiciits. lit addition, \vc l)cgaii to confront 
both our prejudices al)out each other and our prejudices about teacliing *'ren]ediar' 
Knghsh. I'lie toriuer involved stereotypes we had held about our chissrooin styles 
ftlie louse, utulvniandiny teacher versus the strict, uncaring one) and the latter 
invi)Ived tile notion that teaching '*reuiediar* students has been traditionally 
regarded as undignified and unre.u arding work. W'e concluded that strong teach- 
ing, g«)od teaching, can include many ap}>roaches. Out of this came a fundamental 
aspect of our program: the encouragement of diversity among both teachers and 
students. No syllabi, assignments, or structure are imposed from \vith(»ut and all 
ilecisions are made democratically by the groU[> involved. .Ml of us share responsi- 
bility for tile functioning of the [)rograni — the direetor teaching courses and the 
other teachers sharing administrative responsibilities* hi this manner \vc iiopeil 
to avoid the bureaucratic pitfalls of the administrator's detachment from students 
and from fellow teachers, and the teachers* ignorance of administrative realities. 

W'e agreed, in addition, that eacli teacher of laiglish I would be a volunteer. 
(Although "reiuediar* teaching is traditionally unglamorous, there has always been 
a surplus of regular de[>artment faculty requesting to teach in i>ur program.) 
Kach teacher is encouraged ti) experiment, to discover what works, what doesn't, 
and wliat new possibilities our experiences, both individually and as a whole, 
suggest to us. We also agreevl to meet often to discuss these experiences — to 
exchange techniques, ideas, suceesses and criticisms. These statF meetings have 
provided the arena in w hieh we learn U) know further (jur students' needs, in 
which we confront our preeoneeptn>ns about what an Knglish class should be, 
and from which the new things we have been doing and trying are filtered into 
the rest of our department. ( All of us also teach ''regular" courses within the 
department, and other department members often atteiul our meetings,) 

In terms of the structure of our program, there are two main components: 
small classes of sixteen or fewer which [irovide a micleus for group work, and n 
Skills (x-nter which focuses on highly mdividuaii/ed instruction. (*lasses are 
individuallv or team taught. I'he simultaneous scheduling of several sections en- 
courages team teaching arrangements, as well as the right of a student who may 
not work well with one instructor to transfer to a section taught by someone 
else. W'e have insisted on maintaining close contact w ith students so that as soon 
as a student starts to miss class, the teacher r-lephones or writes him/her, asking 
w hat the d Vult\ is. This cojicern often brings back students who might other- 
wise have uisappcarcil. ObviousU, ir also becomes u way ft)r students to face and 
possibK solve the problems that [^reci[^itated their mm-attendance. 

Stiaients arc rated on a pass/incouiplcte basis and nc» grades are given on any 
papers that thcv write. Students who receive an "incomplete" in the course ma\' 
elect, in the follow ing semester, to work at the Skills C'enter rather than take the 
course a^ain. I'he (iciucr is staffed b\ teachers in the program as well as by addi- 
tional readinir teachers who do not teacli f'.nulish 1 sections. Students are en- 
c<)uraiied — or, in some cases, re<juircd -to attend the Skills (Center in adiiition to 
their l''nglisli I classes. We have generalK tried to minimi/e the element of 
compulsioii in tm dealings with students, smce we have found that when tiiey 
feel ctierced the\ arc tiften driven away altogether. 
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Since Nvc wrote our first proposals imicli Iras changed. W'e have viriually 
nhaniluned some of our more idealistic plans— like havinij our students attend nil 
(»f t)ur plannint>* sessions. W e have beconie more concrete in terms of how to 
teach reading and u ritiny- to our sriulents, lunv to encourage them to care about 
their own educations and their own lives. Our enthusiasm has remained intact. 
W'e are still committed to discoverint** what best serves our students who have, in 
the past, been turned down and turned olf l)y the instituti«ms of education. This 
means that we have had to reject many of the practices and rituals of thi)se institu- 
tions, something that has made us sometimes uncomfortable, even, at times, unlikcd. 
We have had to look for, instead, methods and attitudes which will not insure 
the failure of students and which will not belittle their worth as human l)eings. 

2. Openers from Sir^u Ira, l erry, Joan: Touchstones 

Sua K\i'\ni\ liefore I started teaching at Staten Island (ionuuunity College two 
vears ai;o, I tautfht in hidia and Malas a. lioth in terms of location and attitude, I 
came froni places more remote than did any of my colleagues. 1 could no longer 
work on the presum[)ti«»n that my students came from academic homes, that they 
were enthusiastic about learning, that no matter u hat I did, they would respect me 
and patientK sit through tedimn. 1 had alwa\s taught from textbooks prescribed 
by Boards of I'.ducation. Studeiits liad to take a very competitive examination that 
could make all the dirferenee between a "good life" and near Starvation. I needed 
no magnet to get thenj to class. I'hey came; they studied diligently. Here my new 
freedom from prescribed books eonfused me, till I saw untold possibilities worth 
attempting. 

The wonder and ]u\ of this discovery, however, were etTaeed by the dismal 
fact that the students who were to receive these bursts of ingenuity from mc 
were i]uite different. rhe\ came to class with less than half a heart and next to 
no time for studv. for tliev had to spend much of their time serving hot dogs, 
painting walls, fixing telephone cables, jabbing away at cash registers or sweeping 
supermarket floors. This u as not all; most of them were broken in spirit, apathetic, 
purposeless. 1 began an avid search for w ays of helping them. Like the jKrplexcd, 
oppressed Abivor of 1 lamelin tow n, 1 began w ith "W'liat can 1 dor What can / dor 
\Vhat Ciin I do^" The search goes on, for I am not \ ct fully satisfied. I am glad, 
rhough. that I have chanced upon a feu happy tunes in the teaching of iMiglish. 

\n idea I have alwa\ s tried to get acmss to students is that facility in laiglisli 
or .inv other field for that matter, is not to be ''picked up" in a classroom merely, 
but developed and discoverd through us.ige. I lie more deliberately constant the 
usage, the higher the results. If the\ simply walk around with two pieces of flint 
rhe\' Won't yet a sj^ark, but if the\- keep rubbing the stones together they will 
Iiave good reason to expeet the sf)ark. It is the same with Taiglish. They may 
use it evervwhere, wherever the\ use their perceptions to name the thing per- 
ceived. The little old woman sitting across from them in a bus migiit be '^wearing 
her hat crooked* —"A smart black hat." Or she could be *\vear!ng a smart black 
hat. jauntilv tilted to one side." It is for them to offer themselves a choice, for 
learning occurs in the exercise of that choice. It is difficult to judge the actual 
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usefulness of this yuidiny lit»hi hut, time iuui again, sruilciits have rept)rrcd tu nic 
how they w .lined to descrihc soiuerhiiiy just so niul were able to do it because they 
demanded it of tlieniselves. This desire to verbah/e experience liclps them grow- 
in and rhrnuirli lanuuniK*, SiK*h a ilesiiv is nvneralls al)sent. It must be kindled 
witli ingenuit)-, taer, and patience, for ir is important to cancel a decade or more 
of negation. It is important to start again \s ith that bi)y who could confidently 
demand your attention w ith, "See what 1 can do!'': or the little girl who used 
to say *i.et*s do it again/' One possible way of creating a comparably happy 
learning situation is to challenge the student's native intelligence and to respect 
his or her quantum of expenence. W henever 1 am able to do tliis, learning occurs. 

hi\ Shok When 1 u as a freshman in college for the working class w as still 
unusual. Only a minority of iiigii school grads from mv .south Bronx neighborhood 
made it througii college, and only a fraction w ent off to elite universities. One thing 
is as familiar now as it was then: for the worker-student, making grades while 
making mone\ is so time-eonsuming that little space is left to question higher 
education's social roles. 

In other ways, 1962 is light years behind us. There have been the civil rights 
struggles, the aniti-w ar movement, tlie youth culture, women's and gay liberation, 
and such third world fights as led to ('.UN^"s Open Admissions polic\'. Protesting 
students in \W) won fur all \\ orkinu people in our cit\' a much easier access to 
CUNY. 

For the daily good work «)ur new srudeius are doing in college. Open Ad- 
missions should he celebrated and defended. ^*et CUNY faces some serious 
pn»blems. The continued uiulcrfunding of Open Admissions b\- the state nmkes 
our classes larger and makes rinancial aid smaller. .Anonymity in class and bank- 
ruptcy at home add to the harassed lives our students lead, and encourage tliem 
to leave school. KurtlKT, the segregation of Open Admissions students primarily 
mto the two-year units of tends ti) ghetto-i/e rather than democratize 

higher education. LastK , the pace of teaciier recilucation w ill be a barometer of 
the success of Open Aibnissions. W e teachers were trained to t)c professional 
transnutters of luiih culture. Now that we are teachinij non-elite students we will 
have to be retrained for, b\ , and w ith the people in our classes. 

Ti ki ^\ ()*(;o\\t)K A recurring t'ant.is\ of mine goes something like this: one dav 
I will sit down at the typewriter and magicalK ni\ ringers will transmit stories, 
critical ir.sights, poetr\ — all without [^ain. work, or the incessant need to run to the 
refrigerator or to tidy up m\ desk. M\ dreams asiiie, despite m\ capacitv to create 
diversions and the ver\ mixed feelings which I bring to most writing, I finally get 
down to It. Most of in\ laiglisli I students can't. And I am sure that somewhere, in 
their own minds, lies the same tanras\ compounded In the additional impression 
that many people. es[>ecialK I'nglish instructors, u rite with the ease of the sleight- 
of-hand man. 

lake man\ peo[ile, rvmciiial I'.nghsh students approach a difficult task — in this 
case, writing and re.uinig- -with the overwhelming sense of their own inadequacy. 
rhe\ can t w rite because the\ can't spell; they can't spell because they can't 
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rcadi they can't iv;ul because they're \luiul)/ It is rare when they approacli a 
writing pr()l)leni aware of the things they dUi do. They can speak and be under- 
stoodi they can aswer questions abniir uhat they've said and, at times, tliey can 
revise their statements. Their spt»ken hin<»u.ine v\m f)e roniplex, colorful, and 
witty. Their writing— and 'they know it- is often tedious, trite, and uptight, 
cliaracteri/ed by sht)rt simple senteni'cs full of little words they feel they can 
spell correctly. Their wriiitig neither seeks to entertain nor to prolw. It is a 
joyless chore, unrelated to their lives or to their capabilities, to be cx{>cditcd as 
peremptorily as p<)ssil)le. The same goes for reading. 

I'roin my own experience I kmA\ that w riting can be ditliculv, boring, indeed 
frightening, and rhat there is often a wuild of ditfcrence between the case I 
experience in speaking and the struggle that w riting so often involves. I know 
too that when I have been al)le to come close to the rhythnis of my own speech, 
close to the naturalness with which ideas occur to ine when speaking, then I have 
been able to generate enough material with w hich to work. One of the most 
terrifying aspects of composing is to face a blank sheet of paper feeling that you 
have nothing worth saying, nothing that anybody in his or her right mind would 
want to read. And w hen \vc lose faith in our own articulateness, we cannot begin 
to write. This is inagnitied m my students: they have l)een designated the failures 
in high .school, u ith all the negative reinforcement that that state entails, and they 
are vounger than I am. still very much unaw are of their own powers which liavc 
not as vet bvcn seriously tested outside of school. 'They believe still in the myth 
that onl\' "gifted" people do well, and disbelieve in any real relationship l)etwcen 
work, concentration, and success. 

1 suppose thei\ i]uite briefly, that 1 see my work as involving the restoration of 
mv students' fai:h in their (»wn capabilities and in showiiig them that work with 
language, concentration, ean be a source of joy and strength and is, ultimateU', 
unmysterious. 

Joan Hartman When 1 started teaching I'.nglish 1 at Staren Island Conununity 
(](dlege m\- notions about what to do in the course were largely negative: I had a 
prettN good sense of w hat 1 canldnt do. The yeai ^»efore 1 started teaching Knglish 
I was tuy first year at Staten Island and also the first year of Open Admissions at 
the (.*it\- L'niversitv of New ^'orI^. It was a sobering experience for nic. My 
composition classes included students w ith writing problems more severe than 
an\- Td eneountered before, Man\' of these students just disappeared, and those 
who sta\ ed were likeU* to be apathetic, skeptical, and hostile to the course, though 
not to me personallv ; they recognized my good intentions. But they'd had 
F.nglish; it hadn't taken in the past, and they didn't expect it to take in the present 
either. 'They protected themselves from yet another failure with the argument 
that writing wasn't worth their time and effort; if it was, they claimed, then they 
Ctudd and would learn how to vlo it. 

Over the \ ear 1 came to see that they were in some sense right: given their 
lives and tlieir perceptiun of their futures, l-'nglish as they had knowti it in high 
school and as I liad known it \\\ the traditional liberal arts college doesn^t seem 
worth their time and ctF<»rr, I hadn't been trying to teach them the dreary art of 
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tlicinc-writing — how to extract from a subject enough material to flesh out a piece 
of writing with a beginning, an end, and a middle of sorts; I\l been trying to 
cnh\rge experience of writing and their capacity to deal with material at the college 
level. IJut it's one thing to teach students m ho already know how to produce an 
acceptable theme and who are challenged by the writing expected of then; in 
most of their college courses, another to teach students who freeze when con- 
fronted with a blank piece of paper and who aren't asked to write much in courses 
other than Knglislu 1 hadn't met these students where their problems really were, 
and rd assumed motivation that simply didn't exist, 

1 now know what I Ctin do in Knglish I, what I consider success when I teach 
it, and how 1 justify my procedures and criteria. By turning English I classes 
into supportive and unthreatening communities of writers — students, student 
tutors, and myself — and bv concentrating on the activity of writing rather than 
on the product, I can get students to write more fluently and to take some 
pleasure in it. To the degree that they do I consider my English I classes successful, 
and as students get back in touch with their own capacities as users of language 
when they write, these things do happen, 

I am extremely careful not to pronounce upon and judge what they write; 
when I speak, I speak as a member of the class community whose own writing 
is there to he inspected and commented on along with theirs. For at least half 
the semester I also ignore the way they transcribe their language when they 
write, and as I begin to concern myself with their transcription what I emphasize 
is their capacity to correct themselves. Students in general are alienated from their 
capacities as users of language by long and painful schooling in the notion that 
correctness is alUiiiiportant, and English I students, more alienated than most, 
need a great deal of experience writing in a different frame of reference to unlearn 
the habits that fear of writing incorrectly has engendered in them. 



3. William BF.KNHAKDr An Approach to Composition through A'warefms 

I 

My approach to composition is the product of wide reading in the literature 
of education, attendance at more seminars, conferences, and workshops than I 
care to count, and the example and inspiration of colleagues and students during 
my ten years as a college teacher. My greatest debt, howxver, is to the writings 
and example of Dr. Caleb (Jattegno, creator of the "Words of Color" approach 
to literacy. My obligations to his work must be apparent in ever\' sentence I write. 
The basis of my approach can be simply stated: 

( 1 ) Writing in a native language is, essentially, neither an art nor a skill. 

(2) Writing is a know-how. or functioning, accessible to anyone who already knows 
hi)W to make spoken statements in the language and who is more or less familiar 
with the written code of signs for that language. 

(5) Criteria for composing— for making statements which make sense, and which 
express onc\ intent— arc possessed by every native speaker; teaching them is 
superfluous. What students often lack is awareness that this know-how can be 
easily transferred to the written language. 
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(4) *Skiir in writing is \\ by-pnuUict of cxjwricncc in the practice ot* composition. 
Students who know how to encode tlien* speech can acquire skill through prac- 
tice if titey want to, but no teacher can 'give* it to thciu. 

(5) The teacher's primary responsibility is to serve students by making them fully 
aware that they aln\uiy possess the tunctionings whicli are }>rcrc<]uisites for 
written composition. This aw areness is best conveyed through practical exercises 
-precepts are insutHcient-which rei^uire a small expenditure ot students' time. 

When I surve\ the approaches to the teaching of composition now in fashion, 
I find scant acknowledgement of w hat students bring with them into every college 
classroom. I sec widespread neglect of the functioning linguistic criteria which 
students pi)sscss by virtue of being native speakers of Knglish. All too often, I 
encounter students who, after years of formal training in Fnglish, still write 
sentences whicli lack the grammatical coherence and c^unmon sense logic of tlieir 
most casual v<ical utterances. After extensive instruction and drill they remain 
unaware— on the level of their spoiuaneous functioning — that writing is a form 
of speech and that the criteria for correctness and adequacy of expression arc 
in their ''ears'* and not in a text book. 

Practice \\\ compositi«>n is productive only as certain precise awarenesses become 
accessible to the students: 

(1) Thev must know that they spontaneously function as native speakers, able to 
identify the adequacy of English sentences by their Sound/ 

(2) They must know that they can spontaneously generate any number of oral 
statements (when they have an authentic occasion for doing so) which satisfy 
the requirements of the Knglish language. 

(3) They must know that anything they can utter aloud they can also write (though 
not necessarily spell correctlv). 

(4) Thev must know rh.ir they can sp(»ntanc<uisly compt)Sj in writing as they do in 
speaking; and that their freedom as s}>cakers in composing many different kinds 
of statements can be inuiiediarely transferred to writnig. 

(5) They must know that rhcy possess criteria in their ears (and eyes) to correct 
most of their mistakes \\\ encoding speech. 

1 trv, in mv classes, to elicit the awareness 1 have just outlined. There are many 
ditferent exercises, both traditional and iiinovativc, which can be used to this 
end. I am not wedded to any particular classroom fonnat or procedure although 
1 have a preference for small groups, non-institutional settings, and informal social 
conventions within the class. What is important to me is not the choice of any 
particular exercise or teaching convention, but whether whatever I choose to do 
land 1 chanyc m\- techniques constantly) forces these crucial awarenesses. I know 
that the student who functions with these tools discovers what being a writer 
is. Althouiih ir ma\- be some time before he or she has the conridence (or interest) 
to attempt all the writing conventions which are part of the traditional cur- 
riculum, the most essential stage has been completed. 

It nuist be clear from what has already l)ecn said that my approach is focused 
on composing rather than editing; that its aim is increased facility in expression 
rather tlian correctness. This ctnpiiasis is not based on an assumption rliat a high 
standard of precision in writing is an unimportant or irrelevant goal. On the 
contrarv . I value 'correctness* l)oth in myself and others. I also think that it 
can be introduced into a writing curriculum prematurely. Until students com- 
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pose with f.icilirw thereby vliscovcriiig th:u writing is ;in activity which matters 
to //.V//A ilicrc is no legitimate renso^n tor focusing their attention on editing what 
they write so that it can he acceptable to others. It is only when one becomes 
auare ot oneself a^ a u liter — as tme who expresses liiiiisell in writing— that the 
need to facilitate comnmnicatiiui through a more careful study of the medium 
is gciuiincly felt or valuabK pursued, 

II. Classrot)m Techniijues for CJompelling Awareness 

I, 1 generally begin the first class with a brief (15-20 minutes) exercise in 
learning each uther*s names, I go round the circle asking each person to say his 
or her name oucc only but clearK aiul distinctively. Then I ask whether anyone 
has got them all. At least one person has always volunteered to demonstrate that 
he/she has. And by the time two or three people have shown their grasp of the 
entire set (in a different randt/m sequence each time, incidentally) almost every- 
<)ne else is able to do it alsol 

This exercise is cliallenging to the students and interesting since everyone has 
had the dismal experience of sitting in classes day after day without possessing 
even the most minimal information about the person next to him/her. 

While they are absorbed in learning the names, I am absorbed in observing 
them. I w ant to see whether they can spontaneously hear and utter expressions in 
their native language; w hether their utterance is correct or distorted; whether 
distortions are detected and self-corrected, etc., etc. This is also an opportunits* 
for me to observe u hich members of the class are able to surrender to an activity 
easily; which encounter blocks in doing so; w hich are unable to enter into the 
activity until they observe the entr\ of others, etc., etc. 

When I ask the class ftir spontaneous feedback on its experience in this activity 
most people provide coherent explanations for their easy acquisition of the names 
— or rather ratioiiali/ations u hich reveal the disjunction between their concepts 
and their functioning. ()l)viously they are very practiced in hearing and retaining 
r.nglish sounds, and in self-correcting when distortions creep in, hut thc\* lack 
Consciousness of" this facility. Still, know ing that the facility is there, I can evoke 
consciousness of it whenever necessar\ by recalling the ^naming exercise' to their 
attentioii, 

2. Il l show the class an unidentified object and ask "What do I have in mv hand?" 
each person can (afui iloes) make a unujue verbal response to m\* question. Tlicir 
evident ability to smnnmn wnrds to describe something for which the\' have no 
previ(ais relevant experience clashes w ith a preconception — shared bv nu)St — 
that languaue is imitative rather than ex[)ressive. To acknowledge that they can 
generate language spontaneousU and compose vocalK at will is, for nianv, a new 
awareness. They have alwa\s thougin of speaking before as a matter of remem- 
bering and repeating the words nf a book or a teacher*s utterance. Thev have 
never seen themselves as HLihcrs of language. 

>. I may perform an action, sueh as tailing down, having asked everv.)ne in ad- 
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vnncc tu prepare lo c(Municnr vocally nn w li:u I do. \ hciu just at the moment 
of utterance* I tell tlieni to w rite uhar tliey were goii^o to .s.i\ . 

A similar esercise is i<> .isk each nicmher of the class to dictate a statement to his 
or her nciLf!il>or, This js fnllcnved t)v .t reijoesr th.ir each person u rite a subsequent 
statement himsclh \\ hen diciafion ami sclf-vlictarmn arc practiced in this way 
(without concern tor penmatiship, spclliiiy. etc..) all can become aware that they 
can in tact write dt^un am thini>- tor u Inch the) have words. The person who has 
cNpericnccd this can never s;i\ w hat so man\ college students say: *i can*! write." 

4. Once members the class lumw that they can compt^se vocally and that they 
can encode an\ thing thes are capable nt saving, they are ready to undertake 
the convention kn(»\\n as "tree writing." **l'*ree Writing" has been extensively 
discussed (notablv McCiroric and T.Ibow ) and there is no need to describe 
it here in an\ detail. All that reaM\ needs tn be said is that, as many teachers have 
oliservcd* most students make the greatest [)rngrcss in facility and correctness 
(»f expression when the\ are repeatedly given a pencil and a sheet of paper and 
n>ld to compose cfnitiniitfifsl} for a set pcriovi of time. The teacher does not 
asNiyii topics nr attempt tu evaluate the work produced in this way. rims re- 
lieved of distractions, studettrs tiful that they can spontaneously generate writing 
to an unprecedented cxtenr. IJecause they arc w rmng rapidly and with concern 
onl\- for what thc\' want ti> s;u . the flow of words is faster. And because the 
tlow is faster the\ generalU make fewer of those 'mistakes* which result from 
overlv self-conscious. laborious coinpusition — lack of agreement between subject 
and predicate, cnnfusii»n nf tenses, etc. 

Main students wlu) know 1h>w to write in the sense of (M still lack facility 
in compnsinu and imagine that vleliberatiou ;uid care are the key to increased 
c<»nfidence in e\}Mvssion. I he nppnsite is more nearl\ the case in my opinion. 
Althouu'li penmanship suffers when students write (|uickly, expression improves in 
virtualK ever\ other respect: voeal)ular\ clwHce becomes more ambitious, sen- 
tence structure becomes more varied, and the student draws kiw much more of what 
lie know s as a practiced speaker (*f his ow ii language. 

The studrnt who has l)ccnnic aware that he/she can compose spontaneously 
with fluenc\ ma\ not \ et feel capable t»f meeting more formal challenges. He/slie 
lIna^ine^ that "free writing" is fuiuIamentalU diti*erenf from composition in re- 
spoiisL tt» a more Jelimited assigmiient. \ powerful writing experience which 
meets this prtibleiii can often be gener.:ted simplv by asking a class to compose, 
in rapid seipience. the folh iw imj: .1 oiK'-scntence true statement, a one-sentence 
false statement; a ruilCulou^ sr.itement of iiuire than one sentence; a sad statement 
of more than two sentences; a fjromise m the form of a paragraph. 

Workinii in this wa\. it is possible ti> Compel the awareness that when <»nc 
compt>ses easiK in rule's own personal convention, it is hardlv difiicult to enter 
into others which one ni:«^lit n(»r h.ive chosen. I lius writing a letter in accordance 
with a ver^ specific set r»f miposL-d criteria mav . in fact, ccMiie t() be telt as a 
welciiiiie relief fr(»m the ilcinaiuls of "free writing." 

6. It is not at all ilitiicuit rr» (\i.ke the graimiiatical criteria which all native 



speakers ot l-'itglisli luivc in their 'enr/ One need imW start a class by asking 
everyone present to "Please liave taken a pencil and l)eginning to write ' and note 
the confusion u hich follow s. Thus it can \k established that, within certain limits 
■At least, everyofic presL?it has criteria for correctness and adequacy of expression 
in laiglish. I'his awareness can be transferred to the w ritten form of the language 
by reading passages aloud w ith tlie errors included. In this way people l)eco!iic 
aware that many so-called "errors" in grammar are really the result of minor 
mistakes during tlie process of encoding (when keeping in touch with one's 
meaning is far more important than spelling accuracy). That the problem is not 
unfamiliaritN with the structures of the language is shown bv the fact that tlic 
student who subnnts his prose to the test of his own voice and ear generally 
detects many errors. 

The tjuestions 1 luivc asked myself and the technitjues 1 have suggested may 
appear simple and seh'-evident. 1 can only say that in my experience thev have 
been amply jusntieil b\ the results. W hen students arc given an opportunity to 
gam linguistic auarene.vs of their ow n functionings, as in this way of working, 
their intea-M .ind enthusiasm are greatly enhanced. Not only do they make 
progress in expressiun but they recogni/e that the responsibility f«)r learning is 
theirs. 



4. V\'u.i.i\.M Ib RNHAKDi Thc KcMHi/ii Stiiiiy SkUh Center at SlCC 

I 

What w e call t)ur "Reading and Stud\- Skills Center" is a long narrow room — 
a trailer actually— about forty feet in length. The furnishings co!isist of a couple 
ot moveable l>lackbo.irds. some tHM)kshelves. ;i sof.i rescued froni the scrap heap, 
iii)t)Ut ten tables such as one finds in institutional cafeterias, and a number of 
;isstirted chairs. There are some charts and maps on the walls and an electric 
coffee maker ne.ir the door. W ith the exception of the brightlx* colored charts 
on the w alls the i^Iusical surroundinurs are not strikinij. Those familiar w ith other 
reading racilities. however, ntiticc the absence of electronic aids, secretaries, and 
inf(»nnation;il signs. .\t any one time there ma\' be from one to five teachers 
present and as nj.my as twent\- students. The teachers and students niove the 
funnmre abtair rt) suit their immediate convenience with the result that the 
disposition lit the room is constantly changing. At an\* particular time pe«)ple 
nia\ be working sinul\ . in twos, in small groups; they ma\' be standing, sitting, 
or a combination of both; the\ may be distributed throughout the room or 
clustered b\ one of the bl.ickboards. 

\'isitors are usually struck by the faet that we have no .set prf)eedurc ff)r re- 
ceivmg students. We don't gi\e them registration materials to fill out when the\- 
arrive nor do \ve eniplo\ srandard Ji;ignostic tests. This is quite deliberate. As far 
as we are concerned, "\vorkmg indivKlu;illy \\ \th students'* means acknowledging 
tfiat then* time is too v.iluable for bureaucratic formalincs or indirect measures 
of "where they arc at." It possible, we try rc» initiate a first session of work 
instantly. T'acli f.iculty member who w<»rks ni the (!enter (as part of hi.s/hcr 
regular progriinu has his .)r Iut own techniques for ensuring that each minute 
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the siiulciu spciuls in the Irailcr u ill be dcvnti/il lo sinuiitaiicuus diagnosis, in- 
strnctiun, and feedback, .\b)st such teebuiqnes involve oral reading, "free w riting/'" 
and other activities w hich allt»u the teacher to make direct observations of the 
student's l»eh:u*ior while lie or slie works <.n the t'unctitininjys in which mastery 
is desired. W e ted that this is a was ol" working in which "individuah/ed instruc- 
tion" is a reality rather th.ni a slogan. 

• We nuike use i)\ a varietN of materials — textbooks which are giving the stu- 
dents trouble in their eourses. paNsages and escerpts selected by our statf, md 
the charts, worksheets, anil other teaching aids devised h\ Dr. C^alel) (iattegiio as 
part of his "\\oi\is in Color" approai'h lo reading. Mthough this selection of 
materials siu'prises most reading experts w ho visit our operation, w e lind them 
f.ir more t1e\il)le (and more attractive to stUilents) than those employed elsewhere. 
I he choice oi materials, in fact, seems far less important than constant watch- 
fidness to nuike sure that the individual student's needs are respected, 

Our Work \Mth students has shown us that most of the people we see display 
readinu problen^s which conventional college approaches often do not confront. 
I can onK mention some of these: 

I I) Students hehL*\e re.uiin^' is synonymous with ree(»gni/ing sight words, otie at a 
linje. 

; 2) 'l'he\* aiv unau.u'e rhat reiuUng consists of gaining aeeess to the meiuiiiig conveyed 

l\\ woilIs rather than b\ siwiiiiHi^ words. 
I ^) l iK'v helie\c that riMviiiig i.-* iiientieal with "skimming." 

»4) V\k\ .ue un.iware of the roli- (U* three dimensional niental imagery in reading, 
espceialK in sueh lields hio|t)g\ . nursing, ehenustry, and the social seienees. 

i<) f he\ are un.iware of the ests^-nr tt) whieh eoniprehension and retention are a 
ruiurion of eonct^ntration whili- reaiiing rather than artL-mpted niemori/ation. 

In essence, our Skills (ienter is .i research insntute in w liieh students aiul faculty 
work n\\ pr»thlenis of teachinu or le.irmng which don't seem to yield sufficiently 
to the api^roaches t-.iken in the cl.issrooin. Teachers in the I'.nglish 1 Pr(jgrani who 
want .m opportnntt\ to stud\ the most challenging problems of education reijuest 
htjurs in the (^eiUer as .in alternaii\c to part of their normal course l(»aii. I he 
faciht\ is available to .iin stuileiu who wants supplemental instruction in an\ 
.ispect of IHixhsh. In oiIki' wonls. those who w(trk in the Skills Center, either as 
re.ichers (.r teanurs. dn so b\ ehoiee ami as part nf a wider inv(»lvemcm with the 
cnlk'oe. StUileius emne to stuiU iheniscKes as learners and to gain academic skills 
.is .1 lu-ppuluci, teachers eume to stmK siuiieiUs more closely than is usually 
jiossilde m thi- elassronin situatimi. in iliis w.iw research and teaching arc cotiibineel 
in a Ninude activit\ . 



11. \ nf W«»rkmu on Keailmu*: 1 hree (^asc Histories 

K.ilp!^ e.inu' tn the Skills (jntL-r on the aiK ice of his I'ngli^h teacher who had 
iiMfictvi how sl(A\K he read tlie assinned materials for the course, lie vvas clearU 
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cNpcctmir inc lu nivc him ^ test similur lo mhcrs he had lakcii in ihc past and his 
ccrtaiiux thai the tcsi \U)uld he had news was uriitcn on his tacc. After he intri)- 
duccd himself 1 asked- him if he would read nloud for me from one i>f thv text 
hnolvN he was hnhiiiur in his haiul. 1 le npened a biulnfjA ivM .liui |jei»an readinu 
slowly and mechanieall\ » word hs word. It was obvious lhai ihe meaning of the 
te.M eseaped him bur \s h;u wns even more apparent w ;is his inability to deeode 
sounds aceurarely. He elcarly reeot»ni/ed some words, which he enunciated 
autom.irically and elearl\ . but in most instaiK*es he look a lenraiivc stal) and 
Ciune out with a s\orii which shared some of the same sounds but was sufliciemlv' 
diticrent to make tuinscnsc of tiK- [)assayv. Keadiny, for him* was a desperate 
guessiiuv i»ame in which he miuhi. if he were luck\ . manayv to fasten on a few 
corrccilv decoded ke\ words. 

llavinji seen that Kal[)irs rcaiiinij- problem was at the fundamental level of 
decudiiu4*. I rcah/ed that I must bcLi'in by iticreasiny his awareness of sounds and 
their relation to w ritien sions. ] therefore directed his attenti(jn to a color-coded' 
wall chart on which each of the st»unds comprising a w(jrd was indicated l)v a 
separate color. Alter .1 few miiuues esamination of the chart he was able to make 
the ohscrv.uioiK .ip[\nvntl\ new t<j him. th.it each word was composed not onK* 
ot letters but also (»f sounds and that the correspondence of sounds and tetters 
w.is not a simple one-to-one rel.ittoiiship, He observed* moreover, that no word 
could he re.iit so th.u it cont.uned .1 greiUer number of sounds than there were 
colors represented, liuleeil. b\ counting the number of colors in a word on the 
ciiarts it was pns.sible tt> he absoluteU certain about the number of sounds in the 
W(»rd without being disrractcJ b\ the number <jf letters. l-*urthermorc, if he w^as 
uncertain about the nouiuI iiulicated hv a certain ci)lor he could look elsewhere 
on the chart tor a wui\| with which he was f.uniliar, containiniv the same color 
aiui hence the s.iine souiui. 

W'ffhin twenty miiuites Ralph was decoding worcis on the charts with certaint\' 
iiiul enthusiasm. I le saw . for perhaps the first time in his life, that readinu was not 
a matter of mena)ri/ing unupie {patterns nt" letters, with a new act of memori/ation 
reipnred h»r each aiiJitional word. During subsetjuent sessions he became aware 
that there were certain specific souiuls and signs w hich he tended to misread and he 
l»egan fo correct his u\\ n errors. Since w e shifted back and torth l)etween the 
ctiloreil charts aiul texts printed in lil.ick atu'l white, he was encouraued to use 
the teaching aiii as a ke\ rather than an mdispeiisahle crutch, 

During the [\ist two \ears. sineL 1 began using the "Words in (*olor'* materials 
rei»Mlarly. I have worked with minx people wlio share Ralph's problem, Most 
of them had a suliiciemix large n|" meiiion/ed sight wortis so tluit their per- 

formance on a staiulardi/ed reailing test wt)uld often not reveal the primitive 
nature ot their rc.ulmg Llitiiciiltx. Whatever problems in comprehension the\* 
encnuntercLl were rooinl in a fuiulamemal contusion al)out the relation of sounds 
and siuns in the w rioen code ot I'.nulish. L'nless their readinu: came to be baseti 
on tinner criteria tor Jeeoding the\ must continue to rel\ on guesswork and 
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retention (jf a tVw lxc\ words tor whatever sense of a piissatfe they were able 
to glean. Once locusett on their own source ot ditHculty, however, protjress was 
usually rapid. 

.Margaret also came to the Skills Center nn the advice ot* her Ivnghsh teaelicr. 
She complained of being unable to comprehend much of the assigned reading 
in the courses she was taking and often experienced headaches when trying to 
read. She wondered if she needed glasses and asked if 1 could arrange for her to 
receive an eve e.samination. 1 began work with her by asking her to read words 
on one of the color«coded charts I had used with Ralph. Although many of the 
words on this particular chart had utterly perplevcd Ralph, Margaret was able 
to decode all t»f them perfectly. Clearly, !\er ditliculr\ was not decoding, 1 then 
asked her to read a sentence which I made by pointing to a sequence of wo-ds 
on several charts with ni\ pencil. Although she repeated each of the words 
acctiratcK , it u as clear from the uncertainty in her voice that she was not in 
touch with the meaning of the senvcnce. Repeated trials showed nie that her 
reading was word-b\ -w ord. Since she had to read each sentence several times in 
«)rder to l)ect)me aware of the meaning an immense amount of energv* and time 
was reijuired for her to complete even the shortest passage. It seemed likely that 
her l\eadaches were the result frustration induced by the amount of labor and 
time she needed to invest in reading. 

Margaret's reading problem, as 1 perceived it, was essentially a lack of aware- 
ness that wh;it ni;i«-ters is wux word.s bui uieanings, W hen she spoke her voice 
convexed the meaning of w hat she wanted to say ilirough phrasing, melody, 
intonati(»n, etc. as well as her choice of words. In reading, however, she was (miy 
concerned w ith words. If I could get her to put her voice into the text as she 
was decoding she would become aware of the whole burden of reading. I ac- 
complished this bv writing a rude statemein on the board and asking her to read 
it w ith expression and meaning. I iiis exercise showed her that access to meaning 
was not achieved simpiv by repeating individual words in sequence but by 
enunciating them with the ;uKiitional qualities o* a vocal statement. She began 
to ol)serve for herself that a w ntteii st.itemeiit onl\ m.uie sense w hen the reader 
pur lier vnice into it. She also perceived that she could, if she chose, voice a state- 
fuent virtuallv rather thau acr^ially. 1 har is, she could attribute a voice to what 
she reaii without having to utter it .ih»iul. 

j^riur to working with me Margaret hail often been toKl not to read word-by- 
wnrd. althoimh 1 onU iliseovered this later w hen she confessed it to me. She had 
al\\a\s hanul this injunction iii\ sterioUs» however, since she did not perceive its 
unporrar\ce. It w as oiiK w hen she became aw are of w riting as virtual speech thai 
she saw the sioiuticaiice of focusinu her e\ es t»M more than one word at a time, 

leanette .irrived at the Skills Center uii her ou n initiative. She had seen one i\\ 
nur posters in the hall ami feh that we inig!<t be able to help her w ith her problems 
in compreheiuiinu nursimj te\ts. W hen she reail from one of the books w lueli 
Was «MVinu her rruiihle it was aup.irLnr that she had no liitficultK- ilrcodinu somuls 
or perceivmu slIUlmccs as iiKaningful statements r.itlier than sequences of isolated 
Wi»rvls. She dill. Ii(»wever. find it hard to uiuiirstand the assigned texts and to 
retain the meaninu- of w h.>t sIr read. It had been suggesteLl to her that her problem 



ERIC 



iniyhr be a hick ut hackynunui m scicncv subjects and she \\(»iKlercd if she had 
chosen her iniijnr w iselw 

After jeanette had read a teelmicil par:ii»raph wiili accuraev mid expression 1 
asked her what she renieiuliered i*\ what slie ha.! reail. She repheil that whereas 
it had tnade sense her as she was readiiio, she could lunv onl\* recall the name 
nf the physiuluLTical concept s\ hieh it was the purpose of the passage to explain and 
ilhistrate. I tlien askevl her if sIk* couhi evoke a mental image of the organs involved 
in the ph\ sjological process about which she liad read. She confessed tliat she 
could not. 

It was clear to nie that jeanette's dilliculties with tliis subject resulted from her 
lack of c(Misciousi;ess of the role of mental imagers- in reading. Since she did 
not recogiii/.e that y^w must 'see* what she was reading about, her entry into the 
test was on the level of concepts al(»ne. In order to make her aware that she 
bail the ability to evoke uuagery through language I presented he: with a seijuence 
of or^J statements; a brief narrative, a description of a meal, and a description of 
a medical operation, l luis she began to perceive that she had tlie power to make 
mental pictures in response to words. 1 advised her to draw pictures of things 
in the text which }KTple\ed her so that she could locate preciselv where her 
pn)l)Iems in comprehension were. She later told me that she found this technique 
Useful and that, in fact* evoking the images mentally was often a sufficient trigger 
of meaning. 

5. .MM<»ai<> CoKWM i.i.-U(»Ki\soN M ho Oar Students Arc 
When things are still small. 
One must not leave them 

without nourishment. Hsu, / Chin^ 

I have been attempting to teach composition courses in college to a varictx' 
ot students for ten vears. I he habitats of these stuJcms ranged from a highly 
ctMupetinve four-\ear CJ>lleL»e in the (aty I'luversitv of New \ ork, to a southern 
black seho(»|. to a })riv.ite Onaker venture, and finalK to Stateii Island (iomniunitv 
(College, i taught these l)asic courses at rlie outset of m\ teaching career b\- assiun- 
meiit .uul later l)\ preUreiiee. l"iitil I beuan [participating in the Developmental 
I'liirlish proL^ram at SKX." two \ears a^o. I had three rather fixed beliefs about tlie 
tcachinuof \\ritiiii»\ l"irsr. I telr that writmu c<»iild not realK be tauuht; f observed 
that the students who iiitei'ed .i course writing with e.ise left with the same ease, 
after dispeiisniu s(»iue [>leasiire to nie. and tliat those w ho had iireat d!ffieult\' left 
(.•arr\ ing imicli the same diflicultv . their biinlens onU supei licialK lightened b\ 
a fe\e tln»u<^lu pr(»vokiiig discu^sHMi>. Secoiul. I feit that if ninet\ fkopk- tiiiuht 
C'>mpi»sirion. nukrv pet^ple tau'^ht ir ilifFereiiiK. .iiul none successfulU . 1 bird. ! 
despaired iif e\er learning hn-- \n be more lielf^fiil to iii\ students in the .ict of 
writ?ng. 1 \^ a^ l>m(h1 n tarinn aiul ra})}>ing. but I was ndiiig the main problems. 
\ll thesL ittitudes were disturbing t<i iiie snice I am n(»t wneralK uiven t(» extreme 
c\ uicisiii and liopc le^^ness. \lso rlie\ did iKit diniinisil im belief in the [^oten- 
nahties ««t im stuJents finr ilul the\ mar m\ f).isic assuiuprion that real educnttfuP 
should bring o\ . self -disci>ver\ . erc.iri\ir\. aiul an awareness (»f freeihjin and irs 
.itfeiulant respoiisihilitics. 
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W'luir has chanyvU since 1 catiic m SlCC is tlint 1 hm c begun to bdicvc, to hope. 
^.^ Trom the hoiU'st sliariny ;un«)iiL[ teachers, the dnring* to experiment in classrooms 

juul ma\ be even act the fool, ihe insistence on facing the real problems of educat- 
ing those who often have been called failures b\ society, and from the refusal to 
shake beads in despair for long, I have gained faith in myself. I have found rein- 
forcement b»r some of m\ processes aiid have beeti pushed to analy/c others 
further. This sharini* amony ct)lleauues iliies not mean loss of individuality. I knuw 
that our actual classrooms ditVer in many ways, 1 continue to feci strongly that 
otie nuist choose a classrooo) approach consistent with his or her personalit\', 
remembering constantly that he/she is failitig if he/she is a petty monarch. 
(.Certain exercises which other teachers in laiylish 1 use have n«)t worked for me, 
l)ut 1 am free to judge how to .alapt them or to abandon them. I will never work 
w ith one group of Knghsh I students in the same way as with another group or as 
another colleague would. These sessions must be custom-made to suit the needs 
of each group and the individuals in the group, including me. But always I am 
able to sav Peter. Bill. John. Ira. or Sita, my colleagues and my friends, "What 
went wn)!ig- W hat did vou do w hen . . or *'Let me tell you what I tried/' 
and tiK-v w ill listen. This has never happened to me before, and my students 
kn<»w it. 

I find it easiest to explain what is happening with my students and me, our 
processes, experiments and expectati(»ns, i)y describing the students themselves. It 
is also important that those reavling about our program at SICC] be aware of the 
nature of our clientele. Tiierefore, 1 present six case studies, character sketches. 

landa Noveeki hated everything alxnir liigh sehool. l)Ut mainly she disliked 
regulations. Slie was an exrremely articulate girl who j)rubiibly talked her way out 
. of lot) \m\\\' situations and so became unsure of her own sense of responsibility. 
Slie knew {"didn't take attemhuice and also that I didn't even want her to come to 
class if she was going to be visil)ly bored. Since this was her first term of such 
freedom she attended erraticiilly, lujt fr(»iu what she said I think she was there 
more than she was in her high sehool l iiglish classes. 

As a result of jvirtici})aTion in our elass, l.inda changed her program, moving 
from a rather traditional eurrieuluin which was»de{>ressing her and causing her to 
cut manv elasses ro one in the experimental unit of the c<»llege. Hopefully, when 
I.ijida takes the eomposition course required there, she will be rendy to do more 
writing aiul look at it more carefully. Her needs to slay tlie dragons of authority 
•uul regimentation, to test her freedom, liave been accepted and somewhat dis- 
sipated" Bv foreing lier to be responsible for some of the actual successes and 
failures of the class, we helped her to see herself as a responsible and worthwhile 
persori, nut just a h(>stile and frustrated o!ie. .Mso, by entering an experimental 
progr.im, she will have an optinjal opportunity to iievel(>p furtlier this experience 
of believing in herself. 

I(»se[)h Tarella was a bus driver who worked all night and went to school most 
of the da\'. Tliis is not uiuisual ar SU M w liere most ot the students follow somewhat 
rhv s;tme ronrine. W hat was uiuisual about joe was his enrhusiasm. He took 
l)e\ elo(Mnental I nglish b\- -.'hoice because lie liad been out of the academic worlil 
for a lony time, servint; in the Navy and earning a living. As with most of our 
I fiylish Tstudents. he was in his first college eXjHTience. 

Joe Siiid. "1 was paralwed by the idea ot college. I felt srupid, inadeciuate. .\fter 
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iwt) weeks of rhiscl:iss 1 ivlaxcti, ciiiuycd myself, luul ftniiul enough sclf-confulenee 
14) piirticipate in all luy elasses/* 

Jdc has iionc vxtreineK* well in sul)sei|uent Knglish courses he has taken. While 
he was a uni<|ue student in KngUsh 1 and pri)hably could have handled the demands 
of the regular coinjM)siriun course. I think he would not ha\*e been as happy and 
unencumbered with his explorations as he became after expcrieacing our class. 

Dtirothy (Jnstello tiptoed her way through pan)chial school, quietly escaping 
everyone's notice, afraid to amiouncc that she was unsure how w write a complete 
sentence. She w as almost angry at our intrusion when she got excited about creatuig 
a story in a small group w ith three other students. ( iradually she volunteered to read 
her writing in class. The free writing exercises were good for Dorothy because 
no one saw the results in the beginning. Writing sk)wly became a useful tt)ol for 
someone wht> desperately needed some mrans of conununication. 

She eventually shared leadership of a discussion on women's liberation and en- 
gaged in a certain amount of verbal horseplay in class. Now she keeps a diary, 

Mclvin McNeill fell victim to a computer snafu which landed him hi a regular 
freshman composition class for three anguished weeks before he arrived at the 
door of our frailer. He felt, as he had many times before, that he was just another 
stupid black kid who was behind again. 

Melvin should probably have continued to wt)rk with me the followhig term 
in the Skills Center. He liad a lot more confidence when he left than when he 
arrived, and he is still in school two terms later, but Tm afraid that he's just 
slipping by, adding a few more scraps to the patchwork. He is definitely capable 
of developitig good thought but needs desperately to feel that someone will labor 
with him each step of the way. 

Trank Roselli's father had h)ts of money. Througout the years whenever Frank 
got into troul)le in scho<il his father bailed him out. Frank was a fast talker, an 
extremely conservative guy who cared a lot about wearing the right kind of clothes. 
I think some of his confrontations with class members taught him most of what he 
learned in his F.nglish I class. Because he didn't attend class regularly, he was 
unable to participate completely in the closeness of the group. Some of the other 
students even urged him to come more. It was difficult for him to accept the ground 
rules that the class had adopted about listening to each other's point of view. He 
did not see a good rap session as enhancement of a writing period, but rather a 
way to avoid it. 

Frank s story \s\\t finished yet. For the final grade, 1 gave him an Incomplete, 
which means for him that he has to visit me on an individual basis in the Skills 
Center for the following term. It remains to be seen whether he shows or not. 

Jean Toulouse came to the United .States from Haiti two years before he came 
to I'.ngiish I at SICXJ. He has been struggling financially to remain in the U.S., 
doing night guard jobs, selling encyclopedias, collecting unemployment. He spoke 
interesting Fnglisli; his vocalmlary was <juite large. Only his pronunciation troubled 
us occasionally. He wanted to learn to speak and write "correct'' English, as he felt 
he had picked up umch slang. W e discussed in class the fact that while in French 
there is one "correct" way to speak and write, in Knglish there are many alterna- 
tive '"correct" forms. Jean l)rought a life-knowledge and sophistication to the class 
that fiiost of the other students found strange, and when they worked in small 
groups Jean constantly <juestioned pat answers and conventional veiws, often to 
the consternati(m of his fellow students. One of the greatest advantages of F.nglish 
I classes at SICC is the heterogeneity of the constituents in age, ethnic background, 
and experience. 

Jean's writing was a clear reflection of his difficulty with Knglish. He left many 
words out and confused many verb forms. 'I hc process of reading a paper aloud 
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to locate the errors was extremely beiieticial for him. While I rarely saw the 
students* ^mpcrs before they were read to ine in class or during conference, mo'C 
students, includin^r Jean, cl)rrected yreat nunil)ers of mistakes if they read their 
papers aUnui exaw'rly written with no interpolations allowed, listening to the 
rise and tail of their own voices. 1 never gave a giade on a pa}>er. All corrections 
were verbally given and discussed in class or conterence. .Mthough the only grades 
given at the'end of the term were Pass or bicompletc, only a small percentage of 
niy students saw this as a reason to do little work. Many, like Jean, put in c.vtra 
hours at their own demand. 

Jean w ill spend more time with me in the Skills (.enter as he grows increasingly 
proficient in the use of w rittcn and spoken Knglish. 

6. John McBunH 77.v Witurc of tbcCiame: English I at SlCC 
Vhc l ime: a tickle October aftermxm, 1%4. 

"I'hc Place: an institution-grccn, cinder-block classnxmi in a private Catholic 
high school in Brooklvn's Park Slope section, a neighborhood midway between 
fashionable and deprived. 

The Characters: fortv freshman boys, the sons of the lower middle class, sitting 
grid-like, neatly jacketed, tied and silent; one soung, apprehensive fact-packed, 
Knglish teacher, appropriately suited and tied; one Knglish department chair- 
man, bored by the responsibility of observing this young untcnured teacher. 

The r.vent: A thirtv minute lesson on the .\dverb, which, with questions and 
exercises, inav hopefulU' be extended until the end of the forty-two minute 
period. 

The l-'inalc: 'i'or homework, write ten sentences illustrating the functions of the 
adverb. In xour assignment, include cxam[)les of the following: a simple sen- 
tence; a compound sentence; a complex sentence; a compound-complex sen- 
tence.'* The bell rings, the young teacher inwardly sighs and deflates, and the 
dcparoiient chairman slides tow ards the door, casting glances of satisfaction and 
approval. The fort\ bovs arc still neatly jacketed, tied and silent. Nothing ha.s 
been disturb'^!; the system endures. 

In the nine \ ears since that October afternoon, 1 have recognized some personal 
truths about writing and the writing process. 

K W riting should not be corifused with granwiuir. 

2. Writing should not be confused with (»bedienco to the conventions of spelling 
and or the convenri(»ns of standard I nglish usagc-the ol)servance of linguistic 
eti(|uetre. What such procedures do guarantee is the destruction of a student's 
sense t)f Self. 

\. (Inod student writing seldom emerges from tcachcr-impnscd theme topics. 
Writing is the chaos, the adventure and the process, of disct)vering and confront- 
ing the" uniiiueness of the Self. 

4. just as we learn to dance by dancing, to swim by swimming, wc learn to write by 
writing. As teachers wc mu^t contniuall) provide occasions for student writing 
in all form.s. 
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>. The Ntiuivnr iniht In* const.uulv siimuhucd tu»r util\" by reading aUnul -varied 
?. c\;uuples ot literature, htit aUt), and perhaps more inipurtaiuls', l)y reading alouil 

k.: ; his lur own uork to the ela.s.s. 

I hejiin ail nis I'.nglisli I classes with rhe tnllt»uini» vcrhal/u ritten exercise: 

laeh nieiiihL'r of rhe class, ineliuling ni\selt tl usiialK initiate the process), takes 
minutes to tell the others as much ahout himseh" lierself as he she feels com- 
tiwtahle doing. QuestioiN aie alhuved iti extract in(»rc speeilic information and ot- 
to elant'y. statements previously made, 'l liough most students function quite eupabU 
within the parameters of this exercise, there are some stUilents who become territied 
aiul reticent by the <iemands ^^\ jmhiic ilisch»siu'e, aiul I try to alleviate their tension 
and extend their \eibal discourse by asking them ^piestions they can comfortably 
answer, lor exaiuj^le, "Nou said you livcil in Bensonhursr, eorn*ct' Hid you e\cr 
eat in that (!hinesc Restaurant mi the corner of .- . . ? \tn\v face has somcthins 
familiar ahout it. Did \t>u ever work in Macy's on King's Highway?'* 

When cvcrwmc has oralK presented himselt'/lKTself to the class, I ask' each 
NtUilcnr to write aii answer to one of the following questions: I) "What do yt)U 
think w as the pur})o>e of this csefciser I'ry to he honest and not sclioolisli, c,g„ 
don't tr\- to coddle me by tr\ ing to determine w hat was wy intent," 2) ''If you 
think the csercisc wa> of no significance— foolish, dumb, stupid — then state why, 
Au'ain, I am asking fur lu»ncst\ , nui coddling." 

W hen a sutHciciu period of time has ela[>sed» I ask each ^nident to read his/her 
written res[)oiisc. Again, ijucstions bs" other members of tlie cia^:. nia\" he oskcd 
of the reader about his/lkr statetikJits. l*or the most part statements arc short, 
vague and disguised, that is, rlie\ arc Uiisure tlu: situ.irioi); however, a tew 
dannu students respond with such hoiK'sts' and vrgor that the\' sliock and pu//le 
the tJthers in the class. 1 his ty[K* of response is so vita! to the process of the 
class tliar I .msiousK wair in anriC![)ation and tear that it w ill not emerge. 

M\ rcas(»ns for this openmg exercise aie t'lmdaiucnrally important to the semester 
process of the class: 

!. h introduces the stuilents t(» the forms of languaging -reading, w riting, xcrbali/ing 
-that thc\ will he participating in throughwur the sen:e>ter. 

2. It rapidl\ heg>ns \ti create a mood of uiformaliiy, friendliness and group-conscious- 
ness. 

V It inimediateh and c(nicrerel\ establishes tlie I jiglish I tlassrooni as an cin'iron- 

inenr or muruahrv and e\ch,nige. 
4. It deiiMnisrratcs that sharing one's skills ami know le<lge witi: others is learniiig 

which invoKes the whole persiui; it is wu a- tive, functi(»nal ie;M'ning as oj)jM».scd 

ti» the [>aNsi\L, gct-ahMig learning demanded b\ most scht»ol environments. 
>. Ir es?ahlishcs thar m(»sr of the semester w riling dt»ne b\' tlie student w ill be sh.irv*! 

wirli 'he eliss. I he distinction lutween tcavlKi anil learner l>ecofiKs less ili>.iinct 

aful lecogni/able. 

I. l){<\\i\i;c Siii MioN. 1 he c'ass is broken into groups ot four and each group 
istlun a>ked to fake a pieCi of di.iioLiuc .ind write the sU)r\" implied, or extend a 
" piLCc i\\ shalogue until it makes a storw 

DmIouuc 
\\\ tior fai!"' 

\ on II do aN 1 s.i\ -riu rhe bo^s around here. 
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llxtcnsioii: 

Wife: \\ \\\ should 1 have to he dcjirivcil of a few luxuries, even the barest nccvls. 

I \\M\{ sonicthin^f l)cforc 1 :^uc ;Uis morf, 
iiu>l\iihi: You're too csthu iii^inr -iiul :uv m>r \ aj)ah(e ot h.uuUiny the money, \\'e 

don'r need the rhuigs you \Cantl W tv.it wouKl we do with u ruy, ehair. and trip to 

l.uropc? Anyway, after \ tni got those, you d just make unorher list oi things. 
M'iti". I feel I'hiu'e ii mu in our miu'riage beeiUwe 1 work. It's my money, too, sou 

kmnv. If 1 die, ymw ne\i w ife w ill get a life of ease, while all 1 get is NUlfuring. 
Hfisluv/J\ If you don't like ii, get out I 

W*/fV: I will noti i"hi> is my tather's house. You gut the hell outl^ 

Huslhwd: never get ine to le.u e. My prize ptJssessiouN are here— my rceords, 

iny tapes, nu* si)Uiu! fA%tein, It would take me weeks to duplieate this setup. 
U*//e: 1 know'ril have to dynamite you out, Kvery where I walk the ugly things \ow 

prize still) nic, 

'l itis short dramatic piece led to the following activities: 

1. dcs4*ri)'tion of luhband and w ife-rheir life style, attitudes, etc. 

2. meaning conveyed by intonation, gesture, movement, etc, 
nerforn"iance uf the skit by the class. 

4, uivolveit and prolonged verbal-written investigation of roles, marriage, etc, 

A variatit)n of this exercise is to distribute a w ide variety of dramatic pictures 
(I collect them from bi)oks, maoa/ines, newspapers, nmseum postcards), and ask 
eacli gnuip to extend, by dialogue, the situation depicted in its selection. 

Random \\*oi<j)s. Usually, the class begins each meeting by •'free writing'' for 
ten minutes. "1 o j^reveiu "free writing" from becoming a monotonous chore, I 
h.ivc tried the foihiwing: I randomly go around the class circle and ask each 
pers(»n t(j iiivc me one worii, w hich I immediately w rite on the blackb<iard. Then 
I ask the class to break int<» gr(»ups and ei)mposc a piece of writing containing all 
the suir<resced words, hivnriably, one ()r more groups will have diliiculty structur- 
ing a re^p(w\se w irh the forms of the words given, "l lus w ill lead rhem to ask if 
anofher word like it— they usually mean anotlicr form— can be substituted for the 
one presentmg diriiculty. Of course, I allow such substitutions, 

r.\atn[)l':' share, peace, money, car. female, blackboard, weather, musie, job, love, 

elotk, time, hospir.s;, system, lieath, bird. 
••The hospital is huge and spre.iding. Because f)f diHiatious by pc<»ple afraid of death, 
ir is constanrlv having wings stitched on to »T. Death's stench Is in every corridor, 
from the noisv white emergency room to the quiet green of rlie isolated operating 
rooms. I he w hite, silent face of' the clov.k marks the passing of beings w ho can no 
lf)nucr be loveil phvAicaHv. "I'hc rime of death is also iiulieated by a blaek-robed 
feoKile wht) st;^ 'ds outride the maii^ operating room. \ ler iob i*. to record the passings 
on the blacklHunh her scrire sheet. There are no windows in this hospital for fear 
that the stench of ileath -uui lici-av will escape to warn the passersd)\ what -awaits 
thcMi. The cveless liospira! hnhU its secret and shares ir with no one, not even the 
ilumh singit^g birds. 'I nere is no peace. I vrrything is fake. 'I lie happy muMc we 
think we heaV i.^ a liisguise to hide the pain." 

>. i\:.Mio{An Most I'nglish 1 students' lives are fragmented; th.eir livrs ir* 

schtxil have remained separated fn*m their li\es <uitside of school, Tiiey do not 
perceive thi?t a skill Icarr.rd in sc':ool couhi W of \\\ their liscs omside of 
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sch()(»l. One i)i the purposes ui this exercise is to dissolve this sense of sepurateness 
—to illustrate, by a partieular example, that this does not have tt) he so, Also, 
f)eiiig presented uith eoncerns ihai are iiiiioediale, ones that they are experiencing 
nou» is one ot the most etfective methods of provokiny self-initiated learninu, 
When students arc placed in a pcrs(»nal rhetorical situation, tiiev learn writinLi" 
forms nuturally and automaticallv from the imnjcdiacv of the experience, Such 
excursions, of course, cannot he programmed; they must occur naturallv from 
events that aJfect the class as a oTt)Up or from events that atVect one member of 
the class, Iwo such l.myuaging events (one group/one individual, both t)f which 
went beyond the ccMiiplction of the semester) have iiappened since I have been 
tcaciiing at S.I.C.'.C;.: the New \urk State Legislature's threat to end Open Admis- 
sions; and the attempt by a woman in the class to get a tire hydrant removed from 
the middle of her lawn. Hoth of these projects involved manv processes: 1) the 
gathering and pn>cessing of essential information for the writing of class letters 
~wIh), what, uliere. hou; 2) debating the content, form, and language of the 
letters; ?) w riting, editing, re-writing; 4) the structuring of responses to the class 
letters; preparing possible counter arguments to the class writings. 

hhiividujl Eiwts 

1, Cioia.AoK. 'I'his exercise rc(|uires the individual student to perform related 
activities: a) bc/shc is asked t(» create a non-verbal c<dlagc which he/she believes 
symboli/es some facet of his/her personality, e.g., warmth, loneliness, suspicion, 
generosity, grcgariuusness, etc,; b) he/she must then explain how and whv the 
.irr.uigeiuent of items, shapes, colors, textures that went into the composition of 
the collage collectively syniboli/e this personality trait. During the class anonvnious 
individu.d c(»llages are circulated and examined b\- each student, and he/she then 
must write a response to the composition, eij, \\h;it meaninu did s'ou abstract 
about the cre.itor of this cnllage. Individual papers luv read, questions are raised, 
the collage reexamnied, ami. if the student creditor volumeers, he/she explains the 
composition of the work. You'll have t«) imagine the collage, but the following 
response is t\ pical. 

I eliose to isoliitu my selr-cciireretlness tVom all my other jiersdiialitv traits. The 
lilack circle reprcsciUs niy sulf-centen-d worlil. It is what has hccnine (»f litV. 
I have shrunk in the universe, (.niuerns tor my wants so eonrrol niy life that I feel 
that 1 am ptisscsscil. in a unrpeii ua\. 1 tlo iint believe that I am vain nor do I think 
highl\ of m\'self. My self-eenteredness is tlifferent: it is a fear of everything. l.ver\-- 
thing is l e.ir. I.itV is tear, ileath is fear, driving is tear. This hiack evil lias shrunk 
myself* ami my world. 

2. Ki spoNsi ro Ml si(. Pl.i\ ing a nniiMdentitinble. classical music selection often 
stimulates interesting student writing, tiefore 1 cojitinue, two cautions are neces- 
s.ir\ . First. av(nd currently popul.ir selecTions — whatever the\ mav be at a partieu- 
l.ir mnment- -because 1 have found from experience that thcv usualK* don't have 
any liistinct power to generate lengtli\ student responses. Scctuui, avoid selectinu 
pieces that have become associ.ited with a [)articular consumer product { Tchai- 
kovsky's Overture" -Qu.iker l^ilfed Rice), televisitm commercial shows 
(Rossini's "W'illi.uii Tell Overrun:' — I he Lone Ranger), or movies (Strauss's 



"Also Sprach Z.tnuluistnr — JW/; A Sfhtrc (hiysscy). Oik-c 1 I'ailal r.o imkc the 
imaiic connections between Kossini\ •*\\'illi;un Tell Overture" and the Lone 
Kanger. M<».sr of the responses to the selectioit were I.one Ranger focused, aU 
rhoun'h I did t»et one d\nanne reiuiniscence (»t chihihc»od. Here is a rcspotisc to 
Movement 5?4— Dvorak's **Syniphonv No. 5": 

'I'hc baron is wavt-il \ \k' KMuhietdr leads rhein on. He thinks ro himselt* that 
this is his finale. The thrill, the tMithusiasni to lead is over. Little do they know. 
Thev follow bliiulK' caeh little movement, each little wave. The nudienec sits in 
silenee-nieniories are tloaring. The world is for the living; it must be savored. The 
stage will remain in dusty darkness. The aiidienee will vanish. Freedom must be 
■ tried-one must change, not stagnate. 

Mativ Knglish ! students arrive at S.I.C.C convinced that they are language 
failures without the slightest glimmer of hope. Twelve years of a demeaning, 
deadening cducatiiMi have critically interrupted and stifled their language learning. 
As I perceive it, niv purp*)se in I'.nglish 1 is to overcome tins negativism of self by 
havint: them demonstrate to themselves tliat they arc the possessors and potential 
wiclders nf complex language skills which can be of use in the pnjcess of their 
lives. In short, I w ish to infuse some of the "ecstasy" at learning. 




Ika Shok lh\uh of the DaitirliH}^ Varticipk: I he "/-tW^ifZ/aifc Projecr 

huauine studv ing something f(»r twelve yeais and twelve years later you are 
n<»t much better at it than when y<ui began, hnagine reading and writing for 
tuclve vears and rarclv reading and \\ riting about who you arc and what's being 
done to you auil u hat it is you need ta be free and whole. 

That has beeiA life for my students and for n)e, in school. Knowing this, I 
decided not to nm m\ courses as a thirteenth year version of what came before- 
W ith nu students. 1 trv to fracture the stifling gcstalt of lower education. 

1 his means learning together what we already know but don't yet articulate as 
knowledge. This means making us all responsible for their educaticms and mine, 
l iiis means redesigning my expertise and my profession, beginning where my 
students are, demystifying the pedestal of intelligence. 

These ideals have yielded some useful practical points: 

!. Class should be informal and ()lain fun. \\*e sir hi a cirelc, call eaeh other hy 
first names, ilon'r raise hands bur speak by mutual eonsent. 

2. personal experience as a resouree tor writing is rruci'd W'c write about, read 
about, and anab /e our li\ es. in the siniaiiuns and instinitions we live in. 

' ^"oieing": Niost ot my students arrive speaking well in a eolhujuial idiom. 1 ask 
them to read out loud a hit, whenever they write in elass, using the built-in grammar 
<»f their voiees to edit their writings, 

4. \\*e write a hu in class. A working elass student's life, in the home and on the 
parr-time job, lacks the time and repose for her or him to work well otf-canipus. 
. .MsfK the daily lives of my students otFer few writhig op{>ortunities, so elass writing 
is a form of hmguage-skill exereise. 

>. Instead of using^ a m\ stifying code for mamiscript eorreetions. I write personal 
letters to the students, attaching the letters to their papers, without grading them. 
6. In man\ private tutorial e<»nferenccs, I go over grammatical nitty-gritties, and 
find mvself giving acadeinie, career, and personal adviee also. 
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7. The pace of the I'hiss i!mu;lK*s the i);ia' of the students' learning. If there is a 
etMUpluint about the work, or an inability to go on, nvc stop, talk over the value of 
what we're dointr. then go on, or ehange the work. 

N. Class ciireefi(»ji is a suUxW mixture of what I have in mind and Nvhar the students 
are interested in doing. W larever possible, my classes do work .on kuig^'ange lai\- 
guage projects. 

1*lie ^language [project" is a cidlectivc and individual event, taking s'everal 
weeks, in wliicli writing, reading, and analysis arc bn)ught to bear on authentic 
experience. Language skills are not taught or drilled as "professionally abstracted 
phenomena, but are provoked exisrcntially in the completion of the project. In a 
language {)rojec: wc proiluce a di)cument w hicli is a model ideological/personal 
reconstruction of a piece of life. 

I'he overall purposes of a language project may be described like this: 

1. To legitimize afid provoke writing and reading through their use in the analysis 
c»t immediate experience. 

2. 'To provoke a student's ability to think conceptually and structurally about her 
or his daily life, and to think critically about the concepts handed to them' bv socializ- 
ing agencies (school, church, media,' family ). 

To combat the subordinate meittality forced upon students by making them work 
together, and receive and offer from each other serious criticisn'i, in a project which 
can*t get done unless the students write both individually and in groups. (I only 
initiate the project. Students have to pick it up as son^ething they want or need for it 
to reach cofn[>letion.) 

I have tried four language projects in my remedial classes. Three were good 
, successes. The fourth u as what wc call in our program the (ircat CH, or Colossal 
Homh. A fifth is now underway. The successes were the writing of a new C(msti- 
tution for the United States, the writing of a marriage contract, and the writing 
of b\ law s for our Knglish class, The failure was an attempt to produce a "student 
survival hiuulbook." The handbook v as supposed to analv. and suggest solutions 
ti> a wide range of student pn^blcms (money, commuting, sex, parking, course 
rcquiretncnts). It w as too ambitious. After that class had produced its own l)vlaws, 
the totality of student life w as too large for it to reconstruct. Rxccrpts from the 
completed documents arc included in an appendix.) I'he project now underway 
is correspondeiice with a steel mill where the workers took over and increased 
production . 

1 he constitution project led not only to a document but also to a very inter- 
esting television show, planned and acted by my remedial class, and eventually 
show n to people outside of class. Wc got into the constituti(m idea through long 
discussions and writings on sexuality. Writing to questions like "What should a 
man or woman be-", w e w rote short papers on sex roles, and then on homosexual 
encounters, l ollov mg that, u e pur together a small document about what sexual 
life sh(»uld be in a free and democratic society. Our class then chose to do the 
same for labor. By term's end. we man.iged to add a preamble to the articles on 
sexuality and labnr, and then to design a l \ show from them. A good friend who 
is g.iy \\;is ii big help in the project, as he sat in on our sexuality discussions, and 
was later "on trial" in the W show . On videotape, wc convened the new govern- 
ing l>ndy in America, the neighborhood council, to hear charges brought against 
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;i h(Miu)sc\tiiil teacher, limh sides raiscvl serious political luul moral issues, appealing 
to tile new constitution as thev argued their cases. Ultiniaiely, the gay teacher 
Winy his riiilu to continue \\t)rking in the l(jcal school. 

Our work the Luiguage })roiects itu luiles gnuip editiiig as well as w riting aiul 
debating, lor each [)iece ot the cotistirutioiu each student w rote her or his version, 
w hich then went ihnuigh ccMUinittee discussion. \ he ccnunuttecs were composed 
ot .students only and the\ had to work out together w hat statcnient to presetu to 
the clav . \\ hen the class convened as a w hole to hear each conuiutteeN rcp(»rt, we 
all debated the proposed provisions, and accepted, amended, blended one provision 
with another, or rewrote eiuirelx . 

riie marriage contract took nearU' as long to dt) as the constitiuion weeks).* 
In this [project ijuestioiis ot" labor and sexuality were raised in a ditVercnt way, 
through a consideration ot tatniK life. .\b)si of my students came fmm nuclear 
families isonie are orphans) and most see their future as involved with a family 
I some are lu»mose\uals and eonvinced smgk: people). l'*or the vast majority, 
analw.inu marriage and writing a marriage ccjiuract raised many questions of 
sexual politics in which the students* own experiences provided a fund of informu- 
tiofi and expectation. 

We tirst wrote about what each of us expected from marriage, discussed these 
ideas, and then bruke marriage down into its functional components. lM>r each 
component we formed a committee to draft a provision for the contract, hi 
eominittee each student tirst drafted her or his own Version of the provision and 
tiien the committee joiiitU chose what t(» present to the class. The cotnmittces 
prcNentcd their ref^orts serially, and the class c(»nvened to debate them. I^rovisions 
mu 'lnuisew ork * and "child raising** led t(» intense ilebates about sex roles: Who 
shuiild coi»k and do the dishes- W hat to\ s for boys and girls- What sex education 
ft»r them- •* Adoption*" led to discussi(»ns about racism: Should couples ad(jpt 
children of a ditfereiit race- W hat became clear as we proceeded is that ati every- 
da\ [uece of life had an ideolngy and a structure t<» it. (:once}Uual thinking led to 
rectMistructive w ritinu. as attitudes towards sex roles clianued with the debate. 

I he marnaue ct»ntraet raised mip<irt.nu issues* but it ais<» lett unanswered or too 
hrietlx ftMiched other im[M>rta!it (]uesti««ns. I nr examjile, the document speaks 
prniiariU to heterosL\ual uumiohmuu and not to homosexual marriage or to 
eoimiHinal h\nn». \lsf). the d(»eunuiu onI\ beuiiis to consider how [partners can 
^llppll^^ i.icii (»ther in enmli.itling et)iisumerism. l..istl\. the contract presupposes 
.1 st.ible numiie. and dnes not cr>iisider uiiein[^lo\ ineiit* the welfare faniils , (»r h(»w 
uiie isj»Lued micle.ir famiU makes ;i connection to its neigliborliooil. I'veii as a 
parrialU c omplete document, it represents a process nf bringing togethei a strange 
upniip I'f alienated students tt^ L\.uniiie their past* [^resent, and future lives. 

1 liL b\ l.n\ s pr«Meci \vas simil.ir m org im/atuMial b>rm to the marriage contract 
wj.rk, On tile \ir\ first da\ of cl.iss I elite ed the room incognito and began 
(MueiU disenssniu. with mjiik of ilu- students luarbx . the nature of power in the 
e!a^^r^Mlm. \^ uur com ers.itiun lieatevi up oihers in the room t(Jok notice and 

} . .■■ I Jtv,. in I?.,: .K Mti i {h'^i. I iMiMi.iifv i>r«i:M: U.;':n*i ■\ \'' \y\\\\\- (niiir.ui. 



began to join ut, It was amusing tor all ot us when the)' began to realize that I 
was the teacher. Our liiscussion oi power continued: who sat where; who spoke 
how; wlio asked the cpiestions; who gave what kind of answers; who was called 
by what name or title; who took tlie initiative. And so on, until wc again broke 
down the classroom into its functional and experiential components. Then we 
formed committees to draft provisions governing each of the components, For a 
while after we adopted them the bylaws were truly operable in the classroom, 
but tlien we ran into the failed project, the 'Student survival handbook,^' and with 
that demoralization, only parts of the bylaws remained in effect, It seemed to nic 
that the election of a rotating chairperson, and the use of the Chinese neuter 
pronoun "ta'' to avoid the sexist use ui "his/' were genuine political breakthroughs 
that the class supported thnnigh its In laws. 

Writing the bylaws made the question of power real, immediate, and open. 
(Change of power from the teacher to the students depended on analysis, editing, 
and writing — the preparation of a governing document the class designed for 
itself. People in class were forced to ask lu>w nuich power thcv rcallv had and 
how they thought power should be configured in the classroom and, by extension 
through our ilebate. in society generally, A great many energies were released by 
this procss and for most of the semester that class of remedial people demonstrated 
an intelligence, artic^hitencss, and enthusiasm for debate that was astonishing. 

The language project now underway began from a reading exercise I used. 
I Xeroxed from the newspaper an article on a steel mill taken over b\- the workers 
and asked everyone to read it in class and sununarize it immediately. Wc then 
went around the room and compared for detail each person's written sumniarv, 
A discussion was provoked when I asked a series of questions: Is management 
necessary? Would you want to work in such a mill? What kinds of bosses have 
you had? A torrent of work autobiography poured out from almost cvervone. 
With such explosive energy in the topic, I decided wc should go on with it. I 
figured that wc could write to the mill and ask how thing;* were going now, eight 
months after the take-over. Wc first discussed the kinds of things wc would want 
to know about the milfs new worker control. I hcn wc had to talk over whether 
we sl.ould write to the union or to the management. All but three people in class 
decided to write to the union. Then each person drafted in class her or his first 
copy of the letter, which I read at home. Most letters were in one long poorly 
written paragraph. Stunc were vers good. I handed back the letters in class and 
suggested a multiple patiigraph form which could he used to put together a good 
letter. In class, everyone went to work on a rewrite, and produced uniformly 
improved letters. I broke up the class into four committees and asked each com- 
mittee to read to themselves their rewrites and to chofjse which letters or which 
bicnti of letters it wanted the class to send. Following this group editing, a delegate 
from each committee wrote her or his committee's choice on the board. As a 
convened class we discussed each letter and voted for a s\ nthcsis of rvvo of them. 
We sent t)nc letter to the union and one to the plant's chief manager, and received 
rephes. What v, as most encouraging to sec w as the seriousness of the group cditifig. 
In C(»mmirtcc, and at the ho.ird. people re.illy cv.unined the letters :md began 
making corrections and ci;iritic;uio!is on c.icii other's work. I''olio\\-np: It the 
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manajicmcnr ot our cnllcjic ucrc Muldcnly in student luiuls, how would you run it? 

VUe completion of a l'tinyu;i<jc project is a vers high moment tor mc and tor 
the class. As a teacher, 1 learn from my studctus* articulated experiences, and learn 
uIm* to di> the })rt'iect better nc\t lime. I'urthen one pn^ject tends to suggest 
another: the lA' show grew our of the constitution, the redesign of luir college 
by the students may grow out i)f the steel null correspondence, and TV shows in 
a***Iife before and after the document'* mode could grow out of both the marriage 
contract and the bylaws. Ultimately, a successful language project merges auto- 
biography with ideology, personal experience with conceptual analysis, until 
writinu" and reading are no hmger awcsfnue or ardu(»us or plain irrelevant and 
imjjossible tasks forms students- to perform, hi the service of life's reconstruction, 
I'.niilish bec<)mes credible because lanifuaye becomes useful 

\jMM M)(x lo P\Ki l-r(/n/ the Lanjj;!taiie Pn^jeets 

Ojf L.ihfir: Innn the i'.oihtitntion 

l.iibiJi- is rhu baeld)0!ic of our industry and (»ur economy, 'I'he way eoiitrolliug 
eapitaiists, cxeuitiws aiul polirieiaiis niisiise labor today in industry and business is not 
the \\\\\' we the workinu elass \\(uiUl like it. The e\ idenee to baek-up these two statc- 
Muius ;s unLMiiplov inenr. welfare, and poor working eonditi»)ns, in the L\S. 

In our ni-w L-oiiimiinity a person slv.)uUl i«srablish a (juoia of wcjrk eredits per \'car, 
I'his wcjuld be their go.il ami niotiviUion. This would prove their suceess to the 
t-oninuinirv . \\ hen pectpk* work these hours rhev will be rewarded hy being able to 
have anvtliintr niiiterialistie in their soeietv aeeordinu r(» tlieir needs. People who enn't 
wjirk or are un.ible to work will reeeive disability eredits provided rhey have reasonable 
prtnit rhe\' are un.ible to work. 

I aeh iiidividii.d shouUl havi- the opportunity to l)eeome ;niything nIk* or he wants, 
hi order to m;ike this jiossihle education in tUtfcrent i<»bs sliould be availal)le at nil 
rinses. It' one has leartied to be a eoninion laborer and feels she <jr he has the potential 
ro better his or her edueatiijoal and c»ecuparionaI status this should be availabk. 

Chililren after eoniplering junicir iiiuh sehool should reeeive on the job traininij 
on e\er\ joh in the eonutiunitv . On the job traininjj would also give a ehild work 
U'vdirs.-Cl.isses woukl be held m taetories, Iahorat(jries, and other plaees aeeording to 
the joh. I eaehing ot sIolU. humanities, arts, seienees, and teehnology w<uild be open 
ro e\er\bod\ where\er |>iopIe work, and not just to school children. 

! he wa\ ill w Iiieli one should get her or his ine(jme should be according tt» her or 
his needs, re«iardless ot tli.n |)erson's jjosition in society. I here should be a type of 
eenrr.ili/ed store, a |»Iace where one receives her <»r his needs. In other wcu'ds \ <»u work 
tnr the tominunitx a*id the eonuuunity cares for \our needs. I'aeh individual will have 
.ucess ro jHTstMial necits as well as community goods. "I'his will be on a sharing basis 
.ithl eaeli indi\idiial will he responsible for the gt»ods they use. People who have ni(»re 
ile|K*ndenrs sueli as children under si\rieii will receive a little more credit for their 
joh. I ipi.il distribution will be aceording tt) the si/e and need of a pers<»n's household. 

|oI»s sIitMiId he open to rotation so rli.ir indi\ iduals will nor be stuck in menial Iab<ir 
ftr uii|»le.iN.nit e'Miditions tor a long |)eriod of time. *l"his will also break up class distinc- 
tions and mike for a more uniteil cminnimitv. People who are in n»"»ii;d labor or who 
.ite nnhap[»\ with their present johs sluMiId contaer special lai>or iiniotv. to see what 
inhs are ^pen tor ror,iti<»n at that time. I poii mutual agrcetiicnr and consent of the 
iruohetl (K'iiple ror.itij)n eaii he pi'rtiutted. \o individual will be in a higher (position 
?han i-u»»!ie e|-.e. There will he a \ ertiial division of labor w iiere everyone W(»rks side 
h\ ^id^. doinu the ttit.il job. in-^tead of o\er each other. .Access to all administrative 
a:id technical Ie\ eh. will he achieved rlin»ngli edueation. 



I. ScN will nor ;i aMiHiintliiv. Wm catri huy it ;»iul \ nu wan't u>c it rn win tasiU's, 

1 Si\ iiim-.ni«»ii will Ik- f iiiuiit .ilmi^ .ill su!»':L\ts in sclionl. Vnnw fiisr ui.uIl* all 
lornis <tt sLAiialits luut scMi.il iliM.asvs \\ ill W trcuvnl, st» as to make tlu'iu uiulcrstandahlc, 

V Sk'\ will nnr lu- I't )mjiulM); y. Nu Nu\'Cil sexuality (rape) pcrniiircit, NciglUmrs 
cunint ilc'inanii >c\ tnun cu'h other. \ \\x to elu»osv', tice to refuse, 

4. All UMules ot seMiality wjII be soeially aeeeiMaMe as loni^ as the i)eoplc tioiu"* thetii 
Vi»hiniarilv ehoose it. 

5. Seetions (»f eonni:unit\ paiks will \k reserved I'or peoj^k- who want to luvv si'X 
i»u» -of. ,l(Mirs. Other j>airN o|" t\w park will he tised tor non-se\ual reeiViUion in ilaN'iiirlir 
Imurs, .uul tor those neiyhhors otieiuieii h\ pnhlie ^iispla) ot' sexuality. All neiyhhors 
are eX|K-ereii to ixereisc sexual freedom with tasre^ taer, ami eoi^siileration tor other 
|KMtple's aeiiv itiis. 

I'l. A larue ioiiJUiunit\ eenter will he huilr in eaeh iieiulihorhood, one floor or ^ectit^n 
ot whirh shall Ik- a\aiiahle tor si-xualitv. I host- usinij that seerion shall dei-idc tor 
ihem^ehes how tn run ir, with ihie respi'er to eaeh person's se\ualir\ . 



1. Kaisinix (ihiKii'en 

hi order f«>r ehihln-n to ^'r«»w t(» he luipju, srahle, individuals, they must he reared 
in a!i arnn>'*phe!\- ot (>c.ief and sei in,it\. 

1. (.hildrvn shuuld !ii>t h^- friirlnened ot" their [larents. Wn example, when parents are 
iiavinir an arijninent or impoitanr diseussjon, it should iu>r take plaee in the preseiuc 
«>t ehildren. 1 he eth-er n\ suth an txperienee is shattering to ehildren, I'his mu>t he 
a\ oided. 

2. lo iiUMUra^e ^hihlreii's ahilitits and talents^ yive theni ennlulenee hy eonsistenr 
praise, htiihi trust, insui e love, he patient and underst.uulint;. riusL- faetofs w ill I'nhatiec 
their selt-imatje. 

V Be a proteetjir in a ta\orahle manner. Do not iieijleet the ehildren. 

4. < .hildren shduhl he disciplined in sueh a way that thcs* should tiot lose lox e or 
respcit t«tr rheir parents, l or exam|ile, tlk-s- must realize their wr(Mitr-doiiit; and rake 
their |)nmshnienr as .i tair, reasonable^ judi^menr. ()f '-ourse, in this aerion, we must 
assunu- that [vui-nrs uill use a|»pr« »pi iate taeties. One thint; not allowed is ernci heatings 
h\ parents tow ards their ehildren. 

V .Se\ should not he tal)iM»ed. Parents should realize this is a natural drive in hutnans. 
'Ihere!«>:e, ehildren should hi' as tree and npen ah«»ut ir as ^enis possible. Parents 
should ha\e iliseussicMis with their ehildren ahout se\ without teeling eniharrassed or 
ashamed. 

^t. !)«> not sferenr\ pe the ehild h\ [ircihihirini; arw aeti\ ity that kou tee! is not appropri- 
ate lor their ^e\. 1 nr inst.nue. uirk will he allowed to phiv xvitli trucks ami hoys 
will he ahle tt> ha\ ^" dn|K witlmur an\ ha^sle tu* intimivlation hv their [larents or frietuls. 
( luldre-i \ull he ahle rj> e\prrss rheiiiselves, thus giving more njoni for creative ahihties 
t<i de\eh>p. ParcMts uill let their chiKlren [)ursue what they tcel they'll he ha|>|>y whU, 

lu teacluni: childrin ihour (i!l\er chiKlren, paruits should not he biased in their 
iipifUiins. I he\ slunild cncouraire thiir children to ha\*e friends in all (leiioiiiinatior.s 
bm should not pressure the children into ir. Parents should point out that there arc 
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i. IVopIc in c i i^^ uiii n<a ^jn .ik nnl^ a' }\w u.u lu r u iicii tlu \ talK, h\\\ \\ \\\ sj>c.)U 

.uul do t\w i> iiiinuTis trii- wrinn^. Atur \hv irvv wmw)^ is Jini^iu'd any ^jUi-stintis 
icgar^lini^ t!io mc writiiig -^hmM hv dircatHl xhv tutur. Afur the ;iSMgnnivm is ihmv 
thl cl\^-\\vA pul MiMknju u> hi- chairjH-rM»n nf ;^ ilin-u^Mnn on .inv snb'irrt agreed 
\U»*Mi 'in^ NnhU i^N- Hu L^^s ntccfs rwuc a wcvk aiui wc kWUX alfurd to luiss such 
a x.Uiutilc ic^^tip. A = uJ \\v v!^,iiuM Ir.un i^<>\v to ^ondiui tlx' the KiulUT i< 

:i!)^ciit Ihh uo^c lius >iv>us \vc ^ .^n coi^^iiu ! thr i ! i^s ourselves md arc nucUi- 

r.prnt and ivsponsjhlo cruHitjh xia our work, 

4, Ani!ulM>cc wiii hi voinnt,^r\ and jHopk' will coiuc if thiv fed the chm k bene- 
tHtinit tiunn If thv ch^v ^ ooi iKiwlitnnu the students, then the studentN wWl ni;*kc thv 
iia^s into soHR-Thnv^ N^lnih ^vmvs tluir nvinN, 

I hv ri.iss, lu ir.^ as irUornia! h is. h.K di ^ iiUd i? \\ ill he jH-rn)issit>lv for stu- 
dvnt?* i<^?*truvtu tn tali cadi uthcr on ,\ tirsT name ha\Ks, (Jailing eadi other first 
--^:tii4HR^\ d<>c>n 't let o!K^ fvd suj>crj<^r over sunwune ej\e, if Mr,, Mis?*, Mrs-, ctt% were 
tisvd* 



\«> *»nc is lu .in\?hiny. r\< vj>! T.r shunl<1 kri^p in niiiu) u\ t)iir\ Im in^ 

purr of The ^Liss TO coTurihiitc to rhc tL^^s, h\ giving t;i view, huu liulr h 

sivi^Ls. 1 \cr\iMU' siuHJhl h.uv an upportunity tu t;Uk ;U ntw tiuK- or uuothcr, just 
IcTtiiiu the N.uiK- prrvo!^ or prrvons raik Mui iMrr\ on Jisv^iNsioiK Wm no tj?ic should he 
forced or culUd on to talk, ir ta UvK ?a has nothing to saw Hvcutsv torciiig sonKH»ne tt> 
talk !T»igiu c:uisc soiuc ditivrvnax hvrwovn those ju^rsons tr\ int^ to Iovlt *u to taik. This 
nuiy c:nisv ta tu tvim the class ahouctiur. 

W f^#/ M: hi thix da\ and age o! \\onic!\ trving to heeoinc equal to nicn, wc think 
it is nreesMtN Hi invent a word t!iar relets to U<nh nu*n and wonun. The reaM^n Mjch a 
word }s n.eedevl is hci auNe ihere .'je insTanees when ir ear. he tjsed. Vuv lack (if a better 
w«»rd Wc sUmI jtlt.p? r:H* word M w i.ivh in ihe < "hinese ku^guagv HKans, h;\ she. hinu her. 

Raiding haiuK .vu\ interrupnn<j pc^.ple: 
a. I hx' ehaM j>er^^}^ wi!! he rtitated ea<.*h clas^ se>si4Mi lor dis<.*n>sion. 
h. \ pviM*n who IvaMi r Npnke?^ \ er ha> priority to speak over M>n3eone who huN 
vpukc!) a!read\ , 

e. A person e.^n usv an\ s\ ;nhol xn interrupt tin* eonversatitm. raising h;nHi t>r 

p»»!nrl\ mn ?'ruptni<jf, 

d. M.ne and, U JVsaie ^!l^»uld he rve<»gni/ed etp.jaiie, eonal respect to ;dk An\ time son^e- 
on.e ^pxaks. tiuae should he a uehng of ilonation to each other. 

> i'- rriah* In ?T<-r \i wv a iirck-. I \i-r\n;u- shunid vi^ w iuTe ta want^ to. 

\ ot: sivuiu* vjr \t»u leei most eumiortahle and ni)t in an as>iuned >eat, Ihe onK 

ri'TK' \iiu siinuid assign a sear when ra can't guv lesson lu'causc ot continuous 
di^rupTMjis tn people si!nng !U*\T n eac!^ titiur or w lieji ta docMi't trust sonjcnne raking 
an e\an: !';.'cause ta thinks The\ a? ' cheating. J he decision ot a cliairperson tu move 
,i ^:ihU':u iVK U\: appjt.\^'J jp. ^jk' vl.i^^. 

i u\ I'nghsh I ci isso is iiufcrcnt froni tenn to lerni beeanse })oth 
my snuUtus aiul I change. However, there ;^re cerrnin procedures which remain 
constant, procc^hircs w hici^ 1 behcve arc uschd for a u ritii^g class, rhis inchuks 
o\ir physical arrai^gcinetu -we al\\a\s sit in a circle nniless we arc itnohcd in 
special uulivuitial wurk^ and call each other hv tirvt nanu's; we begin mosr session*; 
With f ree * or ^ auionuua * u r^tmg and snhsei)tK'ntiy read, critici/e, and revise 
much o? that w ntt!)e> 1 he class ttitor and 1 work tui virtualK everv project that 
tile rest oi the ckvss is dou^u uu'hiduvj the w ritmu and readitiu of otjr ow n w ork, 
lurthennore. everybody is encouraged to draw upun aH oi her or his exju^ncnccs 
m the u ritmu exercises, in the hope of avoidmg the situation where sfudcms write 
w h;u they think teachers w ant — the sate, w^tudeu, inn<H:uo\is prose tU^t h su|>piis<:d 
to keep \is btisv. 

"Krec urutng" is diiftcnh at ^^r^t for sonu^ students. A partictjiarlv useful varia- 
tit»n ot \x inchidcs the follow u^g stipulation: that a word or phrase he called out 
by someone to imtiatc tht: w riting and that w hen junnennc **C5fit" everyone 
must wnte without stopping during the allotted tinH\'* I h<s furcc?i thtisc tittidents 

'*>{*hf,4svs I Ulvd out h.ne r.^i^j^rtj frt^m votieretv Mt^rds Hke **feet.'* '^ual's'* ami "rocth** lall, 
of eourst\ open to )eveb iuHrpretatton and .iss<K*iati<m ^ to abstraerint^^ like "frccdimi/* 
f h.iM' jonnJ TiviT \hv con< fVtc w nrils usually lead lo luore exeiuntj unrk ]>art]\ . I ilujilc^ 
ia4*euu>e lu uritiug fnnu thv cunerciv stutli^nts tcmj ro um? fvucr elieluN, which mcam timt 
„..jH*t:On]y is tluir expression ujorc origiiui U\ii thi: iUtUrmc^a iK^tween their works pnniik 
» hajii-* of interest and e<^it)parb(m. 



witli ijtcr i>r \\ ha h at Ic.ist inririVvVuUcK v<»nvuHc^ ihcn^ \Um w is poss)h!c to cover 
,^ shccT of p.jpcr \\):\\ linuu.ii^t, >^H*h siuviciMs »»trcn tik* iilca ot havsni; to 

\\ rue \\itiu>in ^toppHiu. ci'.unnnu th.n * u ilocvTi ujvc ntc nuio to think," J heir 
prohlvtn, iHitortun.UcK . that as MH»n as thc\ do haw ^Hiinc to thinks all {hv\ 
toctiN on is ihvJr Kciin^ thar tiux iiavc n<»thinir to sa\ and t\in*t writr ;nn l^uw . 
W hen r!r.> hapjvnN I >n^uest that the\ |usr ptit u onis on paper (since tree u riling 
alliiws lor that> or ihat sa\ xUhUcver coines into iheir heads, even it it is **l 
terl stnpu; doinij This .:nd 1 i^avc iiothing to sa\ /* Once thc\ know rhar rhc\ can 
huralK urue whatever occurs tt» theu5 i!^e\ ol;en wind up w riunu ct>hcsive. less 
stiucJ sUHenietH, a!!>cil interspersed u)ih * l can t write anxthinii and this is cra/\ /* 
!>ut at le.ist tln.s oiws student inauiial to deal w iih avA parenlhetjca! sratenients 
ean ai\va\ s he vieleted later i! tiiai's what n^iprovcs the work. 

It js us. jL ..:ue suidents iiev^ni to nspnnd to eachi oHht's wrhing U) \]nesnt>n 
w iiai \hv\ xui hke as nuicii as what the\ dui not. li students sa\ rhe\ hke another 
snulvnTs v^^rk aiu! rhe\ arc more iikeK to s;n rhis thati the opp^jsite^ — it is 
esjH'CKilK ditticu!^ t'i vic i! wuh the re/isnns K u^u hei^nid their de(.'iaration, it is 
nnp^rtani pnsii nMuKjik !»> t\pi^>rv assvrnur.s reiia!\hnij wntino ;uul one 

wa\ that I have tomul usctu! is \\k toHuwinu. Atter a stndenr has read, especially 
if ! tee! there ^^ niauria.l in. liu w nunu tl\ar we inighi deal w irih I might ask an 
n question to the i lass S^ke, ' Hox^ do \<>n ri spon^i to w liat \ <>n've iust heard?" 
I he\ i»nen ai^swir that quvsni^n wni^ j ^,Ue sT^nenunt sncl) as. \ hke<i \\\ \\ was 
nae. * At that p^iint 1 \r\ lo pui theiu dnwn. not necesNarih. to their reasons tor 
iikinu it iA dniicuh task tor Uiost of us* hut. rather, ) want them to heconK' Uiorc 
specific ahnur \hc auna! paper thev\*e iuMrd. 1 nutyht then ask. 'A\*hat part did 
Mm like hestr ^ It tiic student rvpiks, tor example, i hkcd the first scntcnccr I 
will .\sk xhx first student to read il^at sentence or paragraph again, ii should i>utc 
that as the tirsi student reads again \ listen to w luthcr he or she is reading w ith the 
same voice il>at was used untralK . Often, the second time round the stiulent will 
read ujtl^ less conviction hecatise Iw/she is ettd>arrasscd or possibly thinking ui a 
' teacher tnck" m w lueli I w ill pouu out uliin^atelv that the students who said 
the\ hked the paper are wrong. If I do hear the student read ditlVrently, 1 ask tor 
another rcad.ng which wall he cvactK like the hrst* After several attcn^pts the 
student usualK recapttues ttie original Voice in which he/siu* initially read the 
tnaterial) I then eotuinue by asking tin* second student what it was he/she liked 
in the first sentence. 

h\ at t!n> ptM!U. I sense that the student cntH' has tK^con^c frightened ? \' this 
w hole process — \\ hich he she wvl! nught \\ her 'his ongmal respot^ses were 
giit'si?ics~l present the pruhlen^ to the rest of the class hy asking them if they like 
it too, !f njo>t of sa\ the\ did 1 ask thetn how the w Titer cotitd have ruined it, 
Rather than discussn^u tin atuwer to that <|uestion, I ask theiu all to write dinvn 
uJunedjateK a first sentence that sa\ s appro\iiuatel\ the sanic thing \m u Inch says 
it Tern!>i\\ 1 w nte stjch a sentence myself, d heti \\e go anmnd the circle as each 
person reads \m this casc:^ an .!honnnaf)le opening sentence. 1 nught ir\ a second 
dlLtfyrd round, insisting That the\* make it even worse. By doing this, we can learn 
frotn exatnples w Ivat it is we do hke and w hat we think is unsneccssfnl. In additititi. 



wntuvj. I lus pnK\\iuTV is. IksivIcs. sonKthuvj iUm n\An\ suulcntN ii.uo Incn run- 

c\t'h:uim.' I !).ui wnh one u:c stu:ic?us, ;^ \ tctnuiu vvtviMn, After rc:u}Hm t'^^* 
cIjss J jvH*neuijr }>»eee i>e havi wruu n lu .iskcii mo U i uuuk} ^Ncupc" it for hiuK 
I hu\ MM ivic.i w J^Jt la" r.K jnt .nui .itu r eotUuseJ cxciuiiii^e iKiuceii I'u' ^wt^ us 
he expresseii iiK surprise. \\\a\ I had neiil'.er lu\u\l lik- tenn '\eo}H\ nie>uini<> "jo 
,it/' pj-r CniiiJ i lii^ure <*u! u h,u he h.ui iUlenJeil. 1 oliuwinii ih,n. ^he entue 
un»up Ikii^iH ixoiMni^ina kvj, periKips oilier^ h.ui nt)t he.irvi \m ww.AWkW 
the e\ N.niors .uul soKheTs « ihMsi!\ ilu- <»Kler NUulerUsj h,ui sj>ee!>i! ^hj;\u' \\\M 
h-ui n>ed with e^uh ^^tI eT\ '.lui Hie MrIo .mJ wnMe^ in the rli>^> \trer \hM. 1 
vUu^eNlvii l\)M \\\: \\\aU\ s:Kh\uiu.il hs^s, W ^. eoliipileJ tht)se lists inio le\K*iin of 
whai; 1 pii:"iu«i nj> e«»pKs ihe ne\i el.r^s. 1 i^e x^oni^ r.Mii>ed Jnuu t>Ki shiny 
l^ke '"hejH'ah' .uu! ''ehww to nexw r e\p^e^^^^^M^ i;he MuaDjU.n^.u :nui 

e^p m )!M?uile'' :!^r}<.l1\, p^rrt:r,j/e -i?r j^v^nu- .1 pnsMi^Mi snperioriTx with 
t>p.i:N j>\.u^ - '^^•iiu sPivKni ' nu'v! Hi^mm;, j>ui \\ li.u ihe vleris-j|H».^^ <>} l!ie wtM'Js 
were auA liure \\ j l^ti^ vl^sen^su^ii o| mi^tiier-rehue^ rnrses. 1 h.ul n^wulc a pniiu 

inehuii!ie in ni\ »j\\n i>ri<j5rial hsl ^hin^ thjt S .ui never heen p,^rt ot in\ vue,)h\i- 
hu'x l>ut \v h.K'it l>el«>p.oip,ti o* A iietuT.uiMn [Veeevlmu nnne, 1 reniemhered iroin 
]!u v'hihiiunivi ivui tK't.;! 1 .t ■ 1 ^ * h / f v 1 wuii Ia wJU'lun^^ ] in'>\ie^ u^speet.ihv 

i^^4o\ " efiieu*^ nniNie.^K^ \\ h.e!i I kne\^ !5u Niuxivnt^ w^ulv! JeUJrJ as Mjuare ♦ 

<.'\j>resNMnN hke "pkiiters. *\ ijTimu: a ruu/ ' ju.n, 'sweH/' "keen/* 1 he^L 
\\ uTvls ^>t) n:\ h^T ehciu U siune Lti:i:iuer. un;eh. ^^i u ai ni\ ow n c\pense, and souk- 
seTiuiix ui>ciissh*n ot kn^i>u^ov u ha h heu.in w Iwn some i^i the sttuicnts ;uhtuttcd 
that Tt^.e\ h.aJ refrana*d from tiNtuiir eeftau) skuig hecausc its Use nuulu haw 
iiula'ateJ that rhe\ were \lue\i and ' iudup/' 1 he\ ponued to wa^rds h)\V "uroov\ ' 
and *pot** as passe. Heu>i> c\pcns eurrent skuiu« ^i^^^ felt free To make e<>n- 
eiusinns ab^'ur ii)is a^^peei ot ianunai>e -uui iieeauie niteresteil in the idea of one'* 
elh»iee kH)gu;:ye mi\ thKfase <»ne s ehutee <>t slang espressions) as an inviieati^M"? 
wf < i^e s pku'e ^n socjeu. Soiuv then* u^i nuu j separate <!isctission, tr\ in*! t*- 
,ina!\ /e what. i,n speveh and wrn^ng. wjs \1uTerent !ront tiuMrs. 

Aithoujif^ \ Would have l>een wjShi^u Jo laiiin work on Minieihing else, ihe lopie 
\vm\ raised Micii mtereM that we decKknl to see where it nuglu take us, Wc agreed 
to write pajKTs using niueh of the siang in the lesieoti as we could, ^^greeing on 
three para^jraphis for eae)^ papv r. ea<1* person ouK wruang one paragraph in an\ 
one paper, then passnii^ n i*n to sumet^ne eKe who wouUl v\ nte the seCoiul para 
gfiiph and who would pass u to an^uher person wh4* would write the third iwl 
eonciUvting p.iragraph.. ^ During the uriting of tiun* papers another iire;t w.^s 
ojk^nei^ up. Souie student, in agreeing uv ilisagreeing uirl the content of the 
precedinu p.^ragraph iIot nnoived n\ dudogue \\ \\h each other watlun the p^^per 
and wen^ conivrneil ahotH how the\ couiil make Uie paper cohesive and coherent 
And \ui sa\ w hai tla\ reilK hehi veii. I t>r M>nu n was a uood exercise \n wruinu 
aiy arg\nrienr. their heing forced, w ithan ihv paper* to ackno\i*leilge opposing 
viewpoints --alrho\jgh f never spec^tirallx luentjoned that tt) tl^cin.) 



mi' 

At!cr tiic jvijHTs wciv i tMj^pktCii I \\ \k\ t\ pc\i, tnunucrcd. ;ind prinicJ. 

\\ c Uciik J oil .) iK'W piiasc <n rhc project — to tr.Hislatc < ,ig;un. one pan^un^ph per 
person) into wUm \\c tern)ed 'M\uK\ -;\nn^^ Mni^lish. I har is, npc of i'nglish 
u pihed pcrh.ips h\ vuph.ennsnis, t)\ crvlahor.He constructions md inuKvcssarv 
pol\s\ liahic \M>rJs, \ rius ilclinjtiuti was never state^i in class l>ur \\c intuitively 
knew the knuJ ot I nglish our tenn nieant/) I o!}'crc<J to he a speller so that when 
students d\Av/t knnw tin speHnitr ot wurds, tlK\ wtuiU! ca!! out and I would print 
the words <)n the l^o.^rd, leavmu theni there tor the use of other students, \t the 
same tune, i w <s partK ipatmu m ihe \\ urk <»f transluion. One of tlie iniuK-diatc 
reasons students eOjMvcd t!us pr^eess was Uecausc it allowed tluMU tw parody 
'through wruiivj, I nuuhi add ^ what the\ c<H)sidered the preteitsions of maiU' 
T\peN pe<>p!e - including I tiuhsh teachers and other people with more tiioney 
aovl power than liuw had. \\ hile working, nian\ o{ titeni borrowed words and 
phrascN irnn\ eich othci, mmuc oT these were yen\nnci\ ''fanc\ -ass" and pretentious, 
<»;hers were u<A. I hex also hegan searching for expressions, plirases, and Ci^nstruc- 
tions a far n^ore active w a\ than ! h;U'e observed then^ do in their "nonna!" 
rcvisioti of papers, }^»r instatice, the\ Wi^uld ask nie ijtiestions like. *'\\'hat*s ii 
rv^iiv upn^ia w^rvi l<.r \Tea!-' ' - the original text having used t!»e expression t ^ 
' coj>/' In other words. rhe\ were u^aking clear distinctions het\^een slang, co^ 
lonuiahsn^s, "standard" I'nghsii ::nd, in thi^ e\ainpk\ precise legal language, 

Atter rlie translations were Cun)pleted 1 a^aii^ had theiti t\ped^ and printed aiid. 
we iK<_!-in tia wtijk n{ pohshiug a c<»nipletd <h\}{\, W c exaninud nuntne!\ eacli 
translation after ihe w ntets of' the ongiivd and matching translated paragraphs 
had rcui rlieUK We would ask the translator tjuestions about the arcuracx' of the 
Trans!ari<-'n, referring to the original w riter as to her of his intent; al)out phrases 
that had been purposely onutted or overlooked; and alnuit the reasons for addi- 
tional material also made proofreading corrections.) Wc became involved tn 
discussions ab<*ut the feeling and meaning of words and phrases as v,c liegan tt) 
note that certain slang wt»rds do not have exact equivalents in standard ir *'f;mcy" 
Knghsh and tluU. oftetK in order to conve\ the exact n^caning aiuf coiinotation <*f 
a slang expression n^ore words had to be added or^ in some cases, the nctnal facts 
had to be changed. It became clear to us that some langtiage is only :^ppn>priate 
for certain sutiatjons Mid that^ in f.Kt. in sonte cases slat^g may be the "proper'* 
language to use, nia\ evei^ be the ku^guage of survival. (I of exaniple. one student, 
a veteran and ;m ex-convict, pointed out that the tisc of **propcr" F4ig1jsh in 
environinents that he had fa en in ctadd mean, tjuite 1iter.i1h\ the difference between 
being accepted by a group or destroyed In it/) 

We spent n^an\ weeks on tlus work and \ would sa\ that almost every persoii 
involved in \t Unmd the project cxcititig. < Students often asked if they ctmld print 
lip w t\ pe tiic itiateriat w ith me so that w e Would be ^lirc to hnvc it rcndv for the 
next ckiss.) I should note that this activity had not been planned t)eforchand nt alt. 
It emerged out of \\ hat had !)cen happening frt>m day to diu* with a specific group 
<»f piM»ple and even when tlie rirst and tiie second weeks were completed I h^d no 

»Whr!u*vrf a stui!e!^t pajHT Is ty}>t^il r i*i duplicated t^x.ietiy »s the- stniWrn wrote itj iiielud- 
ringvieet tiHrit.it it»N «tf {KMiumnNhiji \ueU as ?»i'iNuing!> arbitrary luixtures i4 upj>c-r ami lower 
e;W letters. 



iJca u hjt direction the project uuu!d i;ikc, I punit this<iut incuisc, .js I look back 
at what 1 have rvlateiK a prc-pliniieJ ksson seems to l^c i?nplieJ, Pr«>jects that stcnj 
liireeth. from the intL-rests .nui aciivitus of partieular group of students involve 
far more students than do fonnuiateii exereisvs that we feel the students should 
he interested in. 

Another e\;unple: One day } entered the class and was ahout to proceed w ith 
sonu* revision work that we UmI been d^nng for a while, The entire class protested, 
sa\ hig thev w erv bored witii it. i In fact, so w as I !)\it 1 had neglected the fact 
that nu boredotn is nsuallx a goot! indicator of theirsj I asked them what we 
coKid do instead anil the\' seemed imh to coine up w ith, as an alternative, "goofing 
off." 1 toki thvu^ th.jt I don't hke to sir around and "rap * in a class, partlv' because 
I have too nuicl^ ntTvous ciuriix and because all of us do enouijh of it outside 
the class, Alth(»ugh rhcrc have I^ecn occasions when 1 have had "rap .ses.sions" 
w ith cl asses - perhaps tiiar kind of bre.ik is necess^iry — I f)ften find sitch discussions 
tedious Mui u!iproductive. On that particular da\ I facetiousK* asked them w hether 
they'd hkc to play a game. I hey rcspuided in kind, saying they would and then, 
as the joke ct^ntimicd. u hc!^ I tried to back out i>f the ijame, rhcv held me to m\" 
word. As an attcjupt in foil tlicni I suggesu d ne pia\ chess, ^ During a previous 
class a chance response to an anai<»gy 1 had been making indicated that almost no 
one knew how to phn t!ie game.) This mutual teasing c^Hituiucd for a while until 
I turned to the three students u ho h:ul ^;ud the\' knew 1 >w to plav and .^skc<l 
them TO Teach the rcsr of the class. 

1 he three unmediatei\ demurred, clainung that it would h: in)possible to teach 
the game \ ithout pieces or a bo.^rd. i insisted tl^at they could do it and the three 
of then\ reluctant !v w alked to tlie blackl^oard and began to draw a chcssljoard 
and pieces, I hc first day wc worked on this was somtwhiit chaotic and I finally 
agreed w ith those w ho had said it was Xint dirticult. 1 he students unfamiiiar with 
the gan)e could not concentrate on the it^stnietions and the drawing of moves 
and pieces was too cntn^bersomc. The only reaMm the class did not fall r,part 
ctuireK' was, I think, due to the svmpathv that the rest of the class felt for the 
three teachers w ho had f>een put on the spot, 1 he next dsn I brought in a chess 
set and the original teachers continued tt> instruct the rest of the class* This 
project conimued frr about two weeks during which wc pcriodicJiHy changed 
the teachers, some of the other students having hcconic fr^iwiliar with the game 
during that timc« In addition, everylNuiv wan writing up imtnictiom for playing, 
often being forced tt) aecomp^tny their work w ith P)inure drawing^;. (C^lnnously a 
situation that led \js to consider the limitations of words,) 1 his partitMdaf project 
did get MHue students to include more concrete detail m their writing, especially 
4tttic^^ while they were conipiling their fnstructi<HiK, I w<Hi}d scimetmies walk 
aroMod and pick up sofm* of the ndes they had written and attempt to f4^lk>w^ 
them with tt^e chess set If rhcrc were difficult ambiguities or misinfomiation they 
could itntned!;Uely sec the physical itnplicatittns of their w riting and nvake adjim- 
HKnts, 

^ jj hnx mixed feelings about thi.s chess project, I do n<it think it w^as as successful 
as the translation, in part because in translating, students could perform at their 
cmn pace. I'he chess project was difficult for tlu>sc students wlw) generally had 



cJniK trighrcncvl h\ ounpcT^Tivc g.uiu^, \\ hen I selected ililfereiu people to p!;iy 
.lUanist e.uh oUier tiuiv \\ inoj\ atunimn pjui hut 1 leh tiK\t, lur muuc oJ the 
MUiierUN, lusMii: JJ^jKtP^l! Jotiiish int>ves w.is perih^ps luu iuHitjhatJtxu, Perii,«ps I 
iniiiiir iuiVL" hnuted tiu' pr^jee! to snnpK iu^N inu t!tt stuJeiUs tr\ ii> deNcnhe i^ow 
to SCI the pieveN on the 5H»jnl mu\ U* a\ to nu»ve v.k h piece, ih\ the other huiul, 
main of ti\c Ntutients were protu! ^* have le.uned i game that the\ hail al\\a\ s 
thought nn Merious .muI dillieuh i uana- that lo u)rA\ oj theni has become a 
s\inl»ol the uueiiectu,\i hte and which tiu'V aNNumevi woulil renunn a iuysten, 

) hcse t^\o rather kni^tlu prnjvcts 1 h.ue iiescriheii were parr t«f the w^u'k 1 
dui last seiiJesUT ^^\\\\ > \\\ oUk r cla^^es u c haw \voi lxevl oi^ other prt»l»kaHS. )r n\A\ 
he "that \ \\\\\ !tever use tijcse ojrTu'nl)r aciivities auaui, jlihoiioh 1 do think t!)at 
rh.ex i!avc nr^n\ siudvt^.ts \\ ho had vjnualK oiveu \ip enthusiasu) for w ntn^i> <>r h>r 
educ-Hi'MK Hu' chan<.e heiiin Jun^- en<.'ourai:evl then^ to write and, Hiore 
nnpi»rT ^uK , n> e:i|o\ w n!;r»u and to cnjox ihinksnaj al>out working o!i chalSciiging 
pro!»Ien^^. 

J<»VN H>HiM\N U'/;;:;/;^ /. V; /\\acv 

Wir.n I ^rarUvi uachiMii r.ne!;^hi k 1 <iu;ck!\ d^-c«Aei'ed how in invent 
wnr;?ie c Xer^^ iMN kuI t!un T,»kv the re^uhs and inve!tr sonu* niore, I he lirst three 
1 xitM^Tii^e c.iJHc lin.nt -rir.N \\ .n > 1 lie !hi. t»r\ iteliuui tiieni jppueiu, )\ s p;»vsiide 
to jdapt liKin. AwA 1 i^uw \Ui\ 1 describe rheni as tiu^x enierged Iroiu claNsroojii 
situations, 

L !^tsti,ul ot iH'iiinniuiX h\ \\ rih!^i£ aiiotit Mtniething we d dx>ne lateiw wc 
l>rieJK toM each other ahuut soiuething \ve\! done luely rc> see if we'd \\m\ 
evocrieiue in eontti;on xtux we c<>ukj wii?e about, (ioing to ttw dent^M was what 
we setried on; we wrote anil then re:id w h.it we\J written to v,wh oi lur. ih course 
it turned out that we\l all written abont uotng ti* tiie de?ttis? inuu the patient's 
poi::r t>{ \iew. sf> 1 s'airgvsted v,e tr\' it aj:,^!^ ai! of us Jieuiiuiinu *i k-re I un>, 
sitting in the dentisr's ch-iir," This time the sttjdents wrote nauh nu>re particularly 
about };<^ing to the de!)ri^t, and when tl'^ex read their accounts of what was going 
on, in their nunds a^ ue!i as ou?^i\U , w K.u the\ vl wiaTien w J:, ilrainatieallx expres- 
sive as wv!k kheti ir oeeurred n> ujc to tr\ t!ic san\c scene troni the dentist's 
point i'i vit u, anii so we i>cgan ;juaitK ' Uere^ so-,ind-so, sitting in n^y chair." The 
students sueeesstulK iuKiuinvd ttreniseUvs into the nimds oi their various demists 
;iild acted otit those atti^ides with exjviaj dranmtie vxpre>»sivenc^s; n^iiny ui thfnn 
reinainmir taithtut T« ttw externals ot their nrst verwinr. nt the scene* transfnruicd 
ir {ly ihetr aceouiit of their dentist's dttivrent and vttnetitnes opposed perceplton 
it. 

.2, My directions: ynuVc standing suniewhcre* looking Mitncthing. Attcf 
read what w^.\i written, 1 suugi^sted we chooNe one paper and work on I he 
Ntuiknts Nenkil on the uukt imeresting and !he n^oNr ciunpJicated ^hw by a student 
c^dleil john. HeM w ritten ahon^ s^xing h>r the first time the gir) he now dated, a 
cheerleader ea!!ed Hani, and seeit^g her during a ba\ketba!l game when he was 
aeiualK ilrj!»biing the ball down the co^na. As \ve asked him t<» he n^ofe speeific 
... ....ajinu; what he really >aw, we diseovered things he hadn't thought necessary to 

^^^^^^ .^^^^..h^^^^^^^ <»r hadn't h^l time to: for esMn^ple, a frknd had previously otfered to 
inrrciduce hin^ to Hatti. mi he was 'half k^oking ' for her and able to pick her o\it 
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as lie \\v!U In fiu liwvrii.ul^is. \\ iu \\c pressed iiivxhvr alniut what he rr;iiK 
suu \\!un hv iunkciJ ;u hvr, he pnuhiccij an anulugy-driving by ;» huuso-iuul 
iJc\vlo|Hd ir Tt» c\p!.n!\ ihc diHctciuv between seeing sonK*t}\ini; ;k ;4 eollecriot^ ut 
indi\idual Umuucs and ueTniig .^n unpressinti oi u ;is ;^ whole. Vhe rest of us then 
rvwrote jt>hn\ ewreisv tnun his puint ut view, beginning ** There i was, dribbling 
the ball d<n\p, the eourr." As we wrote. John answered our additional tpjestions. 
and the tjuestiiins he v as asked sJuA\cd the students trying tor greater preeisum 
and eobvrcnee writing ab^mt his expcricnee than they\J tried for in writing about 
their own. ]iAm tt»ok what wed w ntten honk\ lead ir-with Hatti, he said -and 
returiied it with l»riet e MiinuMUs. 

V On tin* tointeenili ot I elnuarx . writing about vooiethn^g stiggested h\ the ilav» 
i»ne studvMU iinented a br»v! d<»niestie tlrania tt> ax*et»nnt tor the <»rigin ol* ValemiiH**^ 
l)a\, tinHigit. he gnnnbled. he didn't liave tiine tt» tigure tr. * wav to aee<»unt for 
Its aanu\ lu the ne\r elass I read t!u* entrv tor Saint N ne in Vxn^uht 
l)ii'fif^j:,ir\ /^f S,v>:ts and thin talked about etiologieal \n aiui ^ust-so stories. ! 
ilescnbed s me o! Kipling's .uid reavl one ot thenu W e then drew up a list of live 
iti,*:iN t.irnnng. tlu' wheel, spaghetti. ;ind ihe sandw ieh-- and agreed that bv ihe 

ne\: cl iNN weM eaeh have invenrit! ,\ story to explain the origin <»f <»ne of thein. 
Again, when we wrote itOi^ <hose one to work on together* the studetus ^hose 
th<' na^sT ini!<ni»ios. otu T^;ar pui rhe t^rii^in of sp.ighetii in (' iina. a (ihinanvan tired 
oi uic uwd a lUAxL.nu'ied ingredient ealied gram, and when he buiied it aiul ir 
i'v*ked int<» a doiigiu niass. !te threw it di>i;uNted!\ int<» an old wooden bowl with 
h.oles in it. W e elal^orated tile stT»ry together, working out a cast of eharaeters, 
aetine it out, inveiuing dialogue, aiul getting the seijuenee t»f episodes and teeh- 
nival iiK r^ifiu, w c Then iravv ihc (!hin,nnan a wife nanu'd Pa ^ \'t C*hi anil 
worked iut into the sti»r\ To evj^lain hnw '\bk*d grain sinngs" gt»t then* nana*. 1 
acted as veribe, wrote up the liist vlrafr, aiid we j>olished it tt»gther. The stUilents 
rhen either rew rote their original sn>ries or invented new ones; w hat they v. rote 
was nt>t as detailed or pt>!ished as our etd!eeti\e etT<*rr, bur the\ all Solved the 
technical pn)iiien^s of their just -so stories and used some devices to niake thcni 
dramatic. 

An occasion for }tist«su stories hasi^'t arisen since, and 1 haven't tried to force 
oiH\ Bur I do creuc occasions for other kmds of stnriev I hrec ^nr more) step 
sct|ucnccs are tiscftjb UiT c\an^>)e, 1) y<»u*rc going s^iniewherc— who arc 
where are vtm goings and whv? 2) stimcthing tunny (or sad «>r nice i>r tcrrildc) 
happens— wi^at is it- and ^) then what- Or U votj re g<Hng sonicwher<\ 2} you 
have an unpulsc to do sonKthing you wouidn t orduiarily do, and ^) you do it-^ 
then whatr Or U yon*rc going somewlKre with sonuthing in ytair hand, 2) 
s<imcthing happens s<> that vou no longer have it in your hand^ and 3)rhcn what? 
Or 1 ) it's ten o clock at night and xouYe at home, 2) someone you've never seen 

hcftire arrives and sa\ s , and 3) then w hjtr ! usual})* give directions for 

tnese stories a step at a time and we w nte after each step; sotnetimes we w rite all 
three steps of our ow n stories, and sonictinjes u e pass them on so tl^at Cijch }xtrMm 
writes otu' step of three different stt>rics. 

S<Hnetimes w e rcw rite these stories~cot!ectivt!>\ in stnafl groups, or individually; 
irequently we don t, Uewriting* pr^Hcsw^ihil w riters know, is the secret of good 
writing. H\it I dun*t thmk this holds for laiglish I students: they need tin* 
e\|x:rience of getting sooKtlnng prett\ good down on pajx^r right olf» ami ;is they 
tieconic less tnlittMtCil h\ the iicrivity of w fiting their initial results l)ct'onie richer 
^irid more satisfying* I hcir impulse ^> throw aw wfwt doe^in't satisfy tliem Vm 



ci>!)ung Tu Think in ^ kuinni.Hc uik' - pnA idciJ they kiit>\\ thi\ c.tn gcncrjiv smuc- 
thing vNc tu take its pl;uc w ithmit tno nujch cliorr. it diKs thvm m> good to laht^r 
uvcr Ti Milts thcx *iv uns;UislicJ with; when the reMihs s;UiNt\ tiKni. thc\ >c usuailx 
rcsuhs th.u. u\ 3 rcgukir cotupoMUun iLisv, u ouUl vuisty inc ;)ttcr a little tinkering 
:uu} correction. 

Nitrntivv elicits from m\ I j^ghsh I stUiknt^ their hest writing this is tnie 
whether the\ u nie ^houi their own e\}>erience* ;ieTU;tl or itnagineil or Minwone 
eKc's, .uui triK whether the niode the\ write in js re;Ui.stJc or lantastic. Iheir 
narratives are detailed and ci>i ereiit; their particulars are |v rceived and organized 
louicjlK and .inaK ticalK . Huir perception, however, is ctHisideraMy in advance 
nt their voeahuiarx : the\ don t name and aren't u-^d to naming the percept\ial and 
conceptual schemes the\ ohviuus]\ use. And this creates problems when they're 
iNked to organi/e their wntino cniueptuallx rather than narrativelv. ;is the follow - 
inu H'tjuencc o! exercise^ shtjw s. 

1. I hap.J(.tl u\\ Mudent^ each a paper eh}> and asked then) tn jn>.igine a person 
who\! JH^ir vcen one. .Mv dirvetions: write this person a letter in which you 
d^sriihf \\l^«-n J papi-r clip in and how it\ UM.d. After reading what wcM writte!^ 
!i>uiui Hi ; jtM ail ot" (K wurds uvii a unilnrNonje wa\ of convcvinu 'a hat a 
paper dip Js: u would he uhmv eiiuacni. we eomlnded. to \c)ul a paper cHp itselt. 
ehpped to a >ieee of paper. 

liur wh.u o! sonietliing wi ean't send, 1 asked* like anger nr happiness" .\J\ 
direi »nMis w rifi i letter To rhc ; i.i^>; heirinninir "When 1 :^ni :^ner\ " or lu^n \ 
.\u\ h.ippx / Alter icadmu \\ h.it \\ nttvn we found that we d :dl vionr sonu" 

ot the N.uuc thingN, that there are a nun^her of strategies for eon\ vying t)ur 
individual sense t>f al>sTr;K tion\ hke anger and happiness and that all nf us had 
insTineti\eh used s<uue theiM, 

^ In the next diss I appeared \a;h an aNsortUient i\{ gadgets-things hke a 
lemon /ester, a nut ehonjK»r« a knife shar}H:ner* a giinlct* a XtH%U the students 
e.ich had a gadget thcy\i never seen !>efore. M\ directions: write a letter deserihinij 
\vhat\ i:i vour hand to son^etme you think can tel! \ tm what it is and how it's used. 
Initialiv liutHed and reluctant to hegin to write, they neverthelesv began, and many 
of them, hy deserihing they could deseri!K\ developed theory of xhv 

gadget's funcion hy ttu* ritnc they nnishtd th .f was either i^)rrcet «>r plansiUlc, 

I then tried to move thcn^ from a gadget that pu/yjcd them ro a mure abstract 
p'ohieui thar puzzled them. M\ direetions, after a g<Hul deal of talk: w rite a letter 
to son^eime ynu think can clarify a problem for you* describing what the probUfn 
is Mui how nuieh of it yuu understand, I suggvsud thar-aiul then belalM>red the 
|i<«m that-a> with the gadger. %{ thty iicgan u rating ^Inmt what x\¥i\ e^HiId 
wuiefsraml instead ui refuMng to try lK*tauM; thiv didu*t undcr^;ind tl)c problem 
fully, they itught di^ovcr that the\ undersoxHl uore of U than they thought they 
did, I eouki exhort iHen^ to try, but 1 eould not hand theia a prtjljlcm xs i had 
handed them a gadget, i could <mly desc ibe the kitui of prohkn^ t had in mind 
to w rite about and hope it would suggest ana^>gtms problems to them. Ir didn't; 
^h^t \ dcsetfWd wa^i my experience or prirfilenis nm th irs^ and thty wrtitc very 
b«k\ 

X U the ne^t el^ss I tried "handing' thtMo thi^ beginnings of a problem more 
complieatcd and abstract than a g^tiget, a sh^>rt fihn directed by Roiran l^dnnski 
ialkd Txi'O dfe;; jvd A H'arir. H\ \n thx% fibn, which is without dialogue, two 
men aiu! a large wardro!>e apnrar from the sea; the n^en carry the AVardroln^ 
through a city (some unidentified and rather anonynious EunnK^^^^ one) and 
- .encounter adventures im the Ava>, many h>w-Veycd and M^unc rather ySolenn At 
tW eviid, theinjiches and the watdr<4>c alt the worse for utjar* they return to ttte 
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liv h i! u\x\ U\Ui 5} \Ki\l \\::h Uuni inN* m.u \U iiirviU»HiN, w i jiMMit 

UK' uIwk \ W smuKjmn wvjv m>W n» wrnv a U>\ ,ihout 'too nauh, \n t,K^t, Ikhuuh* 

Sm;;.v »»* ?!u3n. L!r»^j>iui: lor .* :luui\ iu tuiK<i«nv ,Um> sui»UvNtvil <'on\nu 
noivii ar.d iMtiur grand^osv ^^iur:u^^ .ii»oui vxii m the Iwans \H Ukn> Hut Mich 

4. It oJ kuuis^ tKiuruii 10 r^u' tlu? IN^l.iUAki N tihu wus io<t * an\ " ami too fluul 
tor tin ^muJi'IHn u> Jo n^uh ?)u of coiuucnnji p,ufiiu!,ir\ aiul ;<hMi;u tioi^s 

t^rju rni ii ti^Msc!\;N \u A V ! On tiiliowintj Hu T^*^ pjc^iikno;^ vU'c?ionN, when \\e\! 
a\\ wnw^i'i VxuHV- imw w r \\\ni\ Knvw \i\on h.ul \\tin, ^ T»M>k Hic responses 

>o sMhiir,!s tlu ?v. t» },i .i shvi'T with ] hi^ hi\u!f-^Us **! lectiiM) Bluv s ' 

tIu n\ o w ho vi \n!rxi \K < ii>\ i Mu hitu r ,u tin \j4 l; ,n of ,^ T^raTi Un \ .hlunix^J 
A \ H \ U enon < lut rN- "" h»r tIvj ^x\o \\ ho\} for Nixon, hoih 

\ . lo^ ]v ii }i)VK'\iii) oihl. ntv \. ho iouluu't \otc Inn w hosi« rc^jMnisis 

?M ;iu' i.iu.i^i.HiN !\MnJ»a»i \h<: vvNponsvs oi those w!it> Ahil. M\' hvaJingN poinTed 
!o n.Ikmun ihu WiTi thi' n .Uvna! .uul iouh! i\a\c hevn proiitahK umJ 

•>!\tir J tijsx «»i n Uu? The ^uulenis dh!n'! uh^ tIu ju thc\ wrt»tv Kss ;dMHi? 

\h\ klA^s un;>oj^>sv To ?he eicenoti Th,u> thc\ \J w rinen ainMir ?hv HolaiiN?%i Jihn, mx\ 

M auri.u i coe tIumj 1»\ eoiu\p!> prc^cni in u\\ own nund as a rvsuh ol 

will' IM ^d ,ii>on! t|u^ rii\ti»iu. !»o:h hviorv and ,HTvr Hu^ \ otvs wvrc vounted; 
u.id:!^;.' v\ li.i: *iu class h.ui wn!!'.:^ I \\ is srruvk h\ how n pie.d ' ihvir responses 
\' - : I , ]\] K-^ d !u\id!nc^ M ^ii^ni!\ ro rlu' ^!i;den!s w ha! 

\ !M M , l^ r! j^^. niur;^ ii'»u\ suuK^n^s nh sx>nK' nonon o! 

:\pKai' rc-po:is;v wtujid hnnj^iu ihcn^ To hear Uj>on ?he niaieiial 

IK round till J!! !•* iT, uiost snuie>nx know that iar^iT aTid ujoic abstract sehcnies 
I xi^t, |->u: s'udi nts w ' ,i i|vH>d a? liijurinu jh\:m out, w}*o juiow how to u^e ihvio 
md who uiuUast.rid th.n wnn^^g is a w ,u ot tv^ung and validating them, arc not 
The ^tudenTs who turn up in a rvniulial l^^gHsh coufM* at i\ Cummunity collcjjc. The 
stUiUr.tN I ii.uli in 1 ^'igiish One are likel) to gtuss m NUeh NV^wnicA, in The hone 
rh.u tlu^ \\ iU gue^s ?^;etn isgiij and m> dt> wvil, At Ivast I think this is one ui the 
reaNon. ?he*. arrue in i njih^h One jnsieiire and inartixadatc, ahenated ttonj and 
:nis?rns*Mi! o* tiu-ir powvrs as ianj;uaire-userN» thinkers, atui writers. 

At t!u' end t^t a setnester thev are nun 1^ more secure and much more :.fticu}aTt\ 
liuiied, i!k\ arv ihoiv s.ujMieti with rheir tiroof^ss ihan I an); having seen them 
15,1 sn tar, i ean t i^ip Inn wonder d I ctniKin't have taken thvm farther. }XTh;^p\ 
even liuouiil^ a eo;;iposiTion course of a tradiriotial sort, An^) Then 1 decide not: 
thvv iiVA tiieir tuuetatdes. not mine. In I nahsh I thcv discover skills thc\' 
have aha a\ s Um] and even ,U'<purc son^c new ones; thcv also prodncc hc;ips of 
prost, M\A uMi.}\\\ produce n wnh niorc ener^\ and pUasurc il^an students Tve 
drilled in thi ^kiiK of ,nvd\Ms. abstraction. ,nul conceptuai;/atiot^ that are snppi>seil 
to prepare i!kan to w ruc well m all tlwir collciic courses, I don't cxjKCt nu Mnjjhsh 
I students to w rhc well in .iH ti^eir co!lcijc cour>e^ hecattse I drm'r expect rhem 
to ^\nte ^^c^ aUout an\ Th>nu tttitd thev have tlte kitui of e.Npericnce of it th;n puts 
them f and t^nuK m ptwsvssion of its ct>ntc!it. >rs eocahtdarw and its H'lienu's. 

lint \ ilo ispcC! then^ \n wrue hetier ihan the\ would hiivv wiihoui I\ni{^i>h 
1. I iiex a,re ;H»ire lontident of ihe wdue of what's in their minils, !vs\ hkely 
to^ panic w hen the\ arcn> >tire w hat it is a teacher \sants. aiid rhe\ arc ready to 
leSriii inore ahout w ritmtr. Tvc ac^puretl nu>rc confuienec in iill my students as a 



thv\ arc nut ahrn.utni ir^nv. \\w\r powers as l.u^oua^c^usvrs, thinkers .uuJ writers 
\iu! insular js Tvc ivjnu.l p.ut jvipvtuatc \\w -\\k uacliing th.u nlivivncs 
Thvnu I vc Invun^c u^titc continent ni\ m ti aci^. 

HK Dw.H DuMi H7A?r v WrWi'.^; UVu///t( Of/.VfV Uh^rrjphy 

\i\ c» :isuknnu sjhvuIl* muJcut wnting proMcnis in cunkrcncc r.ulicr xhm in 
class, .uui In usinu pur-nitnrs an.l prtitVssur tnit»rs n the StuJv Skills ( vnrcr. nu 
class svsNjons i^avc Ikau clcarvJ lor lu^rc susLuncii Jonns uf writing activities. I he 
nan?v the gatMe Ihtc js HU»»ivenK'nt. and tor tius reason a writing project that 
irues un tor at least svvcral class peruuis js pr^kTahle to a series ut shorter ewrcist 
anioiiu i^^ch there secins »o l)e IhtIc or no apparent relatiot^ship. It is also ilesiraljlc 
that o!u* Antinij: project point the w av lt)gicall\ and inevitably to the iKXt <hu\ 
so that the pet»ple in the class are never in duuht as tt» the purpose of the exercise 
aiul th-e iiireirion in w lueh n is leading. 

\r IS fo: invsc reasons that I want to descnhe a writing projr' t that goes on for .1 
iuiuilR; oi class periods, that gets a hiiih rating !or gencratuK ndent ctuTgy and 
involvement, and that leads so clearlx and itievitahly into considerations of organ- 
ization. deveii»pnie!U. pouu oi vu w. paragraphing, and language, that these foreign 
and tc^nn ihsTK; tcnvis Tu cd tu vcr he inrrodured tt) the class. 1 hey aren't necessary 
--except perhaps .k dcscnpruc lahcis t<i he apphevi later to processes that the 
students have already dealt with in their own terms. 

1 he project consists of the people in the class interviewing each other ;>nd then 
writing pcrsonahtx profiles leased tm the information thc\* have elicited. It works 
like this. \U students prcp;irc a list twenty t^ucstions th;it they might a^ik a 
stninuer tor mmuc nien^her of the ck^ss) in attempting to learn nh>rc ;UMUit ihiU 
jHTson. OliviotisK , this project works best whvn n is undcrti^kcn tMrly in the 
scuK^ster that it realK does provide ^ h;isis for tlK^ students binding tnit more 
alMmt ciich other. It is in^j^ortant that the lists w hich the students prepare h;we m 
least tuent\ ipjestions so that they are forced to go Uwond the <*hvinus ones of 
•What is vonr tnajor-*^ and * Where do \<»u liver * After working their way 
thnnigh the more stijHrtkial questions — "l)o you have a car? A j<ih? A girl- 
friend? —the necessity of completing the hst leads the stutkms into more thought- 
ftil ^ifias^ you h^vc any pruhieins in getting along with your friend^^?'' *'Are 
vou \iTimii of yourself-" *i)o you ever feel Itmelyr" 

rhc next step is for each sttukMU to read aloud his or her list of i^uestintts, svhsle 
the other people add to their own lists any ijuestions they hear that they like. 
Aitcr The lists arc compJeted, tiK* imerviewing is ready r<i l)cgin. We were for- 
ttmitfe in havmu visin^r 4 a imnd of <me of the .students) in our cla»i the d^y we 
wei^- to \H:m\ Xh\^ part of the project and we asked htm if he \vould l>e wiping to 
!>e ititerviewed hy tlK* class. Ikcause he m as a stratiger to the rest of us, the inter- 
view ha^l total legitimacx from the ver\ ftrnt question, **What is yotir natneV 
. io einphasize that this w js a group project, we followed tlw procedure of each 
ia:udent asking one Apu.stion {nmi his or her list (and following up with any 
iKftitHrnt i|uestions suggested by the response). W'e went around the group like 



this until all MiuiciUs h.ul asked the ijticsn^ns (hv\ tu .^sk .uul satisfied 

that thc\ had a prctT\ ^i<hh1 picture nf the jKTsnn Ueing interviewed. 

l afh na int er ul the eiass is \Wn expected to write a persunalirv profile hased 
• m the results of the nuerview, I his in where the project really hegins to take utj. 
As the students sit there euntruiumg their raw data in the fonn of and A, 
thcv realize tliat their prohlcni is to bring sun^c kind of order to if. Hut because 
the data has been gathered by themselves, and because the subject is so close to 
their own interests and pre«iccupations. rhev move into the wTitinif staye so 
naturallv and vtihinr.iril\ that it need never be UKntioned that rhcv are usint; the 
saiue skills aiui teehuMpjes necessarx to w riting a teno pajXT, a laboratory report, 
an examination essa\ . rhe\ organi/e their infurmation. gather related material 
together, onut unnnportant detail, emphasi/e major areas, develop a theme, drau 
a ciMKh^iiMi— all based un their nw ai criteria, established bv themselves, in purtimj 
the pu'ces nt tlu* jigsaw together. Snnie students are interested in rceordmir /u 
the inlonnattun elicited. ot!*crs choose only selected bits and pieces, but cver\ one 
' and I have do?;.* ihis project in two different classes) offers an interpretation of 
his or hcv k\ax \ --^\\tk\\ nne ui tlu' m(»sr iniponatu pavt^Ts of the project* Students, 
it veems, nia\ iuive difiicult m passing judument on a book the\' have read or on 
an abstract ulca, but no one jvk ditfu'-'tv <l>eca\ise it is s ^ nuich a part of every- 
day !iv?ng) m tonuul.»ting aUil expressing <^pini(»ns al>nut the :>enplc in his or her 
hfe. 

Ml nienibefs of the c!j^\ ti^vn reat! their profile^: to the tethers, ar.d considera- 
tions of <»rgani/atJon, accuracy, fairness, and objectivity art organic to the ensuing 
discussion. The person who was interviewed also responds with his or her own 
reactions to the others' ^ reading" of hin)/her. j w ant to stress that the class analysis 
of the profiles is on a prett\ s<^phistic;ucd IcVcl. One student s paper contained the 
observati<»n that the utterview ee was interested in l>cing a television rcpairtiian. He 
w as cliallenged on this assertion bv others, w ho said that a'l the interviewee had 
said on this subject was that he thought he "might like to work in the media 
MMUeday — mayl>e television^ :«h1 that other respmses he had m;uie^ — he was "into 
music and art," he ha<l w htten anti-w;^r \HKms in higli schfud, he was currenth' 
taking a college course* in viileo-ta|u* production — indicated that he was proha!)ly 
lUufc interested in the creative asp<'cts of tvieviston* I lie student who had written 
the reujark admitted th;u l^e had **assunied" television repairman tiecausc i\c him- 
u as heavilv into iiurcbaoics and re|>airing all kind^ of e4^uipn)ent and that was 
the first thit^it he had thoutxht of* 

Another student t4H>k as his departure point in writing lus profile several 
respon.scs rljat the interviewee had madi* w hii h mdicated that one of the reasons 
he had decukil to come to Staten Island Cumnmnitv O^itegc w*a« ficcause thcrr 
uercn> any trees or grass in his native llr^ndilyn, and that Ik wns l^avilv into 
tising drugs and hard rock to *'turn off ' the environment he dijilik^d so intensely. 
From these clues, the student develojied an imaginative transfonnation of what 
the studetU's life nught have !>een like had he grown up in Wisconsin rather than 
in BrtHikH n. And this froni a student who ordinarily seems comfortat)lc only with 
literal '*fact''--'\vhosc itucrest in dass is usually engaged only when the discussion 
comes around to his area t>f expertise, haschal); wii<we lack of ct^nfidcncc in his 



.t!iilir\' to c\prcNs {MinstH od paper is ^ucl) \hM iic c^ht>osvs to \\ r?rc very litrlc, it at 
all Mu\ x\\a\ masks i^is ^Avn sci^sc o? t.ulurc with a subtly decant cliuUcngc lo 
Jcnu»ns{ratv to hup, w i^v he NP.otiKi u ant tt> uu tjrhcrwisc. 

After the class h.,s wurked as a i^rtaip m uuerview iny <-ne persoii and thcti 
eonipared xhv res\ilts. a nu)i}el h*as Wcu pnuJaeeil \\ hieh the people in the class 
Caa Use m uuervauing each oti^r. f iw ne\t step, liien. is for the class to pair oil* 
into ivroups of two. w !io jnteiVieu aiu! write profiles of each otiier. Vhese iiuer- 
vjews teiut to he int»re person.:! thaii the group interview hecatlse of the inrinvac\ 
esiahhshed heiween thi two people itivolved and !>ecause there is a sense ot greater 
freedom \i\ follnw nv^ ihro\ >h on a series t>f questioi^s that lead in a [>articiilar 
ilirectHMU \!su. of t o\irse. ti e student doinu x\w interview ii^iif leels niore iti clvanjc 
tha!^ lie she had as a nienih/r t*f a urou[> and this tuuls to coainhute to his/her 
wilhngnes> it) pn^h liie nuerview vmm vleeper anvl n^t>rv provoeatue areas. Also, the 
raw nKUenal t!u- sHidtju produce- unujuel\ his or hers lo fasi^uui and xUv 
pr'K\>N of doi!i^ SI). re;nforcevl h\ iiis/! t earlier suecess m iIk' gr^Aip iiuerview . 
leads in !no>r c.l^e^ :o an even liveher and niore suundK constructed profile tlvan 
the iirst time around. 

I his \\ rjni^u pro^'L i, then, w^rks nn a nunilKr oj vliliereiu levels arul leads 
towards scAerai nnj>ortant Oi>als ui uur ]>rograni: 

i ) V\)v prnjee! <Jv^•H>^aTe^ tne!g\ aiul invoivenuMU on the pjr? oj ihv people 
in *hv bcv'-HiM- ari* relar^nir liirecTix' to ea^'h other \vm\ not lo "ioreiizn" 

^^.lau " 1 1! i:r.ntti'u\i ■h;'ri^l\ *hv' ^ak^' i>! an lAi-rei^v, 

I'h- ^^Ull;.;u^" Ain>v i'i j>anu ijvuinii direerh in Hu' u.i^herini: oj data gives 
them :\n inipo7'!anr sKikc in orviering u into a Ci^hereiu and persuasive piece of 
w riut^j,', 

I hi' pri>i;.ta n^ikvs usl* of skilK \\)neh rhe sttuKnts already possess, and 
proeesS;s with which ihe^ are already familiar ahere is i^o neeessiry to introduce 
the !ionon of a jopie paragraph when every pro!ile !»egins hy intfodueing the 
per^^on interviewed to the reader). 

i4i 1 he niateria! tor anal\>is is ihc suuUnrs own wm*k. and heeause oj tlte 
high rate of aehievemenv, the foeus of rhe analysis is oil what the siudenr aecom- 
phsheil and The sr^j^s he t^r she t<^ok in geuing therv. 

i ^) ! he suhivnt iias heeonu^ more eouseious of processes that were amonuuieally 
oj)cKui\e in if>e writing e\erei>e itseit and is tiuTefore in a srrvtig' i-etied position 
TO appK riuse p^oevssv^ to a vaiaeTx ot writing assignnKaits iu* she inevitahiy will 
eiu'oimter in other v lasses. 

ftnir perhaps tiic most iinpnrt;int cotisidcr;ni<m of i^il is that mHi n M^stitinct^ piece 
of \N DtHin ifives rhe students tlu experience of prndticing sonierhing that they 
recooni/e as a sohd and sjgnuicant ac hu venjcnt. Aiu! thc\' know that they possi'ss 
the skills to move on to the next w rnmg project. I iic !Wxt project always varies 
frciin class to class !>t!t it is invan;>hly gcncnUcd our of cUsh di^ni^wms uf the 
prutiics. it nnght \k ttic wntuig of a\m>t>iugMphics txvhich i nppnnch thnnijrh n 
\tvp-tn -step ' component anal\ si>." Iiegininng froii) i striiMii-o^conscMousncss 
listing of pers4»nal experunces to the finished product )> Or a ckiss- written "Master 
Wan" for tlie college. hise\i npuii rhe students* own perceptio ns of ch:^ilges rhvV 
wo«Jd like to hnng i^hotit on c;MHpu>4 their iUialy sis of the pfohknis involvcdv und 
thdr :prnp>sal tor sohnng thcve prohkins. It is only iin|>ortimt th.n the pmjtcr 



i),jvc ^pccttK* -)5ul nniiicdij!^ ri ii \\nu";' it> their n conccni^. Il u dncs. ihc g.ip 
bvtwccn |HTM>n.^i *Nul>ic;. TiVi w r^T^niT ;invl inorv fornuil "uhjccnvc" w riting i> 

1 he \cr\ f\*Ki\i:,u miplKs in nijppmpn.uc int>dil; j h<>spir.d mode!* ;j 

di)Ctur-panc3it iiuivii], IV^rpu dnct« Ikcmisc ihc\ h.avc djsiroMng 

^\nlpr^in^^ ^\ iiu i^ tlu'\ w i^i) iu iid i>K I 1k'\ .irc wilhiiu lu nr.^kc t'un>i<icral)]c 

-K'cc^^ to cxpi^rt per^'>n-u'! ^ > thu r.m hr di.iunn^L'd and ircucd. I h;U is how 

J V !u'vpn,i! workN. \\\m n how a rcnudud proiirain is mc.ini ro \\ n,k: 

J pr'^uram d^^pmHs 

Oi roiirs;,. 'iuTi ,u\ \^«'rsv- ui^hIvK h-^ >i c»>lky<. iUaw th.u of the hospiijh I here 
;s h.o. i ;^{i)viv L v. hirh ^;vLs Iti i:uh.iee de^^Ted hehavi^jr ]}\ iiUel^^iVe 

i^'^ILi ijx^. ^iriH, ;!u- pLr. L! T' ^ii^d imukh w hK"li e^p^nises on!\ ihose ine!h**xis 
w iiji ii \\ r.isi):ik .iiiu l^^^lc-hKl. 1 iu husp^tj) iliovie! tor u coliej^e M ie.Kt respects 
th^.' ):Ue:itions o{ ^t>nu^ .^i Hu' ^wid^ nTN in ^eeknvj ^ -in che c'olUye in the i!r>l pkuw 

I- nrrik Pniore, t:Kr; ,^re stMdeiHs ?or \\ hou) the hospu.d nu>del ^s e!unv\' 
-ipp]^ >;m\< i! I N-ndvMiN Knt'\^. liu ii' pfoiiiviVi^ .uu! /ire w ihinu 'n wtiik to ovci - 

i'oiiK- Hie;):- W iu :i 1 w j'^ m voIKl^l-. 1 r^jonied wiih prohlein re.uler, a prohiem 
-peikr. -iiui A ijnx wnii a ^kilis proiiKn:. Hie lirsj uut a ]oh us ;i puhh^her's 

Tv.ukr .nivl n>*\\ writer hi^oi.s, He**nd r> ,j h\\\er .Mui wrnes eleU.niT hriets; the 
third runs :^ snul\ skdK center :u a tnajor uuiversitx . Sttidents nt x\m knui exist* 
uu! h,u e existed. ever\ u here. I heir prolileni^. ,uul their cures, are tlic staples of 
re!iiedial hter.unre; I'^ff '/\ u ^^/^rV/V^^ SitiWwI. Soinetiines* even \\ hen tiicir proU* 
IviUs .ire nor diaun«>sed» the\ Juui w .n > to eope. I he\ are ni>t ^^Hr prohlctu sttidents 
hut tlKir own. and the\ icaj> ,H the chance of help. 

IJtu th.js :s nwt whM l)pv?^ \d]nis>ion> is all about. \la!i\ of our students do nttt 
perces\e tiuMU^eKes a^ paiKiH^ people w dhni: to p.n a price to rid tiienisclvcs 
oj a djs.ii)ih,!\ which, thev reeootu/e a^ such. 1 hcv >ee the?usclves. nuluT, us 
prisoners, i ar Hif>re Open Adnu^^jous s?iuients, n seeius to na\ are held hack by not 
\v a?it^!i-\ rea!h,\ to read than h\ nxn being jNc to; by inditferencc to iissigncd 
niatenai than b\ mabnirx vt* snrriMiari/e it aileipiatcK , b\ unu iltingness to cunnnit 
their fhonuhts e\?eM>i\\!\ to p,iper than b\ lack of coUHt^aiu! of rhe uTHten 
ianuu,iue. I he<jrenca!!\ , ind.eed. of ihe^r '>\\ n free walk the\ have conmntTcd them- 
Selves to \ et another cd\icatuMKii insiuuiion, but nevertheless rcgiml \\\m 
the\ !hi?ik of as educaf^'^u >uid all of its parapheriviha—teachers and their class- 
fooUis, bouks, r\" sets, re ^chu^iif nuR^hines — v itl) itwon^prebcnsicMi, hostilirv 
niiite ilistrust. 

Accordnvj ro tIk* hospira! niodek tl>esc stUiients need soincthinjj on the order 
of a perstin^iin\ transpi,int. \ he troulik' is, tae\ won t sign the fek'asc to let the 
sch«*o} perform the «>perat?on. 

This )s the reahtv w hich has iKcti so trustratii^u to nK\ \ hiive felt, attcrniuely/ 



the tcrnj continuc^K Wiun I Livt .\ < !cariut I sciui the stiuicnr <iVcr ro Hill 

Iknihar^it ni tiic SKil!^ ( enter. 1 .^ssjun \Um M^iJcnr ,1 lutoi, .vhi I Jcvisc 

Tnul tiv.s h.iv h,)p}v;u-.L r\ r.^ .ii jih^^i is ]Mi:n\ In s.Jc Hu point, ScduHs icirning 
5^ Kir*4i.!\ sci t urner, it^xi :"!nio:v^ W tverc n s jv>t r.^kmi^ pLuw it j>Ikc.uih- j 

rraicat nijss ^l' svn<>nN U,nnvrs njs n^; \ ci Inx ii jMi-nicJ, In an Open Xdnii^siiuis 
pr-^ijr.nn, we inusf < )pen!\ \Um «»iir mj'kUI is ru;u\nMo)i tr.ms^M'nuninn — 

n.»r ivineviKini^^n, \\ h.n we are .itier is what evlue.ttiMn ;s >)i>oui: the autonon.UHis 

11. 1 ]u (1^:nue ()r-e:^tea ( :!assnMwn 

\ssunie this wnli nu^ iwaiyk Opeii Xdnnssit^ns suulvnts, uc niust \v<»rk 

^Mwafvi ehi.m^e. ^^^v,H^i eMnversu*;^ rarl^r low.irj renKkiuHinn. xehic!) 

iniphes riu- ei;!5k*j] nN*i!e! ^^f nwKnvj ihe e'>nseM>usl\ attlK'Te^l- This in^]>lies ;i 
releti'i'* '^^n :'o^is iiui i T\^MK nran^ -n praenee. \s lor \W uoais, 1 ihink^ 
of Jour --.ni arbitrji\ . !uu ennvenienr. dehneaiHtn. 1 w o <u them have lo ilu w jtn 
r/.-r;/:/;:; nul /. n\ aii .u\uieuiic scttinii. ^irenglhs wWwh ail students 
p<>ssos^ tuo deal unh treemu tin* studenr fVoni ikpendeiux^ tm the eiassroon^ and 
rwciHT for the achicvcuicnt of acadcnuc U*»als, making him— milking her— 
ffsponsihlc and, ant<»nunu»Us m rluar uwn terms. In prac tice, such goals can he 
reached, as far as I i*an see. onK b\ a rcienriess. opporttinistic eclecticism — a 
dctcrminatHH^ not to let a numicin or a chance go by witi^onr pointing some 
student toward a cl^oscn ohucTjvc, M own, practice, I liastvn to adnnt, does nor 
measure up to this standard; stiil. w hen \ think about what happens t<i have worked 
for me. I th^nk that 1 car, disecrii some tendencies which it nnght l>c lielpful to 
pass uJong. 

I ) J he first uoal aiul perhaps the most frct^ucntly invoked, is to dcmonstr:Uc 
to the st\ident that his or her fanuliar and habitual skills ;irc ttseful in an ncadcnuc 
C4mte\r» 1 iiis n^eans a ct^nstam readitK'ss to try to elicit habitual afulities in the 
unfamiliar classroum context, and to point otn. t»nce tlnn appear, tl^at tlun* i?rc 
familiar to the studciU and thai iluy have worked for hini or for her in the new 
envifonnu^nt. 

Fi)r cxauiple, sunn^unzifi:^ nugin start with the teacher asking one student, 
dunng a topical discussion, w hat .uvnhcr studetn had just said, it can develop, with 
pncrico, into the written stimnu^ry of a full debate. I he same skill can be exer- 
cised on a \ero\ed newspaper feature wiii.^h ^s being discussed m class and used 
fur trading practice. Ih\<criptwu titight begin \n iih a pile of photngrapbs, perhaps, 
orthc luk in Xi'w Vi^h or Slmm WtMmeii. "iJescrihc the scene. Who's there 



A\u\ \\hAi\ hjppcnii'g' " liiurpf\:.vi^^f:: ^\\\\M k\m \ k!l about the i)VM\ in \h\> 
pioTurc' Wi^.u n^.oiv \ on ki^^u aImhix him-" /I/;.?/ v 'Hf)- Jo xou know ? 
nj>\- \ !h- '1 ila- Niiu!;]>is Knnw the njiiKs ri)c -skiil> thcv ;uv 

i\ jng: ir hcips ihcni tn lakc d>c!n>c!vcs jmi the ^>rnKU of xhv vh^s mure 
sc:*i<uiv!\.) The r.inijc of skills \\\ax cm he elicited from pliutuijraphs is :ihi)u>t 
li.riiiless: * V(mj jre one of the people in tlus picture' Write — ijuicklv!— \vh;^t vou 
,Te rlnnkuiu/' And s** on. ()l>vin\isK\ w is cnH'i;il for the instructor tt^ sei/c the 
c'^nces tIku cotue Jroin the levsnn nself. A stUiicnt's timelv or ;#.TCepTivc ren^;n1v 
inj\ le.ni rhe cI^sn va a conij^letelx nn.jntieipated \n\X xAluAhk direction, 

; » \ seciMul JreqneiuK uivoked go.^l ui a chaniie-oriented i/ji^r remedial) class- 
riuiin 5s \x* inake the student resp<MiMhK\ m a constructive and Tion-ihreateninu \\',n\ 
lor wh.w tjkc^ place m rhe learninu process. In the suniinari/inix example above, 
Joy nis!ancv\ n tretjuetul\ happens, especialK in the carK parr of the senicstcr, 
tiKH a snuien! wii! n^it liave heen listening to w liat his or her classrnates ivave l)een 
s.isMvj. 1 ^s the chance to renniui the class that tlK^x are rcsponsil)!e h>r wliar 
liappcMs \i) r!u- classroonu \\ hjch nu'ans pavintj attention to each othcT. h n^a\* seetn 
!aint!\ \ ict««nan. h\H 1 dunk that the earnestJicss nppcjis to at least sonic of tlie 
st?idenrs, ! he\ c!^]o\ }>enii2 taken serjous!\\ 

I he teacher v.va aKn further a sense of respo!^s)hi]it\^ \}v hreakin<j; the ckiss down 
into small groups, each ch.^rged u jtl^ a task. One of the tiabitual skills possessed 
-iiin^jst i\cr\ siH'-ikcr oj the ianuuage i> xW alnlnx' to uri^Miii/e an aruunuau. 
l! a detvue arises, the i lass cai^ i)e divided into groups according to positions <»n 
rlH^ iss\K's, VavU group is respunsihle for organizing and presenting its own posi- 
t:on. 1 iie uistructor circulates among tlu* groups, making sure that there is careful 
discussjoii of what should cotnc first, wluu has to he left out, what shoijld he 
ciiiphaNi/ed, M\d so mh, Oi course, he or she should take the t^ppnmmirv ro point 
out that tIksc jrc skills and th;n rhe studetus are tising them sticcessfullv. If the 
class scenis suiHcKntly cohesive* tiic iuNtructor can heighten the sense oi group 
resp(jnsi}»i!jty hy having each group prepare one of its quieter n)emhers for the 
pivotal speaking role. Or agaiin wIkh a class reads from newspapers, the goals of 
suirui^an/ing, ciose reuling, and individual \\\u\ uroup rcsponsihilitv can he ftir- 
thered by dividing tUi: class into se^ctions, each of whicli is responsible for prep;ir- 
ing a sinumary of a dilferent story. Another group then attempts to recreate the 
original story irmw the sumnvary. 

h The third ^iK\\ of the chiiniic -oriented dassroou) is to Imnsj about the sense 
ot .VihH.f^my w hich shiudd anse organicaHv from a sense of responsHnlitv. The 
student nnist lie enc<iuraged to correct his or her nustakes ;ind set his or her own 
tfoiUs, Ftir exiin^ple, the instructor might sturt w ith "free writing^'as speeJurifmff. 
iM^r the iun of jr» rius ought be presented as m idtuost ph\ siciU exerei^jc m which 
the studetus arc encouraged to u rite Continuously at top sj^ed until thev can feel 
hou ttrcd tluMt hands are and experience the dif?icu!ties of coordination that come 
from the hard trxing to keep up \vith the nund, *rh<^n they should read over 
\vhar they thcinselves have written and pick o\Jt what tbcv hkc best. Frequently, 
-itVi^^^^^^ to shiAv it and feel it, they are plciiscd md surprised ^t tiuj 4|Udiity 

1^? parts of tiieir own w<trk. Now is the tiuic fof them to Inrgin to cv«ih-c the 



""i;.u\ira!" ^ru.uu/.umn Inr :!ujr u!;\i, !^ there Dinrc '.»f it m whM tluy lunc .already 
urjtivn- i \x he c\tc!uit\r- I he sirucn^rc uf tb.c vsviy t,)kcN shujx- tVtun rhc 
n^pvra-i^v- tl'iir t,\^i^ t!;.'i:-hr \\ m;.u . I'.^n-se. rc^jinrc rcNirainr nn the jvirr 
ot ihc niNrructnr lu ax^ui tirtini* {he ^^uvivlH'^ lnn^n uitu suiuc c\u-,ind-ilncd cssav 

intcrnalh evulvcd urij.ini/ati<M^ nv.u he its vclucic. As teachers, uc have rvau 
iHMtlv MuthneJ e>^.ns whose ihouuiu tiuesn> enrrespniui m the r<>in;H^ luniKTals. 
\vh«»se traiis^tuuis ,^re l>ruiues k.uhiiiT i^^where, w hiKse every stej> in tlu' direeriu!i 
\i{ eMi^erenee is iViivir.uexi h\ exteriia! <len),H^is tnr an irrelevant pattern. \n a 
ei^anuc-«»nented elassrutun, snuii-nis must iearn tt) discover and vahie their uwn 
patterns ot {l^4iugi\i then rhe\ can lie helped tu elanly these patterns to others. 

\l\\a\-s. whenever it's appropriate, M'b-i'orrc^riof^ first — certainly helore the 
Teacher makes his or her sui^^e^'>lo]is, .nul !>efore an\ thing else, if pc^ssihle ilrc- 
i)nenri\ liu rh\ihin i]i the class prevenis u.) het the stiulents read their papers 
w\er--word h\ word, sImwK, alond or hp-readiivj i stress the i/;f|cnv/cc hetweeu 
thiis activax and readmii a hook j> l- ncourage t!ie stndent to reeogni/c small errors 
v^'Ml^oui enihura^Mn^nt, S.n --tApvess^ -^^M he nn^rakes are nt)rnra) u )ien you>c 
thapikin*^ sj) Mst. u h.at s i^otni is i!\e \^ a\ \ (KTrc hndmLi then) an\l correctiivj thenh" 
\\!un tiK' student has ni!l conlidence m lus (»r Iht fn^u ahility to correct, he or 
she w ill he a!>le and w iih:\»» to extend it i>\ callinu \ ours. Until then, it's laruch' 
a waste of t\:vic N»r \ ou to iinervene. 

\u!oii(iiii\ .ilso L Mjiiis ir^n^ a s^nsc that w ii.it <»ne is douvj hero is related to 
where one is tjoing anvi w here iuie has {jeen — aiul that this is chosen, 'it s n^onung, 
live \ ears ironi now , ^ Du \\ .ike up and get out <»l !>ed. W here arc you and what 
,^re \ou truinir to do next- What s xauir dav like- Wdiat happened to yo\i in the 
kw tivc \'car,s to get viHi where vo\i arc? jslufting luck in time j, W h;U cnuld yoii 
he doin*' now to m t x\ here x o\j xvant to her \\ hat could \ ou be dotn^ here* mm ? 
W'ouKi It xvt>rk-" 

And autononn conies tot> troni the sense of security w hich enables tf^c student 
to rake sun^e controlled n,sks m class—and tnax he. kuer. out uf it. 1 hmk of 
Muncthn^ir that \ heheve m that x o\j t]>ink no one else in the ckm believes in/" 
rius usualK iKcds Muue expkunu^g and typically it takes several tries l)eforc 
WM^sx }Kopie m the class can ami: up xvith suuicthing xvhich most of their ckiss- 
mates ihm x alreadv accept. W hen JUust |Kople have kuched on to their likni: 
*1)4lcnd it." Or, I iunk ui sunicthing xvhich woulJ !)c iinpjssibic to talk about 
m xvritn^n, O.K.. noxx xvrite about it/' 

4) All of these goals should tend toward their fulhlhncnt: letting the sttidcnt 
txfk^fknce the deep jov which conKs from rc:il learning — the grace ot m acquired 
^klU, the chajiengc mastered^ the new done xxelk 

\2. Pi 1 1 u Moj t u (ictrwir hno //v Vurpk !Ij:c: Amaino^rjphy in Dcichpntcntit 
^ |tur4Hhictif)n 

I Itiwe been teaching l\nglish tNMnposition in urbati conununity colleges for 



Sf.-n.hru Un-tcn I ?n>!;sh. -wi^ipl-^Kd \s\ \\w \ . .. ) l:ffhy vm\ all ^hv hvst 
;v.ai^.;/.i;;. h wjN proi'i;uli!.iii\! tIk snulrr.'N \>\ a iuur pat^c dcparnucntal manual 
«.i adx KH . rcijintvutcrns. anvl jn^trn< Tiur,s handid our <ni tliv first da\ at cla^s: 
^^{^M^^ \\ri*)ruy :s hL^- i^^^iui nun^u r-. ... \i] stuJinis will unto si\ ^^tHi-w.^rd 
liunu N. 1 <u '-^ in it^niMl i \posi;nr\ prnsi' tssj\s with ju jnt rmluctu^nv 

aul I ' >:n his;. -H. 1 !■< ;iMr«>^iwr<i<»n w lil ;>vi»'n wnh ,i tiusis st.h i]iu*?it < poini 
?'^!t«x\ l>\ ;!:.ii^»r i\-asMns u^v \\^i\Auvji rl^ai vuw, 1 lu^ luulx will 

.... 1 Ti, mu jmIh t viraw i^:: a ^.^jnila! cr.il inan^lv **n tIu- kh«*arx1 i»* ivprv- 

M in ::\ i^u rarr; ^>rMva)^\ ^-3 nu nic . jnJ nimkinu' .^l^o tiiat w \\a^ ivicntioa! 

w J a K1 \ ( ^ - H.i ■ l\t ]Ki r-v^:ua' an<i ' iu' Kch Manan« >n \k' lar he hi^u! • 

r. , In ; i -.ss J;^^•u^sa>ns a,l>*air tiu- \ ivtn.iin w ,h\ t»>r oxamplc. or th • Kcrncr 
^ Kia-a^t ^;rS.>:: rii'*-, -o^i- ^nx ^a'sat ^ '^s wonid hi,' sui^jcinVL- aiui 

.li -^i X . . iTi; i * »n a li-; Kj: i: »i v> ^rnjuu^it UxiiiiL^ vii' wit ►pini^ NHital{,uKt»ij>K a 

1 iic 'ii^'v t he 'ahc] h nui. w ntjju huiioK h< k\v\ . coKh ahstraci. atu) ahnruvc 

'TUi^jV^ a' laawM.hh !iis^~ * Iiv "J"; : iral n^'^dvi oi Juluaic l«>uj»^* usinu rausv fiVcct 

] ' r ::v ::ra :'aa^ \^..;r^ -a U uiaii:^ 1 w hv\^i]Jd\'<i aiul lVi:snaiu\l. Mn!\ 
i^i'aviii illv nadciNi nuiiMuj Hm^ ^nu.iti^ai w im h inuij <ks(.TjljCHl as appt'oachinij 
l>e-!a'a"*aA M i «pi:!\ iiM. 1 h.vn 1 JoiinJ nwscli asKi^^u ^tuJciU^ ti> kcvp journals 
i:\ w :!\'\ .ik-^^aahc i)j5>ak'n:s t>r ^ituaTitMK in tlaar hvvs. I hroui^ht in 

shon picc cs o! autohjMgnpiu . scivi nons iro:n {;i:uulc Unnvn's M.uh^hilJ hi the 
/V?'v;;.w / a;;./ or Frf! I honias* l)ni-v 7'^\>r i/;\7// Snt'cts. along wath nc\vsp:ipcr 
an;! ^na-^^nr arnrlr^. pr'AivU j varaaK f<? linfvrvn? toci m onnparin<^ the 
partK'iiar^ sn.'Jiau^* ioumals to \hv lari^cr ucntrsili/aiions Jvvclopcd in the 
l**rni;! t \p^»n^»r\ c^^vw s. 

} !^ur n^^w hiia^i ili-w^ipinu aaH'jl>jo^raph\ a^ a \\a\' t(» tcacii writing fur tlircc 
\ car--. I i-aai' t«>und thai sniJciu^ dnfer ^ignnic'aficK' cnoiinh m tlicir expectations* 
,'if>tlnK>. f>.u ki:ro\HvJs. exp^ -tciuw ami tcn^pcranjctUN to crc.Hc a rich context for 
thcniNelves m the tlassroonj ;nul for ea' h other writers. For ex-ain|>k% one 
ticvelopnunt.^l l\n«»li>^h c^iass \\\ l^rz included xht: follow tng nmgc t>f stuilcnts: m 
ex-nirnhant niaruu*, soiMetnne alciihoiu', night secnrit\- ijti:jril; ;i foreign-horn 
aihiie^cenr virug User; an asNi>!arir supcr\iM>r ;r a >iatc schoo! f<*r the tnent;ilK^ 
retariicvi, a Jrununer m a perforn^ing vtn k hanxi, an apprentice hakerv chef; ;i 
?*cvcntcen~year-o]d uirl u ho leaves the chiss int a week while her pairent*^ go to 
<;h!cago to iiehp the cinUircn of an nnclc who had shot hitiiself mul his wife; ti 
unnvan rcturnnig to eoiieuc after fifteen years; a X'ietnani vet who htcr;iliv hnd 
to Kcrape his l>tidd\ ait the deck of a patrol hoat. This context does not appear 
spontatHousK . hnt enuTi^ev i!radua!K over the hr^t tn<Mnh of the tertii -as a fertile 
. .ground for students lu exph^re th»c use of words in talking and writing with the 
^: :g^^^ thcjr fanviharity, trust, curitrsity, jtnd interest. It is imt jtm it ^^J^ppv 

accident of \ ""xtiuni^ class w hich, thanks to a few students, the teacher is hickv 

, »• 



} Uvt li.i^v v.iri\ m\k\ s\An a c»»iUirN.itH>n whmjwv <> iIktc while \\c iirc 

as 1 ehuosv\ a\u,m\ a tlk- u;'.iilKT. \^h*/N al^scn! taA w Uw au event jn the 

Ijle ^-f liie ^^luient ->r le.uOser. tik- eolui^e. The eit\ nr the e<ntn{r\ . ^iepeiuluiu 
aU'« np*»n n,trj'»'.v »>r hr»>.hi 1 t'hunsv ivx fAu'Us ni ilie l'<^nver^aT^^♦n t<> he. 

\s tiu' ^'e-^t nu- stihiin\s Liet se.UeJ. the\ Man hsteiune. These eonversanniis. 
whk'h (.an eenter aro'.i:u! s<,\<.-r.il suhjee?s )Ust one. <\in var\ troni ahnur tive 
ilueen nrintiU's. a-ui ean jnvuive .nu numher i^t stiuieiils li »n) two tu ahuut 
!en- W in: is ;i!>j>i>na]U ir. tins Heist- in i liai the UMehi-r l^e a^ eonseiouN as possihle 
.iiniMi liu eli-ak iik>e sari.ihu^. the leniilii n\ tKiie. th,e nuinl^-r ui >\ii))eet^ 
Jiivl spc-iUrs, J<.u'rt\- h-eus, \\ hue ihe eonver^aiinn has the aj^pearuiuk* 

nl" heiiiii 'III ane* >ns, oMnJ <n >nscr\ atin^s ha\ uu*. laet. a hie Tikar ow n, tik* 
u k'ik r >h. I't ^ A w\ -1 h-w Ik i-r .!i.-hheiMte!\ eiinrrihutiiki" to its shape, 

kAtnre aiki J;re<tiJ>n m Lienm^ a luiL aeeU]\ue Jeseiap-iion or L\phinat^on o| Nome 
issuv t eXpeTk !k\'. 

\i an\ nM^meiVw 1 w \\\ si^jr rik^ e»>nversa[:on. ohen several nineN. And ask the 
n = - I V : - ' ; -r > = - >r w r:* ai ^-^r w i^a; haN !^een njuK \\\' then 

'H't -! Jl^,^!^Mi)n Ml L\ae!i\ saui wisa! w]i'*i]j, UsiUii \\ liat Wi»|\K, 

I have i^^Wiul th.at irirerrupmvj ilk^ eonver^.uion jkis svwral aJvatuaires. It allows 
:ik' stuJe;^ ''^ i?ve^'ine .A^ \\)a\ \w (ak]ik: re^ponMl)iht\ lor his her own 

Wi-^rds m a puhh^e e^ 'n\er^a?io;k aavl ihat ^iher sUuknts are iisienmg to tik' wairJs 
ik*. shv is usHkj. 1 he sT\uient also steiuu that he/she nuisr listen correctly to 
other voiee^. u^^^nij oMIerent wovvis. Of eonr><e. »>ne t>t tlk* stronuest inipnlses is 
Jo hster. A\ a!h or to iiste;\ ^^n\\ in ^o Ki^ as oilkr petiple's words are related 
to \nur i»^vn \not!u r sn*ong inipuKe rs to keep tik* conversation speeding alontr* 
t«> u^' siow . tollwvx eloschv . niaknkjf sure of ail th.e words, voices, Jcclit^uis and 
tik>nuhts of r!k tonvvrsat^wM as it develops. 

StudeJUs iTiake ^eVi^r^d eoisun^n luistakes ;n rep^Mtu^g J com ersalion. 1 he 
reporter u^uaiK adds words to the ctjnver^.nion th:tt were never there, leaves whole 
sccti«»ns out. of drasticalK alters what is jctu.dly ^aid. One vahic of the c\crcj?»c 
is that It i^ inunediatei\ Corrective and that the correcting is dntic by the sttldcmv 
1 ?ke an\ti!k .Ke. snidejits don*! appreciUe hein^r niisnnderstood or nhs<|uotcd. 
W hat enkrues fron\ the exercj^e lirsi. that tlk* stutlent sees and tecls at once 
that his reconection hoth selective and ilistorted> l or w !vatever reas<»nN, part 
f f the conversatiiHi did not stick. Second, the student can hcgiii to uiukrstam! 
vm\ Hei the ^ensmvuv an<l fle\ihiht\ of language as it is !)t?ng \v{>rkcd out tjpcnh* 
in the class, tirst in the conversation, tin'n tn the writing and tltAally lt\ talking 
ahnut the wntit^.u. There i> fii^k* think things owr, to re-think and re-fcel, 
to add. sn!>rrkt. aher. M'k^tjon. and eotne to a tuw conclusion mh*w wa»rdsK 
Stncv we have all heard the sanie conversation, or the vanw \vnt4ng, this turning 
"ovcTin the uinid aivd clkaosing new wiards can he contirnuki or rc-qMc^tioticd for 



It is aisu pnssililc !n ^VATX With A short, j ^-uiiiuuo \\ ritinir exorcise, cither a 
ennunun Nul^cer <ir one pu-kid h\ i.u*h stuJiMii. J his cwrejse is j>.irtiiMi);irl\' 
uscJul n\ tc.K'hnjg w h.it 1 wuiil^l \,\\\\ t\H \\^ .iiul JcuuK .huI 1 wUl ilcsiTihc one 
briefly tu illustr.uc what I have been taiknig ahuut. In response tu the asM^nuieiU, 
i)cseril>e a u^hkI tunc \ uu h;ul recent K a student wrote Annn going to ;i roek 
concert. In las short p.iragr.iplK all the sentence^: were "wrap-ups," blanket at- 
ten^pts Tu ik'Ncnhe the w hulc concert, how he hked tlie light show an<l how he 
was **t»eltnig nUi> the niusR-/* Airer he hnisheil readn^g his par.^ijraph, I askevl 
t!K' oihcr NiikKnts m the class h> dcNerihe their picture of wluU the huhi .sht)w 
h»oked hke and Ui^w the nui^it^ Nouiuievl. W'e all gave him e\traneons in^pressions, 
Nunie of tiu'in ijune funicv . ot what it was hke for hnn, all of ihctn heinu tpnte 
f ir fnnn t!ie actual facts. St> that he cnuKl feel liow far olf we were. I deliheratcK 
prt)hih!ted !un^ fn^n telhiig t!k' real stnr\ . As hi^ fnjstration and ania/enicnt 
grew, i)e lui^an to reah/e how luile he had conuuunicated. how little we actualK" 
''kneu.^ Atier about ten nnnuies xh\s ilehl»erate frustration, he burst f<»rth 
witIi descriiHiuHN of ihe NJuhtN, xhv inuMC the crowd, the Costumes anil the 
,!etii>ir. ('I ihv perhManeiN. 1 reNU'U Tev! the toeu> to the n»u^ic and repeated the 
pnnevN of asKKig th.c tiWier stuJeniN to ga\e ium tiieir itnpressions. Again \\e were 
oif tlie mark, but tlu^ tmie iv>t ^jujte so L^r. 1 hen 1 n.irrowed the focus even 
furrlur to itu'iude onl\ luo sonus. 1 le followed be eivinir us a virtual lecture on 
'ii,;rv! rov jx, diNtinLMnsiiKiii u irttm '\k u1 mh k * a^ul ' whiter rot^k/' and dv'vciabmtj 
m nuisaa! lerniN what was happenmu in eaci) nouu, what eacli instruuKau was 
iionig VA Itself, i^ow it was related to the other instrununts and to the words of 
ti^e sor*u. !«^»w the two sonus were rekucii to each other and how the\ fi>nued 
parr of a scipteticc of songs u hjch couiprised the w hole slmw . I he final ipicstion 
1 asked was. m elFcct. a rephrasiiig of the i*riginal one: "Win did \<)U like the 
nui>ic-*' He saul that he had listened to it man\ tunes on record and knew the 
music 1»\ heart/' and that altiiough it was "different" to hear it Ine in concert, 
he stHi ' i :;eu xJkrc he was all the rin^e" in tik* tuusic, Me saiiJ he was •\h houie." 
iMtvalK Ik^ said that he had UeVer put all tlkse feelings into words before* and 
felt "liooj/' tiiat ik* had *\lone sonkrhinu" in comniumcatinjjT and was "at ht>mc in 
the class." 

f hc On-ijoinu \\ ritinu Kxcrcisc 

Ibis kuui of w nruvg cwrcisc can k^st anywhere fro!>) i»ne week uwr a 
month. It is btulr arouttd an\ situation in t)k stude!it's life w hich is unresolved 
or iiKoujpkrc, and there* arc doyens: * I ni affiud of an rc}><*rt in an^ithcr 
subject*' can t find work after school,*' 'it's unfair that I help around the 
bouse njore than inv brothers;" *i need n^ore n^onev^'' ^i'm the \ otinijcst in the 
fanul) ior the oldest ) and 1 abva\ s take out the garbage or clean tlic bathroouK" 

At tirst the student descrifjcs ttn^ situatitm antj the class asks a lot of <]ucstions 
to get as clear a picture as possible. W hat scenes tu keep the cunversatHHi alive 
tmfoUimg of the problem, the actuality uf tlic student\ situ;ition and 



(hv pruMcUK such :iN .^nuvi\ U\<r. nusn\^TH»n. k;ui the stinlcnr Aiur a uhiU- to n 
spcv iJ'r riuiruv. I 'M" t \Mi5pU\ w h.U hvij.in .^s: !,u!kT .1 M)ii-nl-:i-hitch," 

!Kv»*n»L-^ .liuii.i uur ]\\\\ aw jumu t<» "Xl-, t.^iur ii>iu*rcs nu^ iuul hroil>crN, 
he d<>csnN <ijstrihntc )\5stk'c hnu^vhoiJ jobs KnrK W hile the ch.u'W !i)igl)t 
nut i)e tlie tu!l e\ieni ot the siiuieat n leehni^ iuwarJ his tatiicr it is concrete, 
speeitiv .uul !nan,)uv.ihk\ h \s .iKu st»nKihinu tin* ^lUiletn c\)n write nUotir, tisini; 
pient\ 0} e\.hM3|>k's- In ii.Uil\nit* tik' nnreM»iveJ snuJUun* ihe stiulettt md rile 
el.jNs .ue ti^niu si»nie j>? tiie vjuie fei'hnujtks retMureii h\ t^her Courses: urderiny 
ii)uui»hts .uui teehivjis. iMenvn^n j ..uh]eci. .nul pnAuiiog jeiunl iUustratinns tu 

(lefuTjiK spv.^Kuit:. j.M .n^ivei^ietu nM^ie^ tnu i>l liu* cii^ciisMon hetu ecn the 
student .i!ui ihe reM ihi el.ws m vh» NoiDerhiivj .ihnur the unresolved siruntinn: 
\ii \.AU \\\\\\ ])\\ ijn)er i»r witi) hl^ hrwilurs -U)nui 1 speeuic incident leading to a 
speeilie dein.uid li>r ei^anye. lie i\\t> or liuee d.u > 1-etore the next class, 
Mu\ w he!i h.e c<*nKs u\. \\v .ill ask \\u)\ lias happened. I itere is iisualK a partial 

att^'njpt a! resi»lur)<*n. .nid \^ nh it, a whole !U u sei of rhi*ui>hts and teclinijs aljout 
the N!tujai<»n. 1 \ui \i he hjs J^Me :>j'!h;:^g. tik* s!ude!H feeling diiferenrK- ahout 
!he Mtuatn>n, wiih a ^harper .rAareiu^^ <*j the prnbleni and of his uwn frtistratioii 
m n«>t dedniix \viTi^ it> He linJs ih.u nuieaxl <>i heini: confused In m overwhelm- 
ing .uiiouni uf ihions s.i\ , leavimu }viradw\K'.ilI\ a hloekc ^ ahihtx to write 
ver\ mueii '»1 .uv. liun;^. l]< hj^ a !*m i*^ s.r. aht'Ui a small pornu^ nt ihe situation. 
He IS alsi) re w ntnvj "i s^n^e. h\ tetuinniu nwr several ^\ eeks to tiie san^c 
situation hut wnh fresii uMierj.d, usuiu as niuc'h intuition, con^nion rense\ reason* 
a?ui expenence as he ean hrn^ji u> hear n\) ,] suhjecr ch<^se, and which, in his 
thu^kinu, talkinu, and uruanu; is inakinu real dcnunds in\ h\m to he concrete, 
accurate, ft?!k t^ptMt. and direct. 

(amchision 

Vhv partietdar examples Tve giVen !<»nn part of an approach to writing through 
the use uf :Hitul)ingraph\ . It )s sti!l a ne\v approach for n)C, which will develop 
as i continue to use it. Iti descnbu^ir sonu- uf the ntctivuls \ have ontirtcd a number 
of tjuestions atiil prohlems. W in , f^^r Lxatnple, wil! a particular exercise work so 
well in one class and tall flat in another- How docs one deal with particu! r 
stttdcnts w ithin a class w hose responses in vnrving degrees* suHcn, dosed- 
mouthed, rehtctattt* recalcitrant* coK!* hitter* or hostile? 

Wiule the nnthods are st^meuhat new. I ilo not consider my attittides and 
fciflings about writing to have shitUii tiiat muci) over seven years* 1 still value the 
ctnritv and accnrac\ of w^rds; hut { don> thin1< that wimh rtre exclusively 
fationaJ. literal Itncan or t)!ie dimensional ! still value structtirc^ tnit I df>n't 
consider stnicttire ^oleK a^ the "introdtK*tio?^-hody-conclusiotV' of the fonn?i1 
e?ip>sitorv pnise es^ay. Anvl I still value the ftdlnes^ and richitess of narration 
and exposition, not tlirougli the listing uf reasons alone, hut through the interplay 
ivf th<^ught with feelitvg* inttuti<>n and experience. 



! Sma Kai»\1)IA Oar f^j the the ro^ui 

rhc rcmcdiu! Kni:!:s!i prognini at SUXl has three Icaturcs tu it: I ) English 1 
f«»r ii.itivc speakers, 2^ I nghsh ool for i)«»n-tvitivc speakers, 3) Tlu' Skills Center. 
\ hvL-n wurkii^g in all rhrev, giving vi|ual time in each to speech, reading 
iwd writing. I hc^c three go hanvl in han^i and arc discussed here separately only 
for convenience, 

I ) Speech. As the renjcdial Knghsl^ students speak a work-a-day Fnglish, the 
r.nghsh thev hear m the S4*ciuh>uy, ( Juvernnient, Philosophy, or Nursing classes 
seems t(> rhen^ n> he not <)nl\ siiphistieated and superior, hm also difficult. Thev 
have to he showii ti^at thv\ already know the nu>st difficult, the most b^isic things 
about the language: its suuiuh, sound patterns and a whole lot of things the 
sounds stand for. Sht»uld this store of words he increased and the units of rhythm 
l>ee(>mc longer ur more varied. the\ to<t w«mld "speak like they're educated/' 

In the hrst feu da\ s ot the scniester there is a lot of speaking in class, but no 
nionopo!\ i>f speech. It would seen) we don't work on English, we just talk and 
tjet to know eaeh otlu^r. A el<>ser look would show this to be a covert attcn)pt to 
break down the {prejudice ag;unst Kngiish. pussil)lv the most h;\ted subject iti high 
scho(»l t>eeause the n^ost humiliating. 1 ,'vsk each student to speak on a given topic, 
suggested t>v a nu'mber of the class <tr myself. "Vhe topic, of course, has to be 
somethmg they w i»uld talk about i]uite naturally with their friends or something 
that Would m all hkehh.aid ^rouse universal nnercsr, suel^ as safety in the streets; 
eternal damnation, the rieh are civilized; portrait of an lumest politician^ auto- 
mobile insurance for single tectuigcrs, divorces. 

.\ good introductory assignnunt is a friendly and flattering one in which stu- 
dents pretend to \k journalists visiting the SICC campus* They draw up a list of 
<|uestions the\' u ^int to ask each other about the school. They mtcivicw mt too. 
Straightaway, i get to know which arc the bold ones, the lively ones, and the 
shv ones. 1 hey get to know each other to«K .Ml Faiglish iK)] students benefit from 
this but foreign students do so more n^arkedly. Asking {questions correctly is a 
real need the\ feeK I his intcrv iewing helps build up their confidence tremendously. 

Students love to bring their favorite things to class, talk about them, and answer 
questions at length. 1 enjoy having this ba/.aar; like the interviewing^ it is very 
class-warming. {This is one wa\* to get foreign students to talk at length,) I 
rememt^er how an ornately elegant samovar hniught ti> clasf by t PertiM atodent 
got everyone interested. Kabir, the student, called it a tea pot and described the 
tea-n>aking prf)cess tn detail getting increasingly articulate w^ith evcf}^ question 
of the many questions asked. FAxryone present must also recall a tieautifulty 
carved w ater bulTalo hom the Philippines. One of the liveliest favorites was a 
picture of ^ bo\' s girl friend. .After our little displav^ ever\'body wrote about one 
thing or the whole experience. 

Another never*failing assignment has to do with description and analysis at an 
elementary level. F4ich student makes a statement in three parts: I) namtiw a 
commercial product; 2 ) describing its iippearance and saying what it is used fori 
J) giving reaiiions for liking it* We had euk)gi<is f<>r Scopc-in-the-morning mouth 
wash, Arrid underann spray deodorant. Seamless panty hotCt Wonder clotl^* Tai^^ 



Sunfluwcr mxhK tVom health stores, jiul scwra! t»ihcr jTcius ctjuall\ vxciiii^ii. 
The class \\,vs hvcK . trK*niii\ und vue.U. \\\ conncctiun wiih siuuluwcr seeds, i 
hruuuiu up The dilVeiVuee hetween nature! aiul s\ nthesi/ed prudlicrs. W'e got itUo 
a diNCu.ssinii al)'»u! ihe ejnnu h.iluis i>i jHuple aroinul the ut^rJd and ihe nutritive 
vahie oi tthui eaten h\ Vnarteans. i like tn have J disvus>iun of t])i^ k»nd develop 
intm an aNsignnient. It is spontaneous and ensures snuknt interest. As at least one 
perstin feels stmnijK a!^out t!u* topic, others u<'t draw n into it. 

I ct>nsisteiul\ tr\ ro tip experiences that students nught \j\ute naturally >\am 
to put into wnrds. Once 1 hnntght m a ehpping of ' (ia/ing at tlu* Stars*' and 
read it out ver\ fast, inu fast for an\ tine to reuister evervtluntj. I had an inuticdiare 
unasked tor feedhaik, thev wanie 1 u\c to reavi Leo again, slowly. \iul "what \vas 
that last h\{ aiMMit Saijuatarnis^** \\ hithe^ we believed in the stars or not, \vc 
deeuled We \\o\i!d uaich <*urselves for a vla\ and report tuir findings to the others, 
Si\ out of twelve siuvleiits were indnierent hut fotjr of rhem were alUe to vcrhali/c 
the inditference. Dave t.aranante uj)sjrved that tile w hole thinu was cmnnion sense 
stuff, w^ .ten fur the n^os? part for the middle-aged housewife who docsn*t really 
have tO f>e tt>Kl that slu* should plan hvv shopping, keep on good terms with the 
neJizr.hors. v:sn .i neulectexi ♦ruiuL ur take an nuerest \n her appearance, Five 
students w rote ahuut the i^dluence of the piece on their own behavior. Peter, a 
\ Kt Natn veteran, vud he kept bus i!ig ^tate lotters rickets because he was told 
be was lucks ni inoiu e nuuters that viay. Mary Mien iiad iier hair dcme because 
a ui«:ulcrtul AwA iaainu romance was nnuiu to beuu^ I^r iier, { 1 he dare was 
called oif ^ Jetf 'Aas heipfui at home atul received sweet, surpnsed looks from 
other member'' x»i the fanuh\ After all. i^e "didn^t lose nothin g* Karen got her 
Tirst theme done for her ps\ cholugs eotirse an\! decided to read the star column 
every da\ as )t gave her riiat little push she needed. Must touching of all was 
Bi!!N Confession of his mean w ax s w ith his ijirl. Now- he l^iid ch^nijc<J l>ecii!i?« of 
the star ga/er*s w arnitig against selfishness, I he twcHth mcmt>cr of the group, 
Atarihn. w ho knew about stars, numerology, and that w hole elusive bag. wrote 
abtmt somethit^g th;tt intrigiicil her; she claimed she knew my zodijic sign. She 
made an mteresting atials sts u\ w hich J turned out to t>e a humanitarian Aquarian 
and she happened to be right' l lu' others swanned annind her with qucj^rions 
and such a l>edlam follow ed that the class hour w as Sim^ alM>ncil It didn't matter; 
J think we had used language w ith interest, to a purpose* 

Talking of vocabulary, we discovered that the numlicr of different words 
|>eople used in s|X'ech was far less than t!ic number of words they nndcrwKid- 
Students were verv self abusive, attriimting their limitatitm in language to la/aness^ 
Si wc started our * Stop Being La/y" ganw. Kach one t)f us tried to speak about 
ii<^i)eihing u iih as uuich preeisitMX ui language as possible* When evcrxow said 
**Vou kmnv , . wc said in a chonis, "bur wc don't know!'' If anyone said that 
a movie was ^^fantastic^ a gan^c "cool,*' or a political speech **neat,** w^e were not 
satis^cd \\*c nagged each other to exactness. We proljcd re^»p«>nse<». expanded 
idens l<H;kcd for itnercst. <>ncc we had said it alK we found we could write it 
too, I must hasten to add here that w e fo\uui we had enough pcninent matter ro 
\#itc 3^ I he writing itself* however has alwayi< been inferior to speech in 
tmiedial cla«ics. 



One w .u t»! hruii^nv^ i!k i'UwvAn ^jH'v^ i: jnii wnnnij ni.)\ he this: SrnJcni^ 
form lir^mps ni \h\\\\ l uo of tShmm enii.^^je in cnnwrs.nion \\!ii)c rlic thin! one 
r.ipuih xxrnrs vin\s n -pI h i'. ^Hv^ I Hux'V tluMi thv ^^ ritmu, "This pl,»n 

1^ /\\.;jV/;i^. \\i n\Kl ^ iui. I i\ ui jUii stuUvnis rvvui articles J>on) Ntmicnt 
newsSetterv p«ieinN m\A s!i>rus. I lus re^juires .1 deal ut stratcgw for rhc\ s;i\ rhcv 
Jop/t e ire To re«iv! «ui t! mu. Him \ re.ui ali the vune Jiul after a couple of nirns, 
ihvN v!o n \\d!?!iL^i\. 1 !>e re.i^iinti is ,Murud\ieed ai a ponu when interest is ]ikel\ 
to he '^pTiiual ():Ke I hrer/eJ \n sax iu^ ti^at ) hiheVed the ut>rKl lu he a 
heautilul place Uiti^ evev\lluni: j>ertv\i. Of conrse, there was nuicl) opposition, 
nIK i>f h\;!^ii ?n fe ^r, ir;>h w n^. luyiU prjccs, »v/ivinj>hn nRnt. Then we read 
l erhnphett! N ''/'^t' \V^ r:J :^ .» K,.?/.;:;*// /'/ar^ /' I he\ t^cu-^n to innierstatu! iron\- 
and >area>r! auvl ihe puwer Lniuii^uv. 

1 :r\ tM ,uiil pefipher.d nUeie^t to w liai wc read with the help of records and 
tihus, Ntter talKnii: ahoin the reasons w h\ some l.noons or important people have 
cooHoatted suicide, e TkaA /\;//\o j { r\ .^nd then pla\ cd Sunon and (iarfunkers 
r\\'»j,i h/.v v.uM.uior;^ i^n ;he Miu- hut the san;e title. After t.ilkinij ahout 

XiniTKM!^ huiians, we read .\'^;,' I r^>: ^hi- Uin^^l^^ -'Ia- (ioui* ' and followed it 
up w?!!i a ti!n) havn^u the s,nne OT!e> 1 his kind of jctivit\* has a richness about it, 
at*. ,t;uuioie to horevinnr I jk \ he^sr. lo s^e ;h.it woiiis un paper can he as iiuerest- 
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I i.ave fliUiid \\)M rvwAiDm \n a pe^r ^roup can he hi)eriiniij. once the n)enU>ers 
of tiiar gr^'up kjiow the\ are w)th fruMids, tliat tiieir purpose i:. learning and the 
niovle !vipp\ . Sittinji m au intornril circle, we perform o\ir daily devotion ot 
re.uiu^g aloud ojie h\ one. readit^u particularix en)o\ah)e aiid iK-neticiah 
f o HUroduce students to it to introdijct theni to reading not 1;iliorMHi?i!y, Um 
t^appiK, \hv storx loake^ n fun. Ihe stor\ ^s easier lo follow through driun;uic 
speed* than t!^rt>uiih luaw narrative. Ihit, ahove all, in pla\ reading they nfe 
aide nu»rc easih tn give t»» their re uhng the rhvthuK of s|x%rh. And gradu;dH thcv 
learn to ilo tins m all tiicir reading, l^rogress varies with individiuils, S*>mc arc w> 
shv , so tfiditkin and svlt ahusive that the\ a!wa\ s ;^sk for a small part. w hic!> 
means !ess practice. I ven then, the overall progress m this aren has l)ecn <^uitc 
satisfactorv with native as wjl us non-tvative speakers, 

Troni nn experietue I kttow that nuu\ interesting, vigorous ii)<iCU.ss}om and 
sut»Net|ncn! written work t)ugh^ \\\\\ develop fron^ the re.iding of these plays, 
I used 7V;/ Shf/r: I'Ln. puhlish.ed tn Del! and edited h\ Jcrrv M. Weiss, In mv 
classes we talked ahuu? horedouj and i»s causes, ps\ choanalysts, tradition, socicrv 
and the crinnnak spa<e. am! the ftntire Ml these would h;ivc Iwcn Hn|x>S5it)lc, 
\ilmost tnuhink^ddc topics for a reitiedial Fnglish class. Bur the phy% gpivc tK 
s{KcificN tu talk ahoiu, sjH'citics that triggered Hne think ing^speaking-le^rning 
e\}xrie!K\s, W e read tlte pia\ talked, and w mte our thtntghts as \vc nonn.iily do 
after disctissionv There w as ito fonnulated topic hut the topic dtscusM:d l>ec:imc 
a springboard froui whuh we were al)le to diVe intj) free writing, as we chose, 
inHM^ihiv tlraw ing upon the energy of Wf^rds and ideas just experienced* 

?) iVritiifit. IveryhiKh writes CYcr\d;n . Or is nuppised ttK I hnve experimented 



wuh allow mti wntuv^ tunc .u \KVi^unuvj: «>t ti^c !^'>\ir as well as at the viul. 
(icncnlh the latter \acK1s supcnur o\itpUT. as u tollows a fairlv rid) vcrhal 
I'xprnenn* \u the f! ivsr^nnr 

Our tujMcs arc as oHcn ^p<HHanvt*us as j>j\p!.;niUii. Xiui "tree wrauvj'^ is always 
a stiuknt's per^^.Ulve, Sonkthniu t!ia! sttuiei^ts have been talking ahunt hcf^rc 
ciass l)ei;ins can well l>en>na our area interest. Snnetiinvs stiuknts write in 
rvs|>o!\se to a sit of NtiUenuaits i»n a single topic. s\ich as \larriage: 

1. Marriaue is like life m ihis -!h.u u is a fielvl ut haftie nul nor a bed of roses. 
Men - . . are .^Iw.us \\ot>jni: godiKssvs aiul inairwng iiure nutrt;»l>. 

V \l;Hri.iue. \i t^ne \\\\\ t.iee tlie ^u?h, is ail e\ ii. Uwx ,\ neeessafy eviL Mc^unJcr 
4. I.ove ?s the siar nien look ip to as !he\ walk ahmg. and in;jrri;^uv is the eo;»i-h<^!e 

the\ lall nuo. ' ^ Jimtixmons 

V MuTJ-iges .n e n^ule m lUMven, Ah n^i I.arJ Tcn^fysoH 

The aw;ireness of ,n aUable choices in hnyiUM^v cm become fasciniUif^g if sru- 
dents are aske^l tu edit their own work, or to edit peer writings. 1 trv to heighten 
this awarene» nul iiu exereises \n nnihiple ch<Mce stjtenkMUS, such as; 
Do the follow nig sentences nk*an the s.une thnig- If thev do. wlvu is your choice 
ar this point? 

1. I.iek knew \1t\ <::i)\ i!^ w;is ;i t:ooi1 Te;u*fUT. so hv wenr to him tor help. 

laek wvnt tn \\v ( ,\^Kin »or iuip bevausv Ik- kiuw i>»n) tt^ W ,i unod ttaehei. 
knowinir Mr. (i.dun to !>e a good Te.uher. jaek went to Wm\ U^r helj>. 

Manx students chtjse the last pattern 1 because tht\ had never used it before, 
because it liad seemed har<i to con^prehend til) now. and l)ecause now they felt 
confident about iistng It is \wx alwa\ s possible tu push language or logic to 
saristacrorv points but tlus aw arctHsx-ot-cluMce activity is usuall) a fruitful one* 
n^akinu students see that rhe\ alreadx have n^ofe word power and, therefore* 
more potential wnting abihty thati ii.cy had ever dared t<i hope for 

One of the thinus 1 hke to do rjrat I haven't mentioned !>efore. is to show silent 
fihiis. rhe Chaplin fihtis mx v'^y to follow but there are others like ' Two Men 
and a Wardrobe^' and " Th.- Hand" w hich not only awaken obseTvation hxit 
stuuulate disctissioo. SttuU tits have ofrei^ asked to scx^ these fihm again so that tlKV 
mav 4>bscrve mure keenly and find the right words for what they saw. Discussions 
tlWt follow are rich in ideas, Kroui uiu<ing w irh dialogue. I find thoM: with 
suupk\ forceful dialuutie and descriptitm to lie most useful e*g*, ''Of Ntiee and 

Durinu the lihu 1 soaietiuies jot dow n sentences that eventually become fanuli;ir 
p«itt€ms in student w ritings: 

K If you get into tr!mbU\ hide in the brush by the river until I coine, 
tie will not drtip it until I tell hinu unUWthe dinner rinp. 

Since students have heard these H*ntences in situations they understand tlwy learn 
rl\e piitternseasiK , without nu Uconung an odious grammarian. If "free writing ^ 
liofcs it iJ^ less hearttireaking than it couy lie. In fwt, IVe ?«jcti g<M>d thiiigs 
happen. The 'free writing ^ thiit followed 'Of Wkc andMcii" included rcflectiws 



un loneliness, prnting a |ht siwp. nid aye Ing ucnilc nicn, posscssivcnvss, aiul 

\t»t .ill el.iss hours h.UA' iuvn h.ippx . \Mcr ali. mkvi'ss and f;nhirv hv\n\r rvl.mw 
nuittors, \ou nugiu thiak micwsm\s in he jh-iu T!ung,s. l-'or iuc\ one thin«j js 
dear; It i),js been guod to reuKMnher Rjhinvlraii.irl^ i :ii;ore's heliet, 'Wll that is, is 
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Whin i ♦ in \ui) ikttc MiJlcr singv the n^o>r prestigious place she hud ever 
;ippc,!rcvl v\.is the CnntuKiual B-itl^s on \\\ T4rh Street. Friends only barely 
tolerated nn rave revicus and ir.s^stenr siii^j^estiouN that she uouki become a major 
star So u hen, dunne the same week last December, the Divine Miss W appeared 
borht in MddM»ut performances at the Palace and on the cover of .Vt-U'^OLTeJ^, 1 

OKTcK" ^mllcd- 

1 hr>se cumnuimtx- cullegc leaders wlio U>v mmy years have crusaded for reform 
in graduate education f>ased on the reahties of life in two-year collefcs must feci 
a similar sense ui satjsfactioi^ when they read the recently published report of the 
Panel on Alternate Approaches to (iraduate Education, Scholarship for Society.^ 
Although the criticisms of graduate education have oft«n been uneven, over- 
simplified, perhaps more )>osrile than constructive, teachers in community colleges 
have had opportunity to know sooner ihm m<w the inadei]uacics of their graduate 
tfainii^U and can arijuc fr mo an indisputable position ot authorit)*— their collective 
|Krsonal c\}H^ricnce. U i nusi })c gratifying now to r>nr their arguments echoed 
in the words of a m.o.^r document written hy a l)lue-ribbon commi?wion of 
scholars, graduate dears, and other university administrators under the auspices 
of the duincil of C^^faduate Schools and the (Jraduate Record Examinations 
Hoard.' 

^Schobrship for Smiit\\ rla rejXTf of the Panel on Altcrniite Apjv'<>athcs to <iratlui e VAmt 
cation, imv be t^rikred fnni^ 1>and Report. i lM fimr^K I -dueatumai .Testing Scn kc. Pnmx- 
Ttm. Nc\^ jef^oy <WM\ Jkx the prnv of S2W per copy, 
l or ailditit^nii! discussion of thi^c rcpnrt. kcc the following: ' , 

**ltef<i«i»tip <Jraih«te lultK^tion;' Bcniaiinn IX,\1<i«t, Vhafii(if, februan pp; 25-29. 

il^omdt' r^f Hiiiber HJuiMw^. l>eeenUar 5* 1^73. Volume VIIK Nunjl>cr p. 1. 
AhE fiulktif^^ XunU^r 4U \Uy J<^*4. 

-The fact xW^t no rcpfvstnt^itivc (Tm\ a e<jnniHinny or jimior et^iegt ^at twi thv* pane! 

EHz^hirh Wootcii. ^ho hohi^ 4 }V\ D. m Ei^hrvemh Centuty Ufer^tmi\ u'<>rkcd far six 
YUMi as a U'jiher aw J /aW fj{ thi^ Himiamtm Pivisim at iMvtlmd State Cmmmmity (joHtjfe. 
,,,,,ami^^ Tcmiess€i\ before hcvmtm DJrecf^ff f>f Engihh Prnfcranis f<fr the Modmt Un^ 

H9 
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Rev crhcranuils nt p,ist rcctniinKnJ.UHUAs tVuiii c<tnnmHiH\ cnllciji.' leaders can 
he heard in such statenuius as these, h>unU m rhe Panels report: 

It 1- \ Jihui is To pr.>tn trn;]> ju isnnai i)Ujuir\ . > . new .n'!> of !eaeliinii[ will be 
neee^sary, 

. , . the period of graduate study often resejnhles a ehaniher of alienation. 

. , . evnaii^ .uadvnue selj-iji^ai^es <»t a nait e<nt\ir\ a^o are obstades to new break- 
Throughs m Atneriran iNpevnnents in t^iasN higher cilueaiioiK 

\ears ol Ntihi\ must iu>j \>c xtars of isolation. 

, . , iDueh graihiare I'dtitation is needlesslv overeoinnaued to struetures and atti- 
nidinal ^^tl\e>.^ th,u iiUcnsity feelings of ibsetigagena-iu, of renioteness from eoni- 
najniiy, an<J i>t v hilHng ilisbt'livf m tiiv soeial uses of knowledge and iniajjii^ation, 

. . . (he notion u{ study as :\u inri'rniinai)le staging area, a postponeniont of *Yeal 
life/' is UTKieeepTable, 

, H In bo!h CNsenMal .uul pt>ssii)ie tor ptdar^^'i' U issues ro fiiytire i\ii>re c)peni\" in 
the u<»rid ot liiuduaie stud\. 

1 Inri' is a p.ifTiiuhH- need for researet) m the rcaehiiig learnii^tT proeess and the 
pioptT use ot enivrging Teehnoloi^iea] aids tor instruetion. 

1 be report eoiua^p.s Tuenr\ -si\ speeitic recunnnendanons tor the rctonn of 
graduate cdneanon. Ahhongb these reeonnneiuiavions are directed toward no 
particular graduate program, many of thenu if in^pleinented, will have cxtreniclv 
♦avorahie implications for the trannng of cotnnHinirx^ college laiglish teachers. If, 
for instance, the group \s first rcconnncndation were to become policy, each i^nid- 
uarc instinition and program would define its particular mission so as to reflect 
"awarer.ess o! existing departnwntal stret^gths and weaknesses^ and of the ijoals and 
functi<Mis of luighbortng Hvstirutions of advanced education" {\x M). This would 
n^can that not ail schot^s would feci compelled to he carbon copies of research 
tuiivcrsnies but. instead, uuuld estahlisli their own "siij^'^^^i nil identity related 
to their nujor resources ' {}x >4). This ideniity Wduld be res|x:ctcd no .natter Ik)W 
little it rcscn^fded traditional forms of the past. 

makes their findings tnat much mnrc ene^Yuraging. 

HancJ njcjnl)ers were: Daniel Alpert, nircetof, {.enter f.., AUvAneed Stmh. University of 
llUiiois, \\\4rrvn (j, jknius. IVtsitkiU, t'nivi»rNiu at <amint>*tt; .Xlbert Ikffian, Ass^ieiatc 
(jmHnissio?Kr f4^r fbjjfHT lMhK.Hi<>n, New V<»rk St;ue I dmatinn Departinent; Kdward K. 
BtKiher. Pre\jdetn. Hooks and f-ihu ariun Serviees (inmp* Me< triw -HtlL Inc.; jean W. Cai«p- 
iielti t)irtct^>r, <:vmcf for <.VHmnuinir i'>dueatu>n <rf Woinen» L'nivcr?«ity trf Michigan; Bcnji- 
mm IXMott. Pn)tVssor t^f Fngli^u Xmherst ( oUege. May Frofess<^r of ATUhnipoIagy, 

t'niversiry <>♦ <:;<Utf>rnia at Berkck'y. pAtrieia Aib^crg (irahain, Prufevsor of Histor)' and 
i'dueatitm, IJarniifd < oikge anil 1 rdehers <.\>Hcgc, Columbia UnivmitVi Bruce Hamilton* 
l-seeiifive St^rvTary, FthieatioTml Ivsting Service, <ATil Htnilc, Professor of Kdueatian. 
l-niversify of (:hie«»gn; k<^H?rt Kruh, Dean of the (Graduate Seh<K>l, Kansas State Univeriity; 
|-Mvv;ird t.car, Dcati of tin- School of I ngineering, L'niversiiy of A]at>aiiu« Lincoln Moses, 
IJcan of the (jfaduate DiviMun, Stanford Cmvmity; U«vd Page* Pre^tlcm, Council <rf Grid* 
. lutc-.i^^^ in the United States; Uoehus Pfo/e^swir <rf P}iv*ikii, CaUlorma Imtituie 

of Teehno}<jgy. AilHTt Whirmg, Pmidcnr, North Catoiina Ontfal lJrtiventtt>', 



ffr?t///i?n /)i7urm;<v;fv ,vhi i tmmwmty (jMcfrc fw/^/ixfr Ti\ui?vn \2\ 



This itnliviJuali/'Umii ut nu^sn)!!, hnwcvcr. t\MMiot wurk, the PjikI maintains, 
so lung as there c\ms "thi' prjcijcc ui rvtcrruiu coiucinporary cdiR\uu)!ial en- 
terprise to a single tnuilt\onat norm . . . \m\ inuruionj of itvstitutjons hnmdcd in 
l!:e wnrid oi' Kin^^ ^nJ mass :!huTai'\ . . . " t jv ). I'liulip.g it nniortun.ire that 
the same vardstiek enjpio\ed tt* rate gradiiate departments m l<r4 is **prcciscly 
. . . that which wuuld h.ive heei^ aeeeptahie in iV2u^^ 22 K the Panel pro}X)ses a 
new system tor ratuiij graduate departnuMUs. "'Support should he sought for the 
creation o* a commission to develop alternative standards of evaluation f<»r grad- 
uate msr»tutJons not tot.dK oner.ted to the standard of reseaich eminence, and 
to appK these standards in assessu^e tiiose instiruti<»ns that want program cvalua- 

tHHI * 1 p. >4 K 

li such an accredumg s\stem were i>egun. certain graduate departments in 
various p.irts <»r the I nited St.ues. findmg tlieir tacultx interest and abilities par- 
tKHilarK suited \n traimni^ teachers fnr non-traditional forn^s of educatioiK could, 
uithoiu penah\ ot h^ss of presnue. become luUional centers tor such j>rograms. 
When tile ratinirs for graduate schools dt) cease ro he predicated upon one cri- 
terion of excellence— research onentatua^ — the invcntitM^ and creativity wliich 
have been stilled b\ siuh jjuiiifmeiij will be used to plan tiw" varietx o} graduate 
pr<^gr.uns wlucli are ileUKnulcJ b\ a diverse .uui dei^iocratiC society. 

The sliape of a graduate departnaau. liowever. uali fiot be determined by a 
printed statement of mission bur b\ the priorities oi its individual tacultw At the 
present time, tr.idirion. rather than person;i! preference, determine^ thi»se pnf»riries: 
the princip.d, ,>nd often onlv . se.^le for eV;du.Uion of professioita! competence is 
pubhc.Uion. iMudmg this situation deplorable, the Panel wntcs: H\ announcing 
thar onK one kuui ^-f disiir.ctu^n is possiide for academic iuan t^r ua»man, the 
puf>lieatH>n s\ sten^ insmuates that an\ mciinatit>n to move in diiTerent directions is 
a certain badge of the set^und-rate" ip. 42 K and recun)mends that decisions for 
tenure, promotion, and salary no loi^ger be leased ' on the single criteri<)n of re- 
search and publication b\t^ reflect a scrupulous and critical sttrvev of the i]uality 
of performance m these other legitimate forms of intellectual enterprise." \tany 
professors wl^o now must protect themselves h\ pursuing activities in which they 
are nor cspeciailx intercsteii u ilL if not forced to ''publish or perish," direct their 
eneruies toward ti^ir genunie ioncerns. whicl^ will often incluile matters of 
instruction and cumcuiunu areas w hicb will directly benefit conununiry colleges, 

A major criticism w Inch conmmmt\ c^>llege teachers m^kc of their graduate 
training is the lack of realisn^ and responsiveness in ctifricuhim requirements. This 
criticism finds support in the PaneFs sugge non that curriculum content and 
en^phasis be continually re-evanutwd and that persons outside the graduate depiirt- 
ment but effected by it be involved u\ this scrutiny: 

l>i^iviplineduscd Netinn^^rs on essetnial nuIiicct tUiHter sho^dd In: conducted evcr\* to 
5 year*; examine prevailing methodologies of teiiehinp, to probe neglected areas of 
jiocial reference and the burlier points ot the diseipliue as they are presently under- 
stood. In Addirii>n to graduate faculty and st\identN participam^ in the Miuinar nhouUl 
inehide experis fnmi (Uitside the universit\ , prospective ctnployers ot degree candi- 

> dat<^ within the program of study^ ^uHineieeted n^embcr?* of the technical paneU fur 

' the discipline, tp. 47) 
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In ;uiditinM tu tl^Nc scn^uurs. \Uuc!\ \\wi;kl rvvau and ro-cvaUiatc the content 
ot thv djscjplniv's siihjcct iu;iuvr, a special <>nu<*H>i> panel ut "succcsslul, non- 
univcT>iiv -based doers in fields allievl to ihc disciplines . . . should nicer reijuiarlv 
wuh ih.e jnsnneti« >nai stall Inr i!k purpose >i j>iovulinu suggestions Conccrninu 
curricula, evahjative criren.; /J! nlauer^ related to advanced rrauung" (p, 

l.ack of coinnuinicaiion betueei^ coiunuHutv c<»llege teacluTS and graduate 
departiiKMUs, as represented h\ the tued tor such proposals as these, has resulted 
in serious problems: ne\v training programs \\ hjch sn!l dt) not meet the needs of 
conununit\ ^oilegc reaclar^, nuscunceprions about rhc nature ot teaching and the 
characreri'-iics oi students on conunun!t\ college cauipuscs, wronglv placed 
eUiphas^ X aiui i]uesnoned n^otjvcs. The creation of such seminars on stibject mat- 
rer couibiijcd wwh coiisuhativc panels on curricuhnn and nietlM>do!i)tx\ woiild 
esTal)hsh a cinnate u here ^uch nusunderstandm^s w oidd not so readdv t>ccur. 

I] the couHiiiniUN college tcaciung profession h;is been plagucvl bv an\' one 
result t*J graduate cdiicaDiHi as u now stands, it has probal)!\ l^ccn tile tiuniber of 
new degree lioKiers u ho .\pyU lor faculr\ positions with no aw .iretiess of the 
deinaiuls, cha!lenij[es, and opportunities m connnunitv college teaching, d'hc new 
Phd), \\i)osc letter oi jpphcation nu' a p^^sinon as instrtictor in composition o\it- 
hnes an emphasis m Uenaissaiu'e poetr\ \\\xh otirsidc unerests in hemic drattia 
and SwiftKui vauie i"- so commort as to be longer anujsing, otih sad. Stjch 
nuNinatches of e\pi.A.tatu>ti and reaht\ can |je avoided if, in the terms of the report. 

nM oiK'liness' is the i^orm !i>r ^!uden!s * < p, K I iu' Pjp.e!. therelore, Npecii)call\ 
recommend^ 'hat * in ever\ disCiphne . - . gradiMte tr.uning ^iionld mchuie, for ;ill 
candivlates who do not alread\ possess such experKMU'e. a deliberate and significant 
co;npo:^„'nt o^ discipline-related v tirk outside the universU\ w alis** \ p. -f^KK Such 
work experKMHx. taking lii.e forns for potenna! comnu3iut\ college teachers of an 
internship on campus, would >pare new itistructors mtich anguish and conu^ujnirv 
college stiuk^ns tmtoltl siitlering. 

l iie appearance of sucf^ rcconunendatious for uraduatc school reforiu, nnidc bv 
the muvcfsit) co!ununut\ Hself, augurs \\e!k The tune is right b»r eVcn, 
remperare connnujucation between conm»unit\ college teachers and graduate 
pro!esst)rs. .V ;f>r So^icrx. w itii its bahuice, its absence of polar p<»sitions, 

can provide a URctii^g place for this serious. cMioperative discussi^Hh And if com- 
numitv colieue Uaders. st\!d\ inif the reconuuendations, do not ijo as far as (^ollcv 
< j!>tjcr w ho, uput^ reading the manuscript of Samuef Richardsfin's Cbrissa, ic\t 
stich eestasv that be fell into a rtiapsodic trance and saw a vision of heaven, thcv 
should at h ist experience great happiness in learnitig chat the push for graduate 
educatioii reform is not theirs alone. 



(a IDKl.lNKS 1 OH UMOH COLMIGK ENCI.ISH TKACllEU 

I H \1M\(. piu)(;ha\is 



!'i7n *'v i. i' u:nt, \hthi*st, I'lizahitii MarUu. SK)uth\vr\i, Lioui! Sharp, So^h- 

t'i^]U (■('('(', Hr'iuJ! U -^iiu riUfi \uHf^, PiirhiiUi. Saii<>tud CxiUuvH nf TiMiiuis of Eu^iish: 

! vt < NT :n iJ. S.^tvvihrr. lilTiK auif vuinu of thi- rm mhrts of that commitivi' 

!h^ti: ^'i?;.-! n!t tt it tiHi! </ if ('i^Ht ^iiU' S u)io dl\o \.rui r^^m'fn■i'^i^s, 

^. /v ;-»vl: "hi (\ >un }iUi'ii in Atlanta, li M i imd nu i tiui^ uu.s hi UL atlvnih il 

i^ii /?.i'<7.N h..?'*?,:. i'^'ij'Oi C^^uiiu, Wiuuiju /^.•vftr. Hayoiond Fn^man. }xivu\s UilL Huhant 
/ -jNij/" Aft T/^; • / rv.^ \i'tfr}\ \uihiy Hr,ifi. I.hitir! Shurp^ Kt um th S;/m<\\\ and 
\:oou> I \\»oi^ii*'-ju xf ,',iriv/ ihitjt ^>^wl/^ //"f>?»i f/iA(Mi.v.vii )fi at ihai mrvtin^, a.< laU a^s 

<u^j^r^.ru-Ks suhviit'i J Jih h'^ih unv riM^ij ami pviior t ^^f/rp' tcavht rs from mwnj parts of the 

Tiu ton:! ./':.\^r t/v^ "i^Uii^-f'^> d t: ith * liifiu^i^i^rtr })u tJir lixt'cutit i' i'onouttitr oj tJio Confi^vncr 
< \ >Nif:; 'M iiiili {^^-'ruri^iUii '.Ju'U lo iUui otttuti iOi Mun h 24, 1^)71, Tht' l,xCi:utiii' 
' roiju^^trii {hat thr (itntJrhut^ hr puhlida d, aui! ihat a vommittvv hv appointtd to 

ruilr • - '.'i - . h-'U th,r^, .;u hr ifuyh mi ntO(L 



d< siUhinU spri la) ^raduatt' pnj^rains io train 

thr NUUrNN tlu\so p:o^ra^^s ^h prnds. to a 

Knuiisii i{< partmruN i;^ \hr iuturr, Suvh 
ptomatus, ii tlu'V arc i*^ m'i v<- tlh^ junior vo]- 
h ^< s w rl!, uuui IK' hasrd r>n a m f)UuitiOii 
that \\u' U\\v\\\\v^ <)} I'-n^hsh u\ juniuj col- 
li Uivs, ah!j«iuu5< similar in sonj^- ways io 
t*\u'iuuu ICn^lish in ihv first twn \raJs at 
St nior < ollt^^rs, is (liH<*ri*nt in sunio inipor- 
laiit uavs, )utiiiM rolh^r Etiijlish teaeners 
an* rail* d inN^n In nrw rolrs: ihv) intist 
iio nuf^itlt^ it\f traditHaja! in^^tlnuK •>! 'oarl^ 
in^ TiHup. >siti«>!i and litrratnu^ in njilrr to 
iUaki* littiattHr a<.vi-vsihk\ aiu! tilt'Ctivit 
wHfint: p)Nsi?>k\ a mnvh wklvr s^xHtrum 
ol llit' jxjputatioh lluiii has eviM iM^t'on* at- 
trndrd rnllt trr If juniuv roUvi^i' iraduMs ar<^ 
tf» NiM^r^'d Ui \U\ iv Hn<i<Tttiking. ihvy mmi 
Tvvo>'^\)\7v and atlapt Io soc ial <'han^<*S; th<»y 
fn^jst (-^tnr tarnli^U" wah (^uuh^cs in rrlat* 
1^1 diHrj}>iin<»s anil apply ihosv vh*m%vs 



Uu'} must ]iv willing lu mitiaU- and adopt 
t haiii^os in liwn own disvipline. 

\Vhat«'vor training prus}>fotivr junior loK 
Kniilish t< adu»rs art* giwn. it tnnst pro- 
dtk r tt achm willing to takt^ a strofig {X)s- 
tun* against ionvcnliona} appnut*h<'s adopt- 
id un nA\' hr<anse iUvy aro ionv<^ntioual, 
.t^aiiist falst* and irndcN'ant staiulanls fol- 
lourd nuMi'ly ]H»<arrso snili >tandards ha.;- 
traditionalK prtvai)c<J. Thv training pro- 
uratON nmst produi*** instructors drtrrnnnod 
to tisirh for ihv ^o<kI of the students ratht^r 
than the o\}K'rtation?; <if thv wnhTnitti<*s, tn 
i-K us (in t rt^atin^ ai tual t hanu^ in th^^r stn- 
dr?^ts vath<M thai^ rmphasi/inji; ijradr pnnfs 
,«nd dt*\irt't*s. And in spjlr ol tht' Itniclu^r's 
i)l>huati(»n lo <l4*vi ]op and adapt his tvachhig 
to \hv <>\prossod ui*i'ii% of \\H .stnd<*ats and 
the desires ot his rniniTninU\\ grnuinc edtt- 
v uHoH is nnliktdy tu incur unless \hv ttMOh^^r 
4 an kvvp a halantr Ix twron what ho thinks 
tho stn<h»nt wvils^ what th<» stiulrnt thinks 
hr !i«-i'tis, iuul whdi ihv lonnnnnity thinks 
tht- sttuient IH*Ms, 



i «4 n \< in\t. j \i.nsn in i w o m \h i ni h s 



Wjjl p--Nsr-ss Mini* 1 4 Hit' .lii;tM'ii'^ Jil'l NkllK 
^i- > ' -V.,; \ ]i .>] U-\< »i 

it. .i:;;! Ui<- 'JfNj lrMi'hi ]> r.iU nnt ;)u!\ tin all 

K. A\n\ x'}\\\^MsUi^\U \\\]\ . M.ITA tlh'v skliK 
.lujMidis . Ai'' ii^^t prt lih.ii in 

vis \\]\]\ \\u ahilMhN r.illtt! hn lirir lui^lu 

iiM ^ J\ h< ! N at aii irSrl^. hcln kiUilrl- 
J. n ili^' .niiiatr \\i'>^^\. 

i i;t M '^UJ.ji N all- Kjtt'Julni t sri \ r a^ 
a ' ^' • i>.''-: a^ !, ai)!al>5ht\ ai)'! 

a]iii j^;.ip-j'' "i, van i^-' ira aMir(ul. The ^iiiil'^ 

!)h -jt^ ■•^.''.! t!j' Mill wM'siip's wliuli 

i^'lli 'j^r d> paMim nls wind) 

. .| -.j. '^Kiihia^t ^ '^i H k - p} - ^U.! am^. 

J*!n|i4nNlj U av hrrs havr hrcu Nu\ Jn4i iiT nrarly 



,1 li'M .1*!^^ In iMfv* a Ou* I- tliv DaHnnal vim- 
jnjiinv ( }t snllrt! m lii Si tin h and thv 

}^»;?,^? ( ^* , rJUrii 1a jx JiMiir \\\ A)i']u-r 

an^ W ihu.fA. Ki«nrl].' N<'rK. nm5. 
l;apN Inuirr k)iO\\n as ^'Du' Ti^iupr Hrpoil," 
its- )rronu;i<')Mlatinus for !hr tiainiiijj of 
juui »r \ J '.n^lish ttnu hrrs, foniut on 

pa^rs an^ iunhrii^ht and In 

till- salhr \rai. /ji^iWi iu ifn TuH-YilU ( o!- 

h , \\\ SaniU' l Wrinuaitrn ant) iMrdt'iJok 
\\ KnuMj^f'i, N< riv ]*HS5, it'ptntt'tl llic it*- 
NMitN ^'1 a si\u\\ uwulc in n)np<'ration willi 
iT'' l\nL:ij>h n\u ]^iM N in 2 t\vo-\t-u" t'o]- 
!t ^( s W Tiat tluN Ntu<l\ <on(lndr(i ahonl 
i^-aila iN" proh-Nsjonal t jualilic^Uitins anil the 
MM^'j^u pr-)!)]t n)> ol t('a(!]inii i\ni!;HNh ]ti- 
nv^f < rnjplia^i/rd rVrn Inrthcr tliat 

\\ j^io^ianiN aiul tu)thr] icsrarili wrre 

\P^:i- i{Mr!<t!\ 7'/i. }''nru^- Hi}U}?i mi fhr 
\ti^ii'fi(il "^niilh' <»/ I.Ui^li^h iti flu junior (a)/- 
/. i;^ \ 1a Huliard ], \\<>r!ljrn and Nfivhacl K. 
S'ai^nir, j>ut^]]^]^''d 1)\ Hh' !'!HK' clearing- 
liM'isr' 'IVaclnt)'^^ ni l-ap^liNl) in Hi^htM' 

iMlMrjtha-. IWhM, n^poiN (lit- r^Nnlts nl n<\n^ 
i\ >jH)u r.^mj^lctiHl (pK'sti^nHKurrs iioni 2()3 

]Uiii-M rnlir^t's. Ask<\l h> S('l<\ t llVr thiuiJS 
{n.isi Tirt'drd to ;nipri)\t' instnuiitHi, at ItMsi 
2o''' '^1 tlu' h'a^ lirrs H'^iit>ndi!Jii rhrtk^^] ihv 



ih m Hi'fH amiyuil fii t' fnosf uevdra 

i t t lanqu< N in (t a< li^^Jil t «unposihun 71 

X aiii !\ in 1: a^ liiniX ttx tnu^pu s 46 

! >» in>)!}!j: and njraMnnii; nlt^aii! lourM- t>!)|rrti\H's -to 
adili \u n latt at aiit n^u siibjt i ts siuli as liistoA', 

Nnri*»io^\\ pnhtu a! SI i(au i\ philnsopiiv 41 
Ku*m!rd^r nt Vitnv In tvaih rraduj*4 us a hwsiv skill 
(as toutrastt'd U> Wavhiu^i nituat rradinvC or uikIci- 

^tanfJinii: liU ratuir ^ v7 

( Ijarat trj istit s jijnioj- rollrUt- s!uilrn^?J 31 

l\\\]n>l*)^\ i>i nit^'jpiM Ni>na] rt'laljnns 28 

Cnnrvrs in Jiti^atHV** 25 

< aii rii ulnni di'v^'iupinmi iiui\ arlk u)aUou 25 

"^At ti)»^ s^Jur !\st( ntn»^ CN^nnHtt^t* int<tH)t» tn nHt>iniiH*i)d »^jx<'iiir s^rps inr ittiplrftiftiUni^ 

wluih ( T;d>MMMl ^li* ^- LM;idrliarN, (luinnian mi; ij f \aluatio?m and im piihtir'i/in^ thr 



tin* ■rj'^'*?? U'^''^ '''' j^'Mp* « ' n 

tlu' 5:np« •{ t .i:n whir); n:nn'! r^ilt-jr 

,{tv..t: !'\-;"n;^-^ , , ^; . ,j ^> .s j 5i t-M3^:^<^ 

t»» uiaki' tiu n li aUNiir 'lis -;a;lw.tlr 

:>\\:j 1'? >!np< >Mt hMl A}]\1 !<Mt!ili«; \-l,t^^r^ >!i tin- 

»>Mrhi is, as r\uli'!ur\! 1>\ tnr)) s]MniM s in 

t\ ni 'ItMn:^ s' ' 1 hi" i tMu iusii^n s, > :v,s nirsi ap 
ai?l*' Mia! iji ]uiHi>i i ' 'IK i;* v\hr5f wnimii 
AU\\ natiuju iwiiJs's K AW ;iii;liUn'hi I iUt:,!- 
! HJ 1 ■ I 't H Si's } A as I ! nu !> as ' t ! \ ! m ^ <? ii \ n)i 

t«M;:p5-. !mI?<-\.- \]\r\\ : - pa ! a ! V ^' * !>tM'Ti 

?r.*.]'-<juah- 

r> - llia' "<*i.<J:iatr ^IfpaJUuru's '^i luj^lisij, 
as p.!?? > .j tin M ■ ^ J 1 i: UU' !>• t 'vrt- ]!r^3i 
t!a.iaM_. ni^s! ,:n!;al' an-l Niipp-j: ^:J!^s!a;2 
!i\t- aliii HtAi!^!.- piM^iatir- '.wW pj- - 

si ; I'M s 

1 hat r:.!.iJti-iia! \| A -l^-^s nvt^I 

^^,-]| t.>; piMl^^l .-11-^- I'n-hsh ?.-a, h-^-^ 
I n lixii'i!'. su! j J s):m r W 'o- a', not lit - 

^iuut '1 «!o S''. >is a strj> t -.Nvir<! t!u li.niv 
V woik^ at jin:ra!>s\ . Hn! !nr 
siii^'!a?s ih'sj^ijtM! (ht- navl!!it>na! \1A 

did nut i^Kiii it as a uunm rani l^^r prt>j)!t* 

1atc;<* r«ntnhrj\nf ^?ndruU a ,;rtitMalu»n 

a^^u. ntj^ln 1 haxr atiriuK d la^h srhool, 

rlh* traditional M\ wa^ noi inh ndT i; ior 
ti-ailuMs fating studrntNi \\)n)s<' Irarniuc 
v;t\ It s di'\iair nMikrdK' \xn\n Uihidir-rlass 
ri >nrrp1 ions, \\ husr inv'i rasrd d* lul m 
ladin, trl»'\ isio!i. and idiH. rad)» r than 
print for ihfornuttmn and m H iius^i^r df- 
iiiuiuK a IH'W kitui ul Ji-at hitJU appniarji, 
ul^o lUHsi a^ hii*v«' siHu<» Hiu^ik \ i)i i<jrr ihr\ 
titn v^ hitAr di^ripluu\ and u hn ih^mI cun- 
nnurd Ip in r< siding 

\i>ii»!»isary i lompvieuvies 

l'lw\M^ guid*'luu\H rnuijia/t ihM un ai and 
<}t*sn-aHl^' diversity tun^^a u\j>A>N4r 

( .illt'Urs. Ni vi rt;a'!rss, \hv ^nitJ^ s n\ 
vuiisidrr. a.^ ^prrijirallv as possiSdr. what xhv 
task of !nos? jnninr rn)lt^^t^ i\n^!i<h !rarh^'r< 
dN. ,aud Nvhat knimliHlgt^ and skdk an- vvvvs- 



n^; iht> M, >i h tnnjniM- n| diat task, l'A'»'n 
:n.>n,:!i ;naa^ i!a-sr nmlN a;i shaM'd willi 
;t,i' n'}N al all a\<'ls rdnratjon. {hr aUi- 
indf .Kid .li^ilj^ii s an- nnpn)- ^nt rn'M^^ii t(» 

Ssi, ..^.slni piniiU i-.>llru{^ irarliris should 

n>- aMr 

1 n ruum/r and rrNjM'ii \]\v \\u\v rahi^t* 
! la: k:n^^uni!s. alxhhrs^ ;ntrrrsU. and 

n 1 , i.il-' ■ > ■ j nnn >r . ; >]lr>^r s} udrnts. 

J t:n.dt st .nu! ajtd <<n>j>alhl/.r \\;d^ Inr di- 
. t I V. s.iIhi" s\snii,s 1 )j dir slnd.nts dirV 

^■a^ in 

>. nndc;stand ihr JiatUlr nj la<i-J,Uam' and 
; h a\'. an > i»i {lie \\ a \ s !H \\ !uv h all hunian hi ' 
a;:;s lanuna^r nidi'! dinir \ isjon ol 

ilnni^rl\;^ anri tin- wnihl. {<• n^anipnlat<* 

. Milt IN iM>! .ill'-.-. dirlnsr]\rs in t n)am])U- 

1. irio^nn^r that all )t■^rl^ t>i lani;nauc 
n^! a)! dKdr; K an t ^jualK' wdnaMr and 

!ha^ J' .idrsn^ nisisjcnr^- 'Mi a s>\-ra!l<'d *'stan- 

<^ani ' i' n^iisjj tni all situatit>ns In an nnrral- 
jslu- pi^hnral and soiial sluhhnlrdi hasrd on 
nnM - nnd In iuni^l^ iiih 'rniaiinn: 

^> i nipha^n^*' di*- hnni<iiir \a!nrs nl w^at- 
. V. man Ma: 'In'". \]i dm riassim^m and 

LiM- (hi^-a- \a!n<-s t!it' stndnni and tin* 
sDid^ nl's \.durs, LMMn^ ti^Av siH'ondaiA vm- 
pijas;s lt> ihn histnriral and vnltnral cnnti \t 

i!ir nnlirai aUjlutlis thai liavt^ hnrn tak<*n 
ttiwaiii it; 

n ah/r thai thf priinarv nl>li>afion of 
IHnjnr { Kni^lrdi drparln^rnts is, an<} 
\\ \]] pn»hal)K njaJT). tljr trarhitii^ ^^f mnv 
innnH atinn; 

7, nndrjstan<l {]\v rflatiunNliip anu»u^ \\\v 
\ ajj<?Ms < nnunnnicaiioti skills— rtuulini^. wvit- 
>n^. sprakini^-av xw]] as hv au'arr *d:;' 
nr:rssi^\ dilirrrni'tN ujnonu Uum, 

n rtM^t}]/r \hv lontnnnd nrfti for tra<*1»- 
aiii iradinii ni all \Uvu v^mrsvs, whaU^t'i 
xlivlr titlr. and hv awan* that \hv kiiul of 
n adin^ h<')p da'\ mav uivf w ill ran^i* fron) 
iitvval tranM vipu^Mi ni ph*HM-<i^' svndnds, 
i )a nn!j.!i sunplr <'u!npri*h*'nsi*)n. In t ritii*a] 
appn ^-iatinn: 

0. rrvniiui/r ihaK ^iwv the skilh Utul past 
ac hi( \iMnrut-s u{ thrii studrnt^ will vaiy 
u idi K. tht ir la^k in hM<"ln!iij wrilinif is to 
ht ]j> as m\uv ^\\n\vu\s as p;<sKiM<> arhwnT 
s?'.riM*NN raihrr ihnu \o t'Slin)tis]i tfvtain vMi- 
nit pnif^ts hrlnw uinrli a sHHlrnt will fail- 
to strivr lor a high pem'ntagr ni su('ivsji 



V S i hr .l4M vS}hlr \n A 

ti^n til lit'W .Mnl trihhti»nial it)HnN of 

!<\in!nu apj>r. 'pi i.ttt- to tin* innu hrinii 

U">iK 1. '"jptMa!i\'r!\ With stuth-nts in suvh a 
ili.u all Nludrnts will know whM is r\- 
p^rh't! ni Uirni on what nitma thr\ 

sitj(i um^ j^>>'?]^iJs in whirh ihi Vv U a < Ivar 
fit !>! twcrn tht' >::h.sta!U*<' and ]n>tiUjncuts 
tjj »'\ s. 5,'^, iin ?iu- iMu- lunuh aiu! tht^ pur- 

ih. -^thri- 

I t riMUKM!')!? on snj(i(Md paprrs ui swvh a 
w riM]Hn»*ijU jjulicah' i ('r('pti\ 

towlij! ilir vi^^ih nt h.js piinliHrd. ark:Ki^\'K 
o^i^f au\ tioiH \t 1 T >i nninnu ath >ii is wor- 
th^ i>t !CN]M rt. ami hf]]^ thr studrnt w ritr 

1*. iiiiiiri st ,n)tl i nouuh ahont intrrprr- 
i< ! iHons and ^it^jp {Knajnu.N to he 
al>h* t'.^ >tiiuijlatr ejiiitivr ii)fi?nna] disrus- 

u^ani/v A}i\l t'n<un^a^^ small Si^H- 
diuTtrij ^rj>uj>s working {np-lluM wiihiii 

t\it h i. !as>; 

IT, ''rgajii/t' AUil tcavh mtrodiK't^^rv 
rt>urs(*s U\ Ainrrit an, Knulish, \Vi>rld. *>! ton- 
tt !»jp.»Ki^ ^ ijI' itUnn\ or in ht^ rarx' txpi's aiul 

alt in sue h a wav \}vM rinphasis i< p1a< on 
tlii' KMHitH titMJs Ik iwt't'ii \hv hivvMuu^ and 
Uir student'^' '^wn <'\j)C'i«MKVs; 

js, put io^i'thM \v:iv}} a fair, vrprr- 
M-ntalivt' rotu.sr in juinnritv l:J<^ratun\ 

\U. supplrint'Ht h\ works fvon^ niiinMitv 
ittrratnrrs. innrsrs in Ainrriran and world 
iH^^nitun^ that would i^thonvise fn^ <(liinted, 
iinii'pit.sriitatJVi', »uul uuonipk>tr; 

20. d^^v^^lop and U^uij what^'viM n{]wr 
Eu\ll\s\\ ronr.v's art- rrquirod to mvvl \hv 
spviiiiv of \hv sttidrnts and ihv vnnh 

n-anitv; 

^ \ T.'nd( rstand hou in work wiUiU) \hv 



aradrnjic swj. in in t>?ilta to rli;inp' t]u* s\s- 
tt-ni, uiiti^ni/Jn^ that wordiwhilf xltAi'lojv 
tn^nts result not innu irn sponsiMo annlt^ss- 
nrss Irmn a pro<^rss t>l inntu>d tlt'vt^lnp- 
nj< nt nndiTtaki n tHMfpcralni^lv widi stu- 
dents and r<^llrai;nrS- 

II PIUA IDINX: THE COMPKTKNCIES 

HaUu r tlian dit'taiin;^ lists <»i ronrst^s tn 
sp«H d\iti^ nninhrrs of liradnaU- ho\«s that 
should hr jiart o\ a junii^r lulh'Ur training 
prti^nun, dn sr ynidvlinrs sni^iJ^rst drsMahk* 
V o]nj)rirn<> ios, 'l }\r ^'onipt'ti'nrii's nmv bo ac- 
tpnrtnl tlno\i^h tMitsiile t'Xprrit'ncfs unvnn- 
nrrtrd with ilit- at aiU'inir w odd, through 
nndrr^rathiato st\uK\ or thrr)n^h loinsos 
lakrn In thn randidair wlnlo hv is roiJi,st<Mvd 
in liu' pr<)^rani. 

I'ht' purj'josc oi \hvsv ^uidtdincs is to sot 
lor?!) as (Irarly as nossil>l<^ what llu'se com- 
prt. nv i( S sh.onld hv and to indicate tl^e 
k!io\\ ]< di^o ,ind skill tl'ial inakr a candidate 
w» ih/jotintird in his dist^iplin<\ rliective in 
a iunior lit ^^ elassroon^ and attractive to 
a jnnitM <ollt'<4e luring committee, Alth()\lgh 
:i IN <lonhtinl an\' desirahlr candi<]ate 
'Awnhi Jv^puri work in all areas, traniing 
j^jo^ranis should he tlesign<'d to (levelop in 
\ candiilatt* w]^ate\t'r conijX'teiR'ies he is in 
nerd oi. 

*]'o insnre d)at the candidal' will In* well- 
gronnded in Enghsh, piograjns shnuk! Ixj 
desi^jied to estahlish jirofessjonal comix:- 
tenrr in thret^ areas nt tL»q\iallv significant 
antl < oniplenjcniary study: linguistics, litera- 
iurr, and rhetorie. To i?i,stjre that he will l>e 
eihn tivt* it) his owu elas-sr<xnn, the progran^s 
n)ust establish the candidate's skill in th<^ 
ieaehinu of writing, reading, and speaking, 
i he prograui nujs! establish the i-aiididate s 
ability to <*vahiate stu<!etd \^ork fnklv ami 
ht*)pful}y. at)d it ^hotild oifri him al li'mt a 
working knowU^lg^^ w*v<^ral r<*lat^ di^aoi^ 
plines, Proxkled tlw^ ea?u]idate achieves 
these con)jX't<*nci<'s, th4* meth«><l of aehi^w**- 
mv]\\ is rclaiively unin)]x>rtatit. Hiese guide* 
hnes are intended to etK-otuage a variety of 
appr«KU'hes. 

Yhv term 'iingnisties'' as it is umi here 
lUi hides the histor. of the hiuguage, dia- 
let tolotrv, a!)d some understanviing of the 
loiieepts tluU utulerlie various grasiimutical 



una;;* i Uinii< hrtwiTH sj>i .ikihu aiuJ uriJ- 

t)} sX^mImjIu t \|M r>.sjiMt, i lirsr ^MhI' hin n si" 
titjt pmposr that r-imlniaU'v in<*nH»n/r ^j^i.uu 
nuiU^Ml patU ins ui In iouu" r\jn»ils in anv 
<4^aniin.ttu a! s\str?n. nor in it assumri! that 
pinitu ttilK ^t' Jui^lish t<*a( h<Ms w ill ask thfir 
^{u^.K*nts {t) nia.NUr iilhrr phnnruur 
anahsjN m Urrp sUiutuu* ihajj^ianis. 

rh<* <\ui<iitlatr shoulii un<l» isKtmi, hnw- 
i'\ri. ?ha! hjslt»rii alK . "st.ualanl V.nulisli ' is 
a t< nn that irh is ti) ttjt> lait Uuit SuuHuMn 
nr StJMth Nhiilanti ^al^li^l) .jttainrt! MiiniaiA 
»hf utlirr tiJHrial Mi^^iunal^ dialr^ts in 
U«r I 1th anil I'tli rriitinit's, T'nnr is lio 
Mh h ; MUpji .»! *!«• Jial< » t in AiUrM^ .U), jh. ri* 
A)r rvi!ain r!nr!l\ ■ ^huhc^l^ '^^u .i) .in<! ini>i j>)u>- 
lu^ual in 111^ in Anu^i uan that an* \rr\ wiih- 
spit ad, luMt A\r x>\]\i'\s \]iA\ an- assiirititrd 
\\\\\\ \.4ij Jijs jhlH ^. rnll'in *>i ila^s^'S, 
,uul tin' rht)it t' Itrtwrrn i>nt' iU ni ut ,int>ihrr 
IS .t TU.itti ] iA stH it>!o^\ aiul rHijnmt . not nl 
'^Kniunar nr Inimiistirs, 

*rhr ;^l^i^n■^l.-^ ' tha? < .tn^hJa^ ^ nnj^ rstanci 
s- i:nt')lin)4 ai)'>ut the u.ituir i.niUua^t" .aitl 
fli*' w a\ N HI u iiu h \ jhs ^1 auiinat ^ .it t< an pi 
In di St iil>r luncn.ti^r }»sts thr assutnption 
tiMt. >iiKt' l.iucn.iiLlt^ is thr nnp^>rtatit n1 
sr\ria! human s\in!)t>] systrins. a ^t*nrra) uu- 
<h*rstandihg fl what U is an<i how it upMaU's 
is * sst ntial l«» anvnnt- nnth'ttakini; to t<'a<h 
its UM'. \\ ithunt tins ktnm lrdun. a j\iniui roU 
It ^i* tvat hiT l>t' nnahlr t<» tlisahn>r his 
sbul^ hts ut fa]s<* notions ahout absolutr cor- 
rrrtnt'SSi withoni it. h<' n^av tail to r<ali/<* 
that rVfiA siudfnt has a v^^ht tu his own 
!anu<u»ii;e. rmht liot !>t' ion rd h\ his in- 
structor to a<lopt anothiM iiialtrt of t])al lan- 
<*ttatf<* in onliM' to sui rrrd itj si }uM»h \V jthout 
it, hv n>av fait to un<!c>rstanU that, although 
a is K^huxhh for stuilciits to practk^* writluij 
in vanons stvlrs. no sin^ln styU' or hvtA ol 
n>uUt^ is appropriate^ t^^ a?) <H<asion\. and 
that his own pvrinron<*os in !an^4naUt\ as \yv]\ 
as the nrrfricncrs of \hv t otntnnnitv atul ni 
hts ?stn<lt*tits, have a }>nlitira) and MH iah iHi!^ 
t*t than a h!i^nisti<\ ofj^in. 

lalcrature 

Thr stnd\ of ht^'iatnvr slionh! rrro^]n/r 
the vukuial int<^>{iity un<i acstlit'tii <|ualitio.s 



oi htia a! A w n ks \u l>ot)^ t)] a) a)nl w rittrn 
irailjDoOs. l ]w candidate shotjUi be ianuhar 
Willi a \ariii\ of rrilival appn)a<hrs to litcra- 
\\\}\'. aiui know rnonuh ahont tlir tultnra) 
At \A a m\» n wojk that his apjurrialjon 
is hta distoUi<i h\ tlio imposition oj inap- 
pn>p)iatc vahacs, 

I hr tt'i n^ "litrvaturr * as it is nsrd hvtv in- 
\ Intlrs all tonns of expression in lan^naiii'* 
n».inv oi whu h ov< ur in conjnnction with 
lion \t rhal and nt)inprint< <l iortirs t>i exprtvs- 
Moti. lhrreion\ stntK (j1 litiaalnrt* slujuhl 
nn indt t<ot onh tlu' Irathlional i;cnrtvs {Hv- 
lion, pottjy. diaina), pi^riods. and Hunres, 
hut also films, n vovdin^s. tapt s. Irh'visiunv 
aoxl r^odirals. Ilus ))roadenini; oi the \vv\u 

htriaitur js intftuletl to assist Itsu-iuMs lo 
ht lp siuih n(s respond at tixcly and Ireelv to 
litrrarv r\ jnrienn's. lielp llwMn nn<lerslan<l, 
as lar as possilile. whv the\ respotjd as tluw 
do anil li^'lp thiMn lotnparr th^'ir responses 
til tiiust> ii\ others as well as validate their 
lesponsrs h\ jeiereiui' to tlie aelnal litera- 
ture, 

II is lioped that traelu is with this kind of 
InevaiA haek^rnniid w ill, m their own t he;s 
jiMJiiis, iTTtt^ni/*" artnal pnloMnaiue ; oral 
>oit! diainalie pr^ st-ntations, thtto<Hl or nilni- 
et)^raphed iepn*dnetinns ol aetnal stndent 
x^ninn^^ as a valitl nu*t}jod o! ronnnnniea- 
tion and ap]>nH ialion. ainl t ertainlv within 
the tradition ol liteiattav. If the tandklatt* 
has in'ttjself had e\perie!K<* in ereatiiiij mill- 
inal pot tiv. stones, art. fdnrs. et<\, he Will ]>v 
uioeh more know ledji^ea!)l<\ sxnjpathetie, 
and enthnsiastie m e1i<'itinii oriuinal work 
Ironi his stnd<*nts; he will also understand 
that er( ativity is as nnportatU lo appreciation 
and nndersiaudini^ as traditional ths<ajssions. 
j)apeis. aiul tivsts. \i noi e\en ntore in»j«M- 
taOt. 

i he studv uf rhett)nc in such pnjyrams 
shonhl mehlde all tlu'et .4 i \ ) the wavs jn 
whii h a writer U)y sjM*aker ) ca?i asisiire that 
}$is wnii Hwvts the intinests and iimis of his 
au<honce and achieves his puij^jso or pur- 
poMw with that audicMK^n ^.^) du* ways m 
which a w ritt i\ by the details hv records and 
ilje lanijua^e he refines— indeed "ere* 

ates'-his worhl an<l ideiitifies hitiwlf; m<\ 
{ 3} the w ays in which a writer t an, thrnunh 



iviuhiu{» Skill 

!< Irarli'Ms p< iha]>s si NMth i4*sj>^'ii 

l» whUms ]\i tr.i'liinc iurtli'^K Althiiu^h 

Itjr {\pu.ii "(^'1 pN\rh' rouisr w ]\h lis ?l.it!j- 

\ i]MU,-ia, * lUn M .\]n\ \]]^' 

:irn5 . 1 A. lit- ni i nu i t H i J »ni .JM jn<l]\Nt^s n\ 
if .Hiun-J, jM.)^:ijius, .nnl iiiri liiin 

Nil-. . . SN. N ill .sili^M pii^s])!" JHiN, 
r\Ii i.sj r tin! Ir.^ ^t pjin»il ^ 'illr^r h\ir!uir^' 

^ . U J ' ! ^ i , M : ^ t : : 11 1 - - 1 M • ! 3 r • , ; , . 1 » ! > ! n ; 1 1 < * - ] ■ -.v ? I ] , 

,rA.jM' tilt- M.itMM" |nnr>r .^'ilr^^-s 
thr >nHirJitN \\li«> aUrnt! tin ^U. tia 1* sliOuM 
1n> ji ijuijxMl i^Hjisrs 1i> A\i ,t]* 

Ntr.u t tilt >H tiral rnnstilt Ki^i'>*j t^J Oh nis 
or. KM sj'ii ritii .ilK . ^^1 ihr rullr^t- 

U|0\t ?H< U< 1 Ins 5^ h<^t to s>P. sUt h 

ph;ii>si )p]j\ , ps\ri»olo^\. ni l5n' hki\ Kiilur, 
♦ t is I > sj\ tiki* ?n<«st pi<^sini> t <K o| 

Tlnrt* spriHir .U^\^s n< v^liivh piM~ 
sprrhv* t"Ut hri s -ilw n< rU rn^ist jnUs mhI .iJKr 

ai'aI unless \]\v i iV^dUhiU .xhi wih p^issrssrs 
\\ ritint* 

. it-'Uiu' iu wnliiiii lH'\t^!?d (but uNjuirrd in his 



tirshtn.m rutnposUu>ti co^us^v \hv lonn 
his li.iiuHiU sh'Milil take. howrvtM. must hr 
ih'\\'V}\n\\vKl not so nnu h hy his pn^lfvotuv as 
ii\ {jjs s]]iM tronnni^s. lit* s)v>\]Kl li.nr r\p(M'i- 
, r in Dtiacm.iUvr wriunii. ipoi'trv. siu)rt 
si >n« s t!:aiua. iihn, ( J . in jtMinKilisti^* rt*- 
p»Htiui;. ui ,n\^nin<MU.ilivo jiiosc, ,uul in 
sn a{\;!itit>rv\ a) A i xplanaliuns. Al!llni^l^h Ik* 
nivis nn{ n<M <1 Jnimal i*oui\srs. hr shonhl hav<» 
t )i;urji r\p(Mi( nvf ;uul ruinprlcnrt* in all 
i!u Itnnis \\\A\ \u' \\}]\ iviA ronjJortahlr in 
.1 ]nnjt»j 'llr j^r, w hrthrr Itis assi^irnH'Ut is in 

s}.;n« i! rail pn^^janis. in h t lini^al writ- 
ing, m U'poUjhi; Duon-^^h ti{)n n! 
Ins ouii piul)]rHtN in xun^posinu, llunuuh 
\ iHu i/thU anJ n \isin'j[ )us n\\ n w iitinu. ami 
p 11 iuiii.iiK jlij^Mi'^h vatit'il <\prri(iur> in 
NwMkiiii^ with rollru.1 aur sludrnts \o\ \\hou\ 
Aiifjni; d'M-s hi't voww easily, hr shonltl i^ain 
j;i ::iihi. aih'x n]u1**rstan(lin^ ol liow 

li .iMMn.; ^\)H> h.i]^j>ft5. o] titr kin<l o} 

a i \ ! hal u tH < nrnM!am' H to tiapprn, a!ul 
i>i ;ht huiiiationN 1)1 \]u' ]uA\) that ran U{» 

Hratiinu 

\ \uA]i''] part i>i anv jnnii>r mllcro Kn'^lisli 
^ ar'ita s ]>»!). al! thr tinjr. H^uarvll^ss oi \\\v 
i-iji- o1 ihr (i.'UJsr. is ronrrvntHl with trai'h- 
inii n a<hnU. \\v inn^t Usuh nsuhtitr 
]< \r]s. \hv ninst hasir In \ht most so- 

j^hisn^aN d. Snnir t>f thr nsulin^ \\v trarho^ 
in\o]\i ihr sln<)rnt\ ahihtx 'o tratislalr 
jjoHi pnta sprtM h: sonu- of )1 i?»vn1v<* 
n aihnu pjohlrtns i]u\\ hiAinnl phon(*tit^ 
\i) i!ir atrr d!lli< ultlrS pVi \)U (\ hv un- 
iannjiar \i>ral>n)arv and thr ^))anal s\niax 

si}un \\ii\U'U niahiial, uutW io\i\o]\\\vd 
and 1< s> \tranj[hthn\vanl lhar \hv syntax 

sprrrh; MHHr H Will inVolv<* hrlpilJg StU* 

tirnts U\ii\ riilically. 

A ^uun] juniiJj 1 oHf trathrr rra1i/.<'s thai 
surirssinl rra<tin'4 S niovr {Uau hh'h* Irans^ 
ijtJhi oni s\nihuh<' sxstrni tn annihrr, 
m in ihan r\]).nision ui MU'ahulurv, nH>it* 
liian (hsrnhmultn^ synlax, mow ihnv, 
ahiliiv iti itunplrtr a nuiltiplr ihnio* tost 
iiirnnhini; main and rrnu'ni!>iM*inU 

t!fta\K. A ('oni]?rt<MU n'adri ^v}]} look hu- 
ih rh. in*! asvjnnpimns and assfN\ \hv validtly 
r,! i'\idrn< < ; hr \^ ill rxarninr i<lras ln<4ioany 
and phd(.>-s' phu alK ; he will untlpr^tand how 



\\A\ I Ifl.U' 1h h> ills 

own fAjV 'iJrhr«> av,A b> thr liso.rli J In 

wrlranir siu h i rHit.t! ^kilK Ih' Iju !v 

kiln! it jihuu alnbtx irsults inJiu Nr,us ul 

lixi-N, tJirx w s!l i'lJiii i( haul .in,^K/*' niJt>5- 

<!r.oijJj t'»' 1 .Uii irj.it^- i'> ill ini M 1^1 uitt ' 

«, . -nii-" ?■ <■ .-i n .4t|Mr,. h-'U' is .in .nr j 
v,h< i; >ni:s! ?l nioTiNlK-tt' a sxmnjHu hr 

sj. j^. \\ I, r1 111 ,1 , ,)!n;>fl. lu t It Is rs 

1 in- V ,nM iui.i^ ::jiiN; J.^Ni m^n! i ,in- mmi 
- i onj'ti ~! • ■ 1 r j;i ,i*iMs ^t'iii'?>tlK r« >lis1<lrn 

HioU^il i' n<>i Ns.n \ \]iA\ hr JMVr '.ain 

iflU iJi f »ini,il pu!ih; ^j>' ak)nU. )n t dir> 
!ii>tj, in * sfii!Hlanl pv<M»nnrKi' 

\X bat \\v l»t al>lf drnu asUatr 

is > tn^ skill in ns^apt^'»ah\<^ t» a linu, ron- 
siiJrlahlt^ ra>i^ sprakintl sbA\lv rnnMi:!^ 
«nutuiatnii; rkatis rnouiilK and tAplainm.; 
tliinu^ Mi kinuna';;r snUirirt^tlv i*!t\u ihat Iun 
hi .urrN lia\r Hi* houM* ta!k>\vi?r^ what hr is 

skill iu l^NulinU nul sparkini^ UH>Hp <}im'Ms- 
siuus uiul m vdu hi) listt hinU- Hr shnuhj mu- 
, lUvrstaiul ih.O tlir arts of wiitiuj:;, vradiug. 
sprakinC ami list<>tiii)U. a1th^m\ib dislimt. 
an/ t l*»M K latvd. and lu^ sljnulU inuln- 
staiul wliat ill* sr niaiiouships air. 

Sul)|t vts from o\hvr {\isvip\h\vs shtmVl hv 
\ui UiU i\ in \hv protrrani. Wtnk in niral and 

utiMv oi IvarniiHi aiul rrrativity. iniuuritv 
atnl inajority uHKitns ^r^huu^ suciiMCo- 



n »nn<\ politic a), «'tr. ^ will pruvidr Um* t au- 
ihttair wit!) hat ki^nnind Inr ant) nndtMsland- 
\\\v\\{\\\\v Iu* wdl trarit and \hv 
phuahu oi r\pi luaur Ins stndrnK wall ImhiU 
iiir sMj.iv t>! I st^liNh ll IN rn»>nniMjs]\ ww- 
pnjtant \in llu* sun't^vstul jnni'M iullt t'a»il^ 
l}sh ; aviu i l'^ nndrislauil tlu^ s»^]l -i uurrplN 
Inon^^t to si1iiH»l In lus sludt ui^; hv shoukl 
hr aMr tt» iaupat1n.'<* with thoM- srH-vtMi* 
u pts. iM n th;«nuh duA air NasHx ddiiMrnt 
Ij'Mh )us n\\n. and hr nnist hr ahlr to woik 
With. PI widiin, th<osr srii a t^u't^pts, Work in 
s.H an<! ps\rholt>^v is includrd to ludp 

tr.ulna^ MiidtastantI ihr sonnrs n| h»'ha\iov 
.intl aUHndrs in {)\c)Y studmts, and thr vva 
s ns ioi ihr sfiuhaits' ront ta\ nnj^ thri!<srl\rs 
plarr n« tli ^ wndd a^ tljrv do 

1 raining iu K\aluatinii Stmlvnt W ork 

l lu' i andidalr shnnld rrj^rur trannnu in 
.diKiMi];i s!udt-nt 'Amk m two \\a\^: !>\ 
-^^jhli ,! ni.n \u i- dnrinu Ins v.itrjuship, ai'd h\ 
^iki^U -1 p! irtual SI minar wlsi^li (arrhills^ 
iwiisjdiMN and aN.st sN^'s tlir rlirt Is ul xaiiriUs 
kaids -4 1 \ahia')pns, M h^^ ( uh na {<» hr Usrd, 
, . <- rih''i '>i aj^pirriafixi « mhi- 

-V :as. danuiu^nu t-in \ i <A m^ir "11,11^1 

)ii,iJ k;n J. -'i u\ ri v n!u j.anu, ran hv - vi ah 

1/: tl s'l si jiinnu d)srnssii>]is nsnr^ a< Jnal n^a- 
l» h»?lh that \M'Mrn In thr r.mdnJah* 

hnpN'H a>;d that \snthn h\ stnd.nls with 
whom t^r has l)r<a} woikinU. Surh si'tuinais 
, ronir rlusr In VrprwdMrihii ihr rilriiixt' 
nrss oi hnth mnfrirnt^'s and jVr? < vi1i< asm. 
.nui <\ui dins Jrn^Histialr h) thr raniiidati* 
\ho sMprrinijtV o\ sUrli Uirtljoils. IIhmi* 
«hnnltl 1»r nu nrrd to n infom^ surh iMdur- 
ti\r JraiTiin^ In atw fonnal vuursr in imM- 
smir'^ ajni rvaiuatit)^, rsp-rialU si?jrr many 
]nuinr vnllroos tMuploy sjX't'ial frsonuf 
pir in this fi<*1d Thr two <o?uj>rlr)irirS tlu* 
rauduJatf tnu^t ih^tnoiitiliaU' lUt* lii^i aUilUy 
to < oinnuMit cHi«sUmlivx»lv on |>4HX'Vs and his 
ahilitv to hold profitablt* student conf<i* 
rjHrs. i\v shonhl a1w> dantiiistratr hh lecoji* 
nitit>n ihM s{\H\vn\ rrspH^so to )it<*rattH<- 
oiWw < annot Ih> fairly moasored hy tht^ abil- 
ity to wriXv an i*ff<H tivc i^sj^ay or tafa* part m 
a i rilital <Ji.scu.ssioi). 

}C\or> program for preparing j«nit)r co}- 
Kiiulislt ttMchcis shoukl iiK ludo a strong 



i ^ i »;i I ou; St N, Ui'\ a\\\ suK* 
li. Jill' I v:^.., j ii-.uhnK* »M 
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UUiih Inn s jv .itUiupl In inU frir with 



Wii r ^nipt t» M! :('s in riir^l h> trai l: 
li^ii iJ^ sin- \ oiHV p.Min.uilN 

?!iini iht- Km-! suhjrrt nuMrJ r^Mllsi's ,iu 

sM 1 ,in I\n)u*u1i<>u I )«"partnnul u\a\ 



ii 



Ui.uJ< arku ^u Jt^h^r, an', i li t h\vs ]ix' 

wklrt s ^> iMvlnJ*- u\ Ins pM»i!]ani 

IN(; ihmnim; }}uk;uams 

Knt^iish huiiii^rj. pn?Ui.uu, t>r rwu^ lupliUii^ 



- -iin:- :!n I'^-.Jlsh J )rpaj Mn^Mii. t'l .^HtMi^! 

h\ : .'-^-3 'M lit )\n tun -its. < »} f 
\\;!!:3:: ^1 tjnjN^j)^) i*\ a u-aihuHf srliu;) 
< j ilK i H aU-U \ i pn pxin' juuioi t i»nf5»v 
!^ li^ ] 'hr pnr^:an: shmiU tlnrt tri! !u 
}n* liiiii i i»i thr |\nvJ*^5^ nrpatlinriH ui ah 
, \p, 1 ji'iM i iUhiwi ri»lh '^r ^J:^ll^h t< a< hrr, 
rhr ulninatt^ .ipp!o\a! ul Hir p? » 
Ulain Uia\ (.^n)r fvn;n thr VrUtjlu uja<iu,il<^ 

planhUr.\ - »i pt aiu . . MiNltlrl at i< MiS 

4 liiHw a <^uiuni!tt <^ \vhi< Ii iur1uW< < jn« 
iii<M <olJ<»i;t* I'.Hulisli lisH'luTS as ]>«Mnnu«*Ht 

Im 1 »s1 !i \s \i*ais a IMHuIum nf ura<lM- 

ui* drp.iHjiuiits havi- irSpOiH^r/? to iIh' tir- 
!n4M«<li*tis u^<>wth of juni^iT l ollrtj^ s hv nffer- 
ijii; sprrialiy lalxirtl t^«trsfs in juinov c.>h 
li U( h ati^Hii;, In iUv vu w oi mmv pnutir 
ujU tiarht'i.s. 1jt>\vrVti. .sotnt* ui UjfSt* S}>i i;iitl 
jMuinr < un< prom'aifis arv mvnAy ih»\v 



(iiiiiiclwcs \ ^ I 



<]ost']\ M'lalrd ti» ;K*Mlal jU'Mui <M)lrLli* 
tra^lutiU. A!^l4»Miiih o)Ai<»Mvk l aiulnlati s l*^r 

i M'S {M«»\nl<'tl ]*\ !u.in\ i-w i Hi nt rMslur.; 

t i.illv Ifvt lojwti \i} fit thr H\inh**N tnutMt jn 

To ins.iu' thai ufw }MOiir»injs aw u\k\\\ 
urw. that \hr r«>ursf> thrV ofJtM tin nsilisiir- 

tialU InU.llil \\u' i\UU\Ui in vfls of |U!UtU 

shnnhi hi uAuKi il iu (hrm .is x tnisilh.iiits 
whili' thr ]>n>i;!.iius ali' htiuu ]>)«n)in d; as 
N4 iniit.ir iliU;^MN ti ariit'is \\hil»' v 
air t»n. .4N |>aitirip.ii)ts fii <*\a!ua!in^ 

t oiuhatt^'i s alti i ihr pn^i^iams arr r^i.ih- 
hshrth an»l .iN lull hint uu'iuhtM^ ^♦i ihr liauj- 
ih^ siail 

I h« stall .1 .'t s^lnl hjiuniu pnj^i.tm 
nujs! :iu hitlr \i Ai whIi <v \ua] in] 
li '^r r\j)rMt"Ui j\ \\ w tlt'sn.ihlt\ hu^ not i s- 
\<*ntjal. ih.n pioi^raiu in* tlnn IimI nr i n 

Anti it is .ihs'»inh*K ujm rss.iiA i])Ai tin* i»tit)).* 
sl.iH 1*1 tin- n.Miuiii; ,i\s,tH' ■«»!. 

kh»*\\ IimI'^i .ihlt about, ihr n,ilHir .jn:l pjuh- 

^iU^v rullrii< s atui Uaiuiu^ niHxrrsUir. aK<> 

Till! vrar hasiN. ihw yrar rxihaniio pro^^rains 
K*-auU! l<niii: fhnUiih for lohUnnitv 

ami Vfl \ht»it « iioiiiih to prrvfut thr junior 
<til1t'trt* ItNu^irr's hsiwj^ his itlfiiUfu*aih>n 
\\\\\\ \hv t\vi>-yrai i'oHi*^;^ ^ Pfihaps \hv iv^st 
fiua:u*ial aiianui'inrnl \v<mj?<I he jor »\K*h 
!<'at'ht^t in \hv »*\rhaTiii<' u<>rk nn<lt*r iht' 
siUai v <j| his pau'nt svh<***l lu thuM* siah*s 
vvfjuh do tiu! havr \vr}!-<lfVrlo|>«*<i junior 
iHiitej^i' svMfMHs it wuuht 1h* mu< U iiinr«* thiH- 
cuh iti atian]i:i latuJty haiigrs if thi> 
t<\ulhTS jiivolvoil hat! tu pit k np stak^^^c an<) 
nunc tt) aut)thvi vitv or slat^* i>n a tt'nj|y>rai y 
!>asis. Hu\vrv<M\ an r\< hi«r^<> ni lat uHu s i^v 
wu'h a ^iHH\ way irf invrMi^atiug aihvr 
U^itw\ mn^^imhtuui that the? n^Hults would 
nMv than ruuqxMisah* foi ihv prohlt nis. 

<*ant!jilatt*s i^huuld W athmiivi] lo the pro* 
(;ram upm ivHnplriion a HA, pn»!riat)ly 
but not ucct'Ssarily in Kni^lish, or without a 



H \ npoii ih*in»»uvUaiinn t»i pHTtMpnviti' mm- 
p< ti iii H s * ipu\al< ot thosi' posstAst d h\ 
lauthtlali's will* lachr]t^r*s ih'ilHTS. T]\v 
ns» of paia pinh ssitjoals in tnajA 
tohah ) oli< s shoultl i vt ntuaiiv ntakf it 
t asivt \x*Y ta1<»nt« (| j>< oph« w ithout hinnal 
ih ^U't-s tu tt ai'h in )iinit*i iullrm*N aiul [u ni- 
trr {]u t?aininu pmeiatiJs that will rnahir 
t4» <lo so. 

\\hat»\rr ihr atlnii^sjun O'lpiioMnrnts, it 
)s fss^^nlial ll*al unuti.sitv Knulish ilrpait- 
UH Ills nut 1 1 ( oiHUii liil this prt)mam to slu- 
ilt nts whino lhr\ hrljr\c U^ hr inlfUcvtualK' 
Hit apah]( oi l omplfiuiu a tiaihlional iMi.l). 
pHii;i,jni. tu rson a iJathhnnal M.A. llu* 
kind i>i trat hnj)i rlialliMiUo prosrjih ti in ihr 
U\o-\ra! t n!!cm*s liciuaitils th<* most 
talrntrtl. thi* nui' t i on)])rtrnI, inosl re 
suoMi'iul. llu' 'oost iuiaijinatix o vanihdati»s. 

tfira ]>avki;iou]ii1 is. rvo|>t«ily n)n- 
t iM\rii <hrrt n'»l in a hvrl\* an<l innov.i- 
ti\r lashion, .1 pio'^i.on stri\nii^ to iinj>l'.*io*Mjt 
Itu' so.^i^rstuMis ina<i<' in ihrv uni(U»hnos 
should r\i'V\ a ualuial an<l ]>oWrr}nl attrac- 
!ioH tu til*' kiotl ot <au<h<iat< s dcsilrd hv 

'\ sriuiuj vn?*s»»i< 1 .ihun is ih.ii. ^hnnl^ tho 
nt \t dtn\ido. at Irast a^rnlvdivr j^it vv}\\ 
i o|]i-;T<.-aiir stndonts will \*v\ t!u*ir UitHnhu*- 
ln»n to hii;}uM inhuation in soTur kintl \A two- 
\* .it t olk and \hu\ ihv rinplo\nu*nt op- 
jVMtunitJos in toU<vii^4» t^m■hiH}^ iwv Jikvly to 
!>o ii[n'at*T thvnv Fnrth<T, vwu though souml 
n srau h and i^i»od t< iU'hinjj iuv not nu^nti- 
p.ilihJc. iauth<Jat<vs who want to put niosl tif 
\\H\r vHvi^iw into t<\uhin^ rathrr \hikn 
into o'MMifh or pnUliratitin will find In^ttrr 
i»pl><utnnitn»s lor trnurr atul pmnnftion iti 
twu-Vfar on]lri»os. whrro n'l«»vant r«*M»arrh 
and puhlit-ation, although not rr<pijr<'il, k 
s<*!dont (lis< «uragiH}* 

Junior <^dk*gt* U^ulw^rs th4*iuii4'Ki*s vm 
couXnhxiiv lo mniitinent hy spotting stu- 
d4*nts in tht\'r own proi^iains witn th<' j>ot<'n- 
tia? of ]Kx*oin!!ii» is,inH\ toavhns and vm 
i^uuh* thvm toward sut h Irainni^ programs, 

Arr«iigiiij( Intt^rmkipi 

i or truiainj£ untvrrsiti^\s in states whriv 
jnniiu' tolh»gi.'» art! ni'ilhrr sti'onj^ nor wry 
drVrloj>i*d, finding |><#^ltions for int<*rtrs 
may tilft-r smuv dillknlty. To htdp Mdvtt tin? 
pro{>}rn* of pla<ii tnrnt. a fivt* or six-^tato 
<l<\uinj4 honso m\ghi U» m^i up, w*hm*hy 



uuuU! I><* inlrrtiN voxM ])c mMvhvd \\\\h ju- 

ami rquipj>v<l tu pio\iUr ;«U<jUaU' suji<*i- 

JnU'Uis ^htluKl 1h* paid no It vs \hv 
M'^uhir liiiv ior part tinu' tt .u'Ju rs in th^* 
U-^rs vvluu* air inli'iiuug. and ^lir su- 

jM*i visnit» iuiu«»r odlotj** U avhri slx^uK! pmlu 
My ivivivv his nHnp*nsatitni ]!i ihv Umn ul 
a ntluit'd tr.uhin^ la.ul. U \hr iutiru 
tr.u Ih's tui) ; !.»NNr\ duiini^ llu' sanw N*-nu\stri\ 
.1 h.itl jn.id iuf tlir nitvni and .1 tlnt r. fourths 
Jnad lov tlu' snjM'iN isinii t<*.u lu r is ]')r\>haU1v 
a> t'<|(nt.il»lt' an arrati^ji mkmiI as umld 1m- r\- 

Ohviinislv. if it^trrt) prnjj^r.uns .nt* ii» Ix* 
sUi ^ i ssiid. ihrir ini. si 1h' rt aitiiinint; roup- 
ri.»M"n »iial mnvt is.i'iMh KilWi't u tlu' train- 
niij in*^litu<ion and tlu* inti'rniujj; institution. 
Suih i un\< »N.ihi>n wonUl insnrr f< rdlKHk to 
tlu- U!n\rrN?t\ \r^*\u its intrrnin*j[ \\indi- 
il.itr .*nd llu' |unii)i i .*n<l it would also 

ptnvidr the r.Oulidatr uith a kind of voirr 
ni U^h tlif junior volli m* and tlu' nnivi-rsitv, 
nul thus work toward injpro\i nu nt in tlu* 
pit>::ratns of h jtli plai rs, 

Measiinti^ (a>n»|H*U'niit's 

'l'hrouiilit>ut ^nitlt*1in<-s it has \Hm 

stroniiK rr< on;i;u>ndiHl that tanihdatt s W 
.iWow vil antl rnto\ua^t*tl to wwvi tlu' rtMpiirr- 
mnXs of thr program hy dt'tinmst rating 
ionip<t<*iu*ii*s as a suhstitutf for takinj^ 
omrsrs. Suvh dtMnonstratim^ nnght tako \hv 
lonn of suhmitting original work whrrt* that 
jk*i'tn.s approprialr; an oral dj.Htisxjon with a 
<^>minittto ixHojVistHl of nu*t«l>«*r^ of t}»r 
Ktigiish Di'partimMU and pravlkiug junior 
roll<»yt* tisu-hors; or a \vritt<*n oxaminatiop. It 
1^ |x^ssih)4' that a caiuhdatt* toight ahle to 
U«')n<H)strate suffi<M<*nt com|X»k»m'H»s that 
iHiiy the nHjiiirtHl iiitenishsp woulil rt'inaiii^ 

tfc*WMistrale o>m|i«*t<wj<*s rather than take 
tt)um>$ should not Ih^ t^>ustrmHl anti')u» 
U*lkiiuahsm, s«hhmma! or otht»rv%isf; it is 
iimi'ad a riHH>gnjli<m that exp^riemt^ «mtsido 
«c^idmiii d^ion |W^ov«Je« AttJliKlen, nki\h^ 

ikhU a# tho«ii> ^N^iumHl hy mm* ^fmhiUm\%i 
nK*th<K!fi. AitipU^ pn^cedt^nt t*xtsts; ^n^ utv an<! 
rstabhshird universities oixen waive umk^r- 
jjraduatr re<pnrenfM»nt?? and fre^pientlv con* 
fcr full protcsii^irships up<in persons with 



drnujustruttHl and nitii^ni/r^i ahilitirs who 
la\k thr n>ual awulfnni' porth>lio, 

Awarding l>egn»rs 

ihvsr gnidt'linrs assmnt' that tlu* dt*urc(' 
nuist 1rtMpu*utK awartU*d In j^untn t^dlegr 
Knghsh trandng pn^grants will In* the NlA. 
The prineipal reason for tliis assumption is 
pragnuitie: xinee a suhjet-t -matter MA is re- 
qniri'd in vittnallv f\<*r\ junior t-ollrj^f- dis* 
tiH*t in the tHnuitrv. it would s(*i'ni u»ort* 
prai tival to rt*eonunend ( hangi's in tht* eon- 
tent of lh<* MA progran^ tluui tt> ehauge 
rxisling rt'gulattof!^ al! uwi \hv lan<l. Fur- 
llu*ru)or*\ Muve the MA an vstahlished. 
r< r.)gtn/jHl degroe. it i< niorr lik<»ly to (oui- 
Uiaud tlu' reSjXHi and prestige nerih'd \o 
atHart taniliilatrs thari \Souk! a orwK in- 
\t-nlod or tnothhrd (h*gri*r. 

t hat the MA is tht^ degrt-** uiost Iricjuent- 
Iv foiUid U\ the <omUry*s tno-M ar eoll!*grs 
is r\id<'ntt*<i In tlu* figures prrSf ntt tl in Thi 
i-*oeii\ lii'port vn ihv Xatioml Study of Eng- 
lish in thv Junior (-oUrfiv, paee T: more 
than S >rf of \hv juiiior ( olh^gc Knglish teai*h- 
ejs m thr Tnitt^d Statr^ in i<KS<> held an MA 
nr MA I ; of the remamdi-r. iVi had Th D s 
an<l ri had HA\s, 

Nothing in thi'st* uuid^diues, Iwnvevt'r* 
shouhJ Ik* taken as entieism or rej<*eti.>n of 
any graduate training prograu), whatt*\er 
iIk* il**gree it awards or whatever its en> 
phasis. 'rliejie gujd(*1iiK*3; art* eonc<TutH! only 
with gratiuatt* programs whi<*h elaim to have 
s|><*eial (^UK^*rn for pr<'j>;ning junior odiege 
Knghsh teaeherx* Suvh pnigram.'s xhmikl mar* 
ry reality with st^iolarsnips. Whenever a pro* 
gram en>phasi/4»s either edueational thiH)ry 
or hterary eritieism to the point M slighting 
the a<1ua}iti<>s found in jtmior t^dk*ge teat h- 
ing. then th<*rf» mnm an in<*<mgnnty }h^- 
tu'^^t^n its intent mnl iU perf<mnam><!, aiu) 
tiu^M.) guid^lim^s ute voiwi^rwd with that in* 
i^ifigniity* 

Uke other grad)iat«? progran^);, t)w iu*w 
da's l-nng om*r*Hl in ,sc*veral universiti^'s 
vary widely in th<ur t^mphai^is. Wherever 
thef^c^ DA pmgram In rahHtanllal 
nwnt wUh the ikitm imiliiwd m lhe«e gukli^ 
litw^, thoy well mi\^\ t<^ training ju- 
ni(>r coHege teaehers. Wherever the DA rep- 
re^>nts mci^ly a traditiondl Vh.D. program* 
short the dissertation^ ??uch i!egrw\s are no 
iwj^re syitahkr than those they replace. 



\u .l< ,JU5r«* tin Jh'i. ^Nn.UA VfMnprtrJu h n, li. 
.illri tin \ .ttuii^lat'^ has tau^hl a It u \4 ai^, 
aililuiohal kju l^nl'j^i' U\ !us 'iiNi jph^ii- M■<•:a^ 
ilrsirahlr. ov i]n|>t)}tant li> his int<*j;vil\' anil 
his rait't'i. lii.N avtual lt\uhih^ <Aprn<nuv* 
shoulii !iiakr \]]v adtlilioiKi) traH)itttj[ niutr 
\alMalih' tn lum. I*i^r ma^hialrs o1 thrsr pro- 
mains wli:) til) mi iMi ti* iuitlu r stiuK', llir 
wrik {]u^\ ha\r tiiiiir ti>\\aij] lhm jrin^i r^)!- 
\tA s shiMiM Im* inIK ai v jrthl« '1 {"uanl 
t'jiht'! a !)A or a IIj.I). 

lii-Svrvkf rraininn 

In \jr\\ I li \\ir (i<'sin' I . >r adih d prolcs- 
sinn,il j)] rpa) alinji n ]^i)llri| i]i all Vir s\n\'r\ S 



u\A\ix' iu lasi tliH aJt\ \i sx^t lus appavt'iit 
s^OTn- ki}l^l ni-srr\i<(' haiiuui; for 
p} a< 1)^ n;^ junjor rolk'L;^' Kuuh^h trarhcrs 
is iuMnlnh rithi'v tlit' of siinHiur iii- 

^tni]t*'s isv pro-^rani^ '^ihMr<} at thr juniov tn:.l- 
li L^t s iht in^ Kt A. A vlrtai]<Hl <lrsi ri]>tiuH of 
\\u' \x>u\i Aic]i jn^Mitr plo^ianJs nuj^ht 
iakx* 1.S hiAontl iht* stnpf o< tltrst* \^ni<K*lin<'s» 
hui it s^*oms tilniuus thai thr romp^'toni'ios 
callril !iM hi'Vv naist h»rm thr hasis for c>>n- 
]M iisat(i:\ ju-sri\iir tiaiuin^ liowtArr i\ is 
ari jnirtul. 

A irw r\t c'!l< n! ins(ilJilos ha\i' alioailv 
Imvmi t^lirjiM], IMaiHuul aiu! stalled h\ a 
iiprMtiuu ioiumitttr of jtjiiiur collcm^ aiul 
nni\x isit\ pooplf. ajui tiimt tl at mans ol tlu* 
spi^ iiir l^,slu^s iHsrtisst'd in \hvsv [lunUAmrK, 
su\]\ in^litntos ran ]H'rh>rni a valnahic s(m- 
\K\' \a thv pntlrssion. Morr arc ihhhIccI. 



Other Puhlkdiwm from NCI E 



Efiiilish iy/ the i\.r)~)\'jr (!f)Ue\^L\ I JitcHi In Sjtnucl W'cingartcn ;ind Frederick 
P. Krocijcr. (iivcs .1 profile ot iMiyHsh instriicriun m tlic ru(>-\ car college: require- 
ments for ufnuhhuion, pl.uciiUMU 111 eoiuposition courses, rlic regular course in 
composition, remedial and ho!it>rs courses, te:ichers' professional qualifications* 
Makes recotnnundanons for the professional improvement of teacliers of English 
in the two-vear college. n:p. NCIT. Stock No. OlSo:. S:.00 (Sl>80). 

VrospCL'ts for ^'' '^(^s: Efiirlish Dcp.mWi^nrs .Vhi Mulriiiisciplinary .^tudy, T-Alitcd 
hv Harrv Kinestone and Michael K. Shugrue, This collection atrenq^ts to provide 
a rationale for the involvement of I-aiglish departments in interdisciplinary work. 
It anjrucs for a careful review of existing f\nglish programs and an open-minded 
cvaiaation of inrerdisciphnarv and nontraditional approaches. 2^6p. Modern Lan- 
guage Association, 19" v NCI'1\ Stock No. :05:.>. S4."'> r>4.:5), 

ReytiiTLh j?hi rhv Dcvclotmicf^t af E^ii^ijsb Proi(r.wjs in the Junior Ci)Ucirt\ Edited 
bv Jcron^e \\\ Archer. Papers discuss the re1atio!i of two-year colleges to high 
schools and four-vear colleges; the preparation of junior college teachers; English 
courses for adults and community services; how to ensure that junior college 
courses are rcalisticalK* adapted n> the needs of students. Includes suggestions for 
research in junior college English and research designs. l ?4p. 1965» XCTE Stock 
N<K 0450.\ %2m (Siio), 

Prices in parentheses are members' prices. Order from NCTE Order l>partnient, 
tin Kcnvon Road, Vrbana, lllim>is 61801. 



